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ABSTRACT

In this corpus-based study employing purposive sampling method; loading,
distribution, and repetition patterns of the 2000 high frequency words of General English
(West, 1953) were searched for in an EFL course book. For the analysis, the course book;
Spot-On, Grade-8, used compulsorily in most of Turkish state schools, was selected and
the ‘reading spots’ (reading sections) of the book were examined by applying Range, a
special computer programme, covering three ready-made base word lists; Word List 1
involving the first most frequent 1000 words of General English, Word List 2 involving the
second most frequent 1000 words of General English and Word List 3 involving the

academic words.

‘Reading spots’ of the course book were examined to discover to what extent the
2000 high frequency words of General English are covered, distributed and repeated within
distinct units, and within the course book. As for the vocabulary load, it was observed that
the ‘reading spots’ of the book involve 2200 tokens, 747 types, and 512 word families.
When the vocabulary load was compared with the 2000 high frequency words of General
English, the results suggested that Word List 1 asserts its dominance on the vocabulary
coverage of the book, however, the book involves quite an insignificant number of words
from the second most frequent 1000 words of General English, which reveals the limited
vocabulary coverage in the book, and the number of infrequent words is small in the book.
Concerning the distribution patterns of the 2000 high frequency words, it was observed
that neither the distribution of two word lists nor the distribution of high frequency words
within the book was balanced. In terms of the repetition, the results of this study revealed
that the frequency values of the high frequency words of General English were low both

within the units and within the book.

Based on the results, this study aiming to investigate loading, distribution, and
repetition patterns of the 2000 high frequency words of General English (West, 1953) in

the course book; Spot-On, Grade-8, concludes that a considerable attention should be paid

VIl



to vocabulary selection, distribution, and repetition in the course book. By examining
unexplored dimensions in vocabulary of an EFL course book, this study hopefully

contributes to future improvements in vocabulary coverage of EFL course books.

Key Words: Vocabulary, word frequency, course book evaluation, corpus-based study,
foreign language course books



OZET

Amagh oOrnekleme yontemi kullanilan korpus tabanli bu ¢alismada, genel
Ingilizcede en sik karsilasilan 2000 kelimenin (West, 1953) bir yabanci dil (ingilizce) ders
kitabinda igerik (load), dagilim ve tekrar sekilleri arastirilmigtir. Analiz igin, Tiirkiye’ de
birgok ilkégretim okulunun 8. smiflarinda zorunlu olarak okutulan, ‘Spot-On, Grade-8’
adl1 ders kitabr secilip kitabin okuma metinleri; genel Ingilizcede en sik karsilasilan ilk
1000 kelimenin, genel Ingilizcede en sik karsilasilan ikinci 1000 kelimenin ve akademik
kelimelerin yer aldigr ii¢ kelime listesini igeren ‘Range’ adli 6zel bir bilgisayar

programinda incelenmistir.

Ders kitabinin okuma metinleri, genel Ingilizcede en sik karsilasilan 2000
kelimenin kitapta hangi Olctide yer aldigmi, dagitildiginm1 ve tekrar edildigini bulmak
amaciyla incelenmistir. Kitabin kelime icerigi baglaminda; kitabin okuma metinlerinde
toplam 2200 farkli kelimenin (token), 747 kelime tiiriiniin (type) ve 512 kelime ailesinin
(word family) yer aldig1 belirlenmistir. Kelime igerigi, genel ingilizcede en sik karsilasilan
2000 kelime ile kiyaslandiginda, sonuclar; birinci kelime listesinin ders kitabinda baskin
bir bigcimde yer aldifim, genel Ingilizcede en sik karsilagilan ikinci 1000 kelimenin ise
oldukga belirsiz bir bigimde yer aldigini ortaya ¢ikardi ki bu ders kitabinin kelime
igeriginin oldukca siirlt oldugunu gosteriyordu, ve ders kitabinda nadiren karsilasilan
kelimelerin (infrequent words) de az sayida yer aldig1 belirlendi. Sik karsilagilan 2000
kelimenin dagilim bigimi baglaminda; ne genel Ingilizcede en sik karsilasilan 2000
kelimenin yer aldig1 iki kelime listesinin ne de en sik karsilasilan kelimelerin kitapta tutarlh
(balanced) bir dagilim gostermedigi goriilmiistiir. Tekrar baglaminda ise; g¢alismanin
sonuglari, genel Ingilizcede en sik karsilasilan kelimelerin tekrar (frequency) degerlerinin
hem {initeler icerisinde hem de bir biitiin olarak kitapta oldukca diisiik oldugunu ortaya

cikarmustir.



Spot-On, Grade-8 adli ders kitabinda genel Ingilizcede en sik karsilasilan 2000
kelimenin (West, 1953) icerik, dagilim ve tekrar sekillerini arastirmayi amaglayan bu
calismanin sonuglart dogrultusunda, bu ders kitabinda kelime se¢imine, dagilimina ve
tekrarina daha ¢ok onem verilmesi gerektigi ortaya c¢ikmaktadir. Bir yabanci dil ders
kitabinin kelime igeriginin bugiine kadar arastirilmamis yonlerini inceleyen bu ¢alismanin,
bundan sonra ders kitaplarmin kelime icgerigine yonelik gelismelere katki saglamasi

beklenmektedir.

Anahtar Sozciikler: Kelime dagarcigi, kelime frekansi, ders kitabi incelemesi, korpus

tabanli calisma, yabanci dil ders kitaplar

Xl
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GLOSSARY

Corpus (Plural Corpora): “In linguistics a corpus is a collection of texts (a ‘body’ of

language) stored in an electronic database.” (Baker et al., 2006: 48).

Corpus-based Study: A study in which a corpus is used as a source of examples within a
smaller data set to check researcher intuition or to examine the frequency and/or

plausibility of the language (Tognini-Bonelli, 2001).

Course Book: The term ‘course book’ means, “a textbook of which the teacher and,
usually, each student has a copy, and which is in principle to be followed systematically as
the basis for a language course” (Ur, 1996: 183).Therefore, the terms, ‘course book’ and

‘textbook’ were used interchangeably in the current study.

Frequency: The value of the words, indicating how often a linguistic item occurs in a text
(Richards et al., 1992).

Frequency: The second part of Range with GSL/AWL, known previously as ‘Words’,
creating a frequency list of all the words in a single text in an alphabetical order or a
frequency ordered list by providing the rank order of the words, their raw frequency, and

the cumulative percentage frequency.

Infrequent Words: The words not found in the word lists; Word List 1, Word List 2 and
Word List 3.

Range with GSL/AWL (Range): A computer programme, which is consisted of two

parts: Range(Range 32) and Frequency, containing three base word lists.

Range 32 (Range):The first part of Range with GSL/AWL, known previously as ‘Fvords’

and ‘VocabProfile’, providing a range or distribution figure (how many texts the word

XVI



occurs in), a headword frequency figure (the total number of times the word and its word

family occur in all the texts), and frequency figure for each word in the text.

Range: The value of the words, indicating how many different texts or sub corpora a

linguistic item occurs in (Richards, 1974).

Reading Spots: The reading texts in the reading parts of the course book, Spot-On, Grade-
8.

The 2000 High Frequency Words: The words in two word lists, compiled by West
(1953), designed by Nation (2002), involving highly occurring base forms of words and
the derived forms in General English.

Type: The total number of unique words in a text (Baker et al., 2006).

Token: The total number of words in a text (Baker et al., 2006).

Word Family: A base word with its both derived and inflected forms.

Word List 1: The word list, including the first 1000 most frequent base form of words and

the derived forms in General English, available with Range 32.

Word List 2: The word list, including the second 1000 most frequent base form of words
and the derived forms in General English, available with Range 32.

Word List 3: The word list, including the academic words and the derived forms,

containing 570 word families, designed by Coxhead (1998-2000) available with Range 32.

8" Grade Level Learners: The students, attending to the 8"class in Turkish state primary

schools, mostly aged 14, learning English as a foreign language for five years.
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CHAPTER ONE

1. INTRODUCTION

1.1. Introduction

Vocabulary in language teaching and learning has had an unquestionable place as
there is no language without vocabulary, nevertheless, in L2 (second language) teaching
the role of vocabulary knowledge is growing recently. In this respect, Laufer (1986) states
that sufficient vocabulary paves the way foracquiring language competence or performance
properly. In order to highlight the importance of words in language teaching, it was stated
that “Lexis is the core or heart of language but in language teaching has always been the
Cinderella” (Lewis, 1993: 89). In spite of this delayed recognition of importance of
vocabulary in language teaching, it is now acknowledged that there is a strong relationship
between vocabulary and other language skills. As stated by Mokhtar(2010) learners
lexical knowledge may determine the quality of their listening, speaking, reading, and
writing performances. For this reason, from Grammar Trandation Method to the
Communicative Method, vocabulary has been present in L2 teaching with changing roles
(Sanchez, 1997; cited in Alcaraz, 2009: 61), and by bringing the Communicative Method
to the fore in order to implement more effective language teaching during recent years, the
role of vocabulary has become more prominent, because words instead of grammar, are

today considered as a basic tool enabling L2 learners to express themselves.

Despite the considerable weight given to vocabulary in L2 teaching and learning, it
is impossible to reach an end point at which someone knows the whole words of a
language (Ozdem, 2010), as even in the first language, learning new words or new
meanings for old words is a continual process (Thornbury, 2002). With this realm, it was
indicated that; “Although the language makes use of a large number of words, not all of
these words are equally useful. One measure of usefulness is word frequency, that is, how

often the word occurs in normal use of the language.” (Nation and Waring, 1997: 2). Word


1
Rectangle


frequency, that is, the number of times a word occurs in general discourse, has had an
overwhelming importance in Communicative Language Teaching (CLT), as high
frequency words may be charged with developing general discourse by providing L2
learners a higher chance to communicate with less numbers of words in a more fluent way.
Therefore, a course book designed in a communicative way is expected to cover high
frequency words of General English with a reasonable distribution within the book.

Encouraged by this prominent role of high frequency words in CLT and the high
status accorded to course books in foreign language teaching situations, an EFL course
book claimed to have a communicative design is examined in this corpus-based study. The
course book, Spot On (Grade-8), used compulsorily in most of the Turkish state primary
schools, was analyzed in terms of the vocabulary load, distribution, and repetition on the
basis of the 2000 high frequency word lists, (West, 1953) with an aim to assert the patterns
of vocabulary selection, sequencing, and repetition in the book.

In this chapter, the background to this study followed by the statement of the
problem is discussed. The purpose with the related questions and significance of the study
are explained. Also, statement of the method and outline of the study are presented.

1.2. Background to the Study

In our modern world, multilingualism and plurilingualism are highly encouraged because
countries need people who are equipped with at least one foreign language to better their
international relations socially, politically and economically. The teaching and learning of
English is highly encouraged as it has become the lingua franca, in other words, the means
of communication among people with different native languages. (Ersoz et al., 2006: 16).

This statement was the reason behind the birth of the recent curriculum (English
Language Curriculum for Primary Education-Grade 4,5,6,7 and 8, 2006) in Turkey. With
the new constructivist curriculum, many methodologies have changed in EFL teaching in
primary schools in Turkey, however, the most significant change was on ‘course books’.
Course books of primary schools were renewed lastly in 2008 and from that time the books
have been evaluated in many respects, except for the vocabulary coverage although
vocabulary, especially with the advent of Communicative Approach, for teachers,

researchers and course book writers is held more prominently, as stated by Chen (2009).



What’s more, Chen (2009) highlights the fact that vocabulary is no longer treated as an
‘add-on’ for course book writers. It might be inferred from an ‘add-on’ that the texts
determine the words instead of designing the texts on the basis of particular, high

frequency, words repeated in various parts within course books.

On the other hand, in L2 vocabulary research, lexical frequency is manifested as a
useful criterion for selecting and sequencing the words to be taught, especially for beginner
learners. Whereas the incidental and deliberate acquisition of low-frequency words is
essential, high frequency words are more essential in the first place (Nation and Meara,
2002). This necessity of high frequency words derives from the importance of

communication in an easier way, with a smaller number of words.

The 8" class level EFL course book, Spot-On, Grade-8, published locally in 2008
to be used compulsorily in Turkish state primary schools was printed to present language
in a functional and authentic way. This point is stated in the Teacher’s Book (Bacanli et al.,
2010: 10) as the most significant development. Moreover, it is highlighted in the
curriculum (Ersoz et al., 2006) that it applies ‘cyclical format’ which thus, requires the
repetitions of vocabulary in distinct parts of the book. Therefore, this corpus-based study
explores the patterns of vocabulary loading, distribution, and repetition on the basis of the
2000 high frequency words of General English (West, 1953) in the 8"grade level EFL

course book.
1.3. Statement of the Problem

Although vocabulary is the ‘basic building blocks of the language’ (Read, 2000),
teaching vocabulary in a systematic way rarely occurs as vocabulary is generally assumed
to be taught either explicitly or more covertly by relating the words with a topic or field
(Lewis, 1993). Consequently, selecting and introducing words in such unsystematic ways
should be rejected in order to enhance learners’ communicative skills as vocabulary is the
main basis in communication, which is the foremost reason for the existence of a language,
too. As teaching randomly selected words is a time-consuming process, which is just like
one’s leaving the control of his own life to destiny, principled ways of vocabulary selection

before determining the principled ways of vocabulary teaching should be implemented.



As there is an infinite number of words in a language, a systematic way to choose
essential vocabulary becomes more important and more challenging, too. Then, it was
explained that language teachers should not treat each word equally (Nation, 1990). In
other words, high frequency words are the first to be presented (Thornbury, 2002) for
language learners, however, a ready-made word list, whether including high frequency
words or not results in passive vocabulary knowledge as explained by Larsen-Freeman
(2003). It was implied with passive vocabulary knowledge that even though L2 learners
can comprehend the word when used, or sometimes say the meaning of a word, they

cannot use it productively.

High frequency words are usefully presented as there are many of the low
frequency words with an infrequent occurrence. In other words, “Overusing low-frequency
words has a comical effect. If time is given to words according to their usefulness in
English then this effect can be avoided.” (Nation, 1990: 38). For this reason, instead of
wasting time with the mentioned comical effect, as a commonly endorsed usefulness
criterion for vocabulary selection, frequency of words, that is, the number of occurrences

of words in daily language use should be focused to select vocabulary in a planned way.

For that reason, selecting high frequency words and distributing them through a
meaningful context also by providing opportunities to recycle the words are the suggested
prerequisites to conduct a systematic vocabulary teaching in a more useful and more
effective way. Then, to systematize vocabulary in course books is unavoidable especially
in foreign language learning situations in which course books are one of the most
important sources. For this reason, there is a growing and continuing interest in examining

vocabulary of course books in language teaching and learning area.

By appreciating this growing importance, an EFL course book, (Spot-On, Grade-8)
compulsorily used in Turkish state primary schools, was analyzed in the current corpus-
based study in terms of its vocabulary load, distribution, and repetition by applying the

2000 high frequency words (West, 1953) with the computer programme, Range.



1.4. Purpose of the Study and Research Questions

The aim of this corpus-based study is to investigate the patterns of vocabulary
loading, distribution, and repetition in the 8" grade level EFL course book on the basis of
the 2000 high frequency word list of General English (West, 1953). It is also expected to
provide insights about the strengths and weaknesses of the book in terms of its vocabulary.

With these aims, the following questions are addressed:

1. What are the general characteristics of vocabulary loading in the 8" grade level
EFL course book (Spot-On, Grade-8)?
1.1. To what extent are the 2000 high frequency words of General English
covered in the course book?
1.1.1. Which words in the academic word list are used in the course
book?
1.1.2. What are the infrequent words used in the course book?
1.2. To what extent are the 2000 high frequency words of General English

covered in each unit of the course book?

2. How often are randomly selected words from the 2000 high frequency word lists

of General English being distributed within the 8" grade level EFL course book?
2.1. How often are randomly selected types covered in the course book from
the 2000 high frequency word lists of General English being distributed

within the 8" grade level EFL course book?

3. How often are the words repeated in the 8™ grade level EFL course book (Spot-
On, Grade-8)?
3.1. How often are the 2000 high frequency words of General English
repeated in the course book?
3.2. How often are the 2000 high frequency words of General English

repeated in each unit of the course book?



1.5. Significance of the Study

This study may be considered beneficial in determining to what extent the 2000
high frequency words of General English, academic and infrequent words are represented
in the 8" grade level EFL course book. Also, there is only one study available related to
vocabulary in EFL course books in Turkey, so this study may arouse interest, amongst
teachers, in examining vocabulary coverage of EFL course books. Moreover, EFL teachers
may benefit from the results of the study to make essential adaptations in terms of
vocabulary teaching while using the book. More importantly, EFL material designers,
writers, and publishers may develop greater awareness of vocabulary of course books in

the future in order to present the words in systematic ways within the books.
1.6. Statement of the Method

This corpus-based study employed a purposive sampling method. “The principle of
selection in purposive sampling is the researcher’s judgement as to typicality or interest. A
sample is built up which enables the researcher to satisfy her specific needs in a project.”
(Robson, 1993: 141-142). In this research, by appreciating the importance of vocabulary
within course books, vocabulary of an EFL course book, Spot-On, Grade-8 is sampled on
the basis of the 2000 high frequency words of General English (West, 1953).

This research explores vocabulary coverage of an EFL course book aimed at 8"
grade level in Turkish state primary schools. The book, ‘Spot on, Grade-8” was chosen to
be analyzed. The book was revised by the National Education Press in 2010. The first
edition of the book was printed in 2008. The course book consists of 16 Units and the book
is claimed to provide authentic language in a communicative design. The book was chosen
as it is still used compulsorily in most of the Turkish state primary schools. (Sometimes it
is used interchangeably with another book; My English, Grade-8, but this occurs

occasionally, i.e. the book sent by National Education Ministry is used in the schools.)

Though being an old classification, ‘The General Service List’ (West, 1953) was
applied in the current research, because it includes high frequency words of General

English. The list is called as general because the words it contained are needed in a wide



range of situations, genres and uses. Also, as indicated by Hirsh and Nation (1992) the list

stands as an indispensable source of all uses of English in general.

The range and frequency analysis of the course book was carried out by using a
special computer programme, Range, and information about the programme is provided
from its instructions available with the programme. Range is used to compare a text against
vocabulary lists to see which words in the text are, and are not, in the frequency lists, and
to assess what percentage of the items in the text are covered by the lists as well as
comparing the vocabulary of two texts to determine how much of the same vocabulary
they use and where their vocabulary differs.

The parts of the programme; Range and Frequency were programmed by Alex
Heatley, and the lists were designed by Paul Nation and Averil Coxhead. The programme
covers three ready-made word lists. The first (BASEWRDL1.txt) includes the most frequent
1000 words of General English (See Appendix-2), which are considered to be more
essential for presentation to beginner learners. The second (BASEWRD?2.txt) includes the
second most frequent 1000 words of General English (See Appendix-3), which are
considered appropriate mostly for secondary school levels. The source of the lists was ‘“The
General Service List” (West, 1953). The third list of the programme is the Academic Word
List designed by Coxhead (1998, 2000), and this includes the words which are more
frequently used at upper secondary school and university level from a wide range of
subjects. Briefly, this corpus-based study aimed to examine to what extent the 2000 high
frequency words of General English (West, 1953) are represented in an EFL course book

by using Range with the base word lists.

1.7. Outline of the Study

The current research consists of five chapters.

Chapter One, Introduction, presents the background of the study and the
statement of the problem clarifying the purpose with the research questions, and includes

the significance of the study, explanation of the methodology and organization of the

study.



Chapter Two, Literature Review, includes a general description of the related
literature; firstly, presenting the role of vocabulary in language teaching and learning, then,
giving information about criteria for vocabulary selection and highlighting the importance
of frequency as a criterion for vocabulary selection plus explaining the importance of
course books in foreign language teaching and learning plus discussing issues in course
book selection and evaluation. The chapter ends with various studies on vocabulary in the

textbooks and course books found in Turkey and abroad.

Chapter Three, Methodology, introduces the instruments applied and the
processes adopted for data collection and analysis.

Chapter Four, Findings and Discussions, states the results and discusses the

findings of the study.

Chapter Five, Conclusion, explains major findings and their implications for ELT.
Also, suggestions for further studies are covered. Finally, the references and appendices

are given.



CHAPTER TWO

2. LITERATURE REVIEW

2.1. Introduction

The review of literature in this chapter focuses on the issues of vocabulary in
language learning and teaching. The historical role of vocabulary and its importance in
language learning and teaching are explained. Then, dimensions of vocabulary selection
are discussed. The relationships found in vocabulary, course books, and EFL learning are
also covered. The last part presents the findings of similar studies related to vocabulary in

textbooks and course books found in Turkey and abroad.

2.2. The Role of Vocabulary in Language Learning and Teaching

Vocabulary has a very important place in every language. Thornbury (2002) stated
that all languages have words and languages emerge first as words. With this perspective,
Thornbury (2002) emphasized two different points about words; firstly pointing out that
words are the main elements of languages, secondly claiming that everybody learns his/her
first language by starting with its words and the second language is learnt in the same way.
The importance of vocabulary in a language was highlighted by Wilkins (1972) with an
emphasis of the impossibility to convey anything without words earlier. For this reason,
considerable attention should be paid to the historical role of vocabulary and its importance
in foreign language learning and teaching to present the role of vocabulary in language

teaching and learning.



2.2.1. The Historical Role of Vocabulary in Language Learning and

Teaching

As language teaching and learning has had a long appealing, but rather tortuous
history (Liu and Shi, 2007), vocabulary, in this historical period, has had its ups and
downs, and on the status of vocabulary, language teaching approaches and methods have
had a determining role (Tseng, 2008). In the early days of the Grammar Translation
Method (at the beginning of the nineteenth century), there was no systematic method of
vocabulary selection or vocabulary teaching. Words were taught through bilingual word
lists, dictionary study, memorization, and their translation equivalents as emphasized by
Amiryousefi and Dastjerdi (2010). When Grammar Translation Method (GTM) had
reached its popularity, vocabulary was considered as the main duty for learners to achieve
better translation. For this reason, as dedicated by Kelly (1969) dictionaries became
common as reference tools and vocabulary was considered helpful in order to enable L2
learners to translate the texts well. Dictionaries are still the basic tools in translation;
however, the goal of learning an L2 in general has had a shift from grammatical rules to
functional use. As a result, sufficient vocabulary is required to develop abilities in

communication for L2 learners.

The Reading Method, developed by Lewis in the late 1920s, criticized similar
shortcomings of GTM, such a lack of linguistic skills to speak or understand natural speech
in the target language even after studying many years, gave vocabulary another status. As
its name indicates, the main aim in this method was to develop reading abilities, and words
were to be inferred from contexts. In spite of teaching grammatical rules deductively in
this method, emphasis was on the words, and vocabulary lists were familiar parts of
lessons. So, “Systematic building of vocabulary was considered central and frequency
count was used to develop basic word lists.” (Amiryousefi and Dastjerdi, 2010: 89). The
most famous of these lists was Michael West’s ‘A General Service List of English Words’
containing around 2000 word families, and the list is still addressed to conduct frequency
word studies. However, it was observed as a cut-off point of the Reading method that the
students developed ‘passive vocabulary’ (Larsen and Freeman, 2003). Passive vocabulary,
that is the words learnt receptively, but productively, as developed in the Reading Method

was as undesirable as in the GTM preventing L2 learners to use target language fluently.
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During the first quarter of the 20th century and in the late 1950s, two distinct
methods; Direct Method and Audio-lingual Method, developed with an aim for
compensating for the drawbacks of former methods, namely for providing learners abilities
to produce and comprehend foreign language speech, lowered the status of vocabulary in
one hand by presenting simply the high frequency words, on the other hand, enlarged by
confirming that communication is enhanced by vocabulary, even by a smaller number of
words serving for daily language use. In the Direct Method, only everyday vocabulary was
taught, advocating concrete vocabulary to be taught through mime, demonstrations and
pictures whereas abstract vocabulary was taught by association of ideas (Amiryousefi and
Dastjerdi, 2010). On the other hand, while the Audio-lingual Method dominated, “the
vocabulary teaching had to be relatively simple since the primary focus was on
grammatical and phonological structure” as stated by Hsu (2006: 2). As the Audio-lingual
Method stressed syntactical progression, there was no clear method of vocabulary teaching
expecting that exposure to language was itself enough to teach vocabulary (Larsen and
Freeman, 2003).

In the Communicative Language Approaches, language teaching has become more
effective, as the value of using the foreign language functionally is recognized. Deveci
(2004) stated that the importance of vocabulary acquisition has always been recognized by
pointing out that without adequate vocabulary knowledge, structures cannot be used
correctly. Deveci (2004) added, the communicative and natural approach emphasized the
importance of vocabulary development, which resulted in more interest in vocabulary
teaching whilst Hsu (2006) stated that vocabulary was given secondary status again with
the advent of the CLT in the 1980s.

These two opinions seem to contradict each other, but the reason of the fake
conflict lies behind the changes that occurred in time, because the VVocabulary Movement
attempting to compile basic English words as in the Reading Method; and the integration
of a lexical syllabus, based on the naturalistic and authentic use of language, into former
topic- notion- or function based syllabuses have reconciled the contradiction between
communicative language teaching methods and vocabulary, as understood that sufficient

vocabulary is an unavoidable tool for communication.
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Vocabulary also owes much to the terms; ‘Computational Linguistics’,
‘Psycholinguistic Study, and ‘Lexical Approach’ in the process of gaining the rightful
status in language teaching and learning. ‘Computational Linguistics’ is a field of
linguistics involving the scientific study of language from a computational perspective
(Baker et al., 2006). In computational linguistics, there was an immediate change towards
corpus-based, statistical methods in the 1990s, whilst in the 1970s and 1980s in linguistics;
hand-created models in morphological, syntactic, and semantic processing of natural
language approach were applied (Fasold and Linton, 2006). Corpus linguistics has both
shaped and been shaped by technology, and then, the lexicographers led the way to
develop corpora in linguistics (O’Keeffe and McCarthy, 2010). So, various types of
corpora studies in lexical areas have been conducted by highlighting and feeding the

importance of vocabulary in language teaching and learning. This means;

Vocabulary has been the neglected Cinderella of language teaching; preference has always

been, and still is, given to the two sisters Grammar and More Grammar. Many English

language teachers like to stress grammar over vocabulary because grammar is a finite

system, whereas vocabulary is not. However, the argument in favor of placing greater

weight on vocabulary is strong. Evidence from the field of corpus linguistics shows clearly

that it is lexical competence, not the learning of grammatical structures, that must be the

priority for language learners because lexical competence is at the heart of communicative

competence. (Sheehan, 2004:3).

Therefore, researchers and linguists have argued that it is time to listen to
Cinderella; however, the validity of corpus-based vocabulary researches has been
questioned. This questioning arises from the difficulty in defining word knowledge and the
special features of languages. Read (2000) stated that it is not easy to define the meaning
of words theoretically and for various applied purposes, then, he cautioned the researchers
to be sensitive regarding the differences between tokens and types, lemma and word
family, and function and content words. For example, ‘tokens’ are more reliable to
examine the length of a text than ‘types’ whilst ‘types’ are more crucial to investigate the

number of words required to comprehend a text.

At the most basic level, word knowledge includes its form and meaning
(Thornbury, 2002), therefore learning a word means learning the meaning of a word in the
commonsense view of vocabulary teaching (Brown, 2010). Nation (2001: 292) lists nine

aspects of word knowledge under three category; form issues of word knowledge involving
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the spoken, written form, and word parts; meaning issues related to the form and meaning,
concept and referents, and associations of word; and use issues regarding grammatical
functions, collocations, and constraints on use. As knowing a word involves these
different, but related aspects, and, as each language brings its morphological, syntactic,
phonological and semantic features, many questions awoke to shake the validity of corpus-
based vocabulary studies, especially of the studies related with frequency.

With the aforementioned features, Gardner (2007) criticized the validity of corpus-
based vocabulary research by pointing out that the basic challenge to build a bridge
between corpus-based vocabulary study and language education is to provide harmony
between the corpus and the purpose, adding that the form-meaning issues of words in the
target language should be considered in order to conduct a reliable study. Gardner (2007)
also exemplified the form-meaning issues in English, and came to the conclusion that there
is abundant evidence convincing various kinds of corpus-based vocabulary researches have
had a profound impact on English language education and it will be so for a foreseeable

future.

Besides, there is no doubt that the growing importance of vocabulary owes much to
the results of psycholinguistic researches and the advent of the lexical approach as
mentioned before. ‘Psycholinguistics’, standing to examine the human mind itself and also
that mind’s ability to communicate and to comprehend, is concerned with the
psychological and neurological factors enabling humans to acquire, use, comprehend, and
produce language (Altmann, 2001). Psycholinguistic research regarding vocabulary
acquisition has confirmed that foreign language learners become frustrated when
confronted with excessive amounts of unknown words (Lutjeharms, 2004; cited in
Lipinski, 2010). Nation (1990) considered vocabulary responsible for getting many
students frustrated, too. Regarding the role of vocabulary in language learning, Nation
(1990) viewed vocabulary as an index of learning difficulty, illustrated by stating the fact
that learners’ difficulties in both receptive and productive language use result from

insufficient vocabulary.

The importance of vocabulary rose to a higher point with the advent of lexical

approach, which concentrated on developing learners’ proficiency with lexis, or words and
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word combinations. Lewis (1993) coined this term; lexical approach, and proclaimed that
lexis is the basis of language. Lexical approach is based on the idea that lexical phrases,
especially those frequently occurring in spoken language should be learnt as ‘chunks’. For
example, instead of forming sentences in an analyzed way such as in the grammar-based

approaches, ‘That will never happen to me’ should be raw data.

From then, various versions of lexical approach have been proposed. For example,
Harwood (2002) suggests taking the lexical approach differently with the aim of
integrating it into the English language teaching course books by stating two principles.
The first is; ‘teach real English, not teflese; use computer corpora but be corpus-based, not
corpus-bound’; and ‘recycle and revisit’ is the second. Lexical approach in language
teaching is in progress as emphasized by Thornbury (1998); however, in all versions of the
lexical approach, the main issue is that vocabulary stands as an indispensable aspect of

language.

After showing varied, but the permanent existence of vocabulary in any language
teaching approach and method, it may be concluded that vocabulary as a crucial
determinant in acquiring language skills such as reading, writing, listening, and speaking
will go on its way as a cornerstone in linguistic research at least for a few decades.

2.2.2. The Importance of Vocabulary in Foreign Language Learning

and Teaching

Now, vocabulary is identified as a fundamental core of language teaching and
learning. Read (2000) expresses the words as ‘the basic building blocks of the language’,
and the importance of words in language learning appears as larger structures such as
sentences, paragraphs and whole texts are formed from the blocks, i.e. words. The clearest
expression for stating the importance of vocabulary comes from Wilkins (1972) who
highlights the fact that it is impossible to convey anything without vocabulary. In other
words, adequate vocabulary paves the way for acquiring language competence or
performance properly (Laufer, 1986).
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Read (2000) also uses the term, ‘lexical gaps’, to underlie the importance of
vocabulary; this term suggests the situation in which learners read the words, however,
they cannot have clear comprehension or they cannot produce fluent expressions as in their
first language. Read (2000) also states that both second and foreign language learners have
to witness more conscious and demanding process in terms of vocabulary development
than the native learners as the native learners acquire vocabulary naturally in their real life,
whereas the non-native speaker is most probably acquiring L2 in an L1 cultural
environment, or abstractly in a grammar environment, therefore second and foreign
language learners are to have more demanding process in L2 acquisition in order to fill in
the gap between the environments.

It was pointed out that researchers and language teachers, now, have mostly
become aware of the importance of vocabulary teaching (Read, 2000). Moreover, Alcaraz-
Marmol (2010: 168) states that;

The relevant role of vocabulary in language learning may have been a hotly debated topic

in the seventies, eighties and even the nineties. However, at present, that discussion has

turned obsolete. Nowadays, nobody can-or should- question the weight of vocabulary in the

process of acquiring a new language. Thus, vocabulary is currently considered one of the

cornerstones — some would say the cornerstone - of EFL learning and teaching.

As the impact of vocabulary knowledge on language acquisition has been debated
so hotly, it is essential to divide second language and foreign language to look at
vocabulary from another perspective. Brown (2001) defined English as a Second Language
(ESL) and English as a Foreign Language indicating that the first implies the contexts in
which students have opportunities to hear English out of the classrooms like the countries
where English is spoken whereas students do not have ready-made contexts for
communication outside the walls of their classrooms in the latter. Because of this
difference, Brown (2001) also suggested that linguistic pedagogies should be applied

differently in these two contexts.

Vocabulary plays another significant role here, because the backwash effect
defined as the effect of testing on teaching and learning by Hughes (1989) can be
minimized with the knowledge of vocabulary which may enhance L2 learners’ ability in
reading and writing. In foreign language situations, especially in Turkey, as assessment

and evaluation generally focuse on the ability mostly in reading skills and sometimes in
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writing skills, sufficient vocabulary may be considered to enhance comprehension in

reading and expression in writing.

When the relationship between vocabulary and reading in a first language is
examined, it becomes clear that there is an unquestionable and indirect relationship
affecting each other mutually between vocabulary and reading. For example; Hirsh and
Nation (1992) searched for how many words are required to read a novel, written for
teenagers who were native speakers of English by applying West’s GSL, (1953); and
discovered that a vocabulary of around 5000 words would be demanded, which meant the
percentage of unknown vocabulary should not be above 5% of the tokens. Nation (2001)
stated that studies of native speaker’s vocabulary knowledge seem to suggest that foreign

or second language learners are in need of very large number of words.

Regarding the relationship between reading and vocabulary in a second language, it
was proposed that the knowledge of the 2000 most frequent word families enables L2
readers to recognize 84% of the various types of authentic texts (Hwang and Nation, 1995),
so, while developing reading skills, the most obvious challenge L2 learners meet is the
lexical knowledge learners must develop (Nation, 2006). In brief, reading results in
vocabulary knowledge (Krashen, 1989), and the most significant handicap for readers is

the lack of adequate vocabulary (Read, 2000).

On the one hand, vocabulary in its relationship with writing stands as one of the
most important challenges, too. For example, Leki and Carson (1994) conducted a survey
with college students and it was asserted that the students regarded vocabulary as the main
difficulty in writing academic tasks. On the other hand, considering the relationship
between speaking and vocabulary, Nation (1990) reported that a smaller number of words
with more practice are needed; considered the 2000 high frequency words of General
English (West, 1953) as the reasonable goal for developing speaking skill, and further
explained that the lack of sufficient vocabulary is the first reason why learners cannot
express themselves. As for the relationship between listening and vocabulary, Nation
(2001) claimed that learners are in need of at least % 95 coverage of the running words in

the input to acquire reasonable comprehension and to successfully guess from the context.
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Recognizing the important role vocabulary plays in all four language skills:
listening, speaking, reading and writing (Read, 2000), studies regarding vocabulary size
and vocabulary coverage have been growing. So, it is sufficient to note that as it is
impossible to master the lexicon of English completely both for second and foreign
language learners and even for native learners (Schmitt, 2000), high frequency words have
great importance for developing skills and non-native learners need around 2000 words
(Thornbury, 2002).

2.3. Criteria for Vocabulary Selection

Following the growing importance of vocabulary, it becomes more reasonable to
assume that vocabulary presentation in course books, texts, or teaching activities should be
implemented systematically by considering the usefulness of words and vocabulary
learning strategies; and vocabulary activities should prevent erosion of the learnt words in
learner’s memories. For this reason, instead of placing the words within the texts
randomly, it is worthy of planning which words should be taught firstly to the learners.
Because of the importance of choosing the right words, that is, vocabulary determined as
more essential for learners at each level, researchers have proposed various suggestions or

criteria for vocabulary selection.

Nation and Newton (1997) suggest the following dimensions for providing the
principled selection of vocabulary; ‘frequency; range; the ability to combine, or define or
replace other words; association; and availability’. Koprowski (2005: 323) also states that
“... In determining the general utility of words and phrases, it is frequency and range that
have usually been regarded as the most appropriate measures.” It was commented that
language learners are in need of the most frequent and wide ranging words in the language
by Richards (1974) earlier. Frequency and range, therefore, are commonly endorsed

criteria useful for vocabulary selection in language teaching and learning.

2.3.1. Vocabulary Frequency and Range

At first, definitions of frequency and range should be given. Frequency refers to

how often a word occurs in normal use of a language (Nation and Waring, 1997) whilst
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range is measured as to how many different texts or sub corpora the word occurs in
(Richards, 1974). Conversely, frequency is sometimes defined differently, as ‘the number
of a linguistic item in a text or corpus’ in Longman Dictionary of Language Teaching and
Applied Linguistics (Richards et al., 1992: 185).

Although range and frequency are complementing each other as understood from
their definitions, considering range as a sole criterion for vocabulary selection in textbooks
resulted in prototypical texts. For example, Reda (2003) examined six course books
widely-used for General English in terms of their topics and vocabulary, and concluded
that words in the books seem to be topic-based and the topics of different books are similar

enough to show the limitations of the basic area of English vocabulary.

For researchers, frequency is generally placed in the first position due to its
importance in utility, as high frequency words are the first to utilize in a wide range of
situations. Richards (1974) considered word frequency as the first reason for choosing
vocabulary. (Terrel, 1982) suggested that for providing comprehensible input to learners,
the teachers should teach high frequency words, especially in the early stages of language
learning. On the other hand, Sinclair and Renouf (1988) proposed ‘lexical syllabus’ for
language teaching to be built from frequency-based information derived from a corpus
(cited in Baker et al., 2006: 107). Because high frequency words have a variety of uses,
learners may acquire flexibility in language use and also learn the main points of grammar

in a language, as they do not have to learn a large number of words.

Nation (1990) explained that word frequency helps teachers to determine the
usefulness of words, thus they can give more attention to the more useful words instead of
treating each word equally. Nation (1990) further explained that high frequency words are
fundamental to design reading texts or develop vocabulary lists. Laufer and Nation (1995)
also suggested that high-frequency words are the first to be learnt. As developing word
lists to memorize results in receptive word knowledge (Larsen-Freeman, 2003), the high
frequency words may be presented within course books systematically for beginner and

intermediate learners to enable productive word knowledge, because:

The best criteria we have for vocabulary in general is the notion of frequency. In short,
more frequent words are more useful than less frequent words. As such, the more frequent a
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word is, the more it can be argued that it should be explicitly taught. The reason for this is
easy to see: Frequent words are frequent simply because they occur a lot in language in a
wide variety of situations. This makes them valuable in a broad range of communication
tasks in many environments. (Zimmerman and Schmitt, 2005: 2).

Suggesting a priority of frequency in vocabulary selection, Nation and Waring,
1997) indicate that L2 learners should concentrate on high-frequency words as the most
frequent 2000 word families provide learners in understanding 80% coverage of the written
text. For this reason, it is suggested that teachers consider word frequency as a judgement
reference to decide whether a particular word is paid attention to or not, and textbook
editors to take word frequency into consideration while presenting vocabulary. Therefore,

it is essential to identify how words are counted in the textbook.

2.3.1.1. Counting Words

Words can be counted as ‘tokens, types, lemmas, or word families’ in corpus
linguistics, which is defined as a scholarly enterprise concerned with the compilation and

analysis of corpora (Kennedy, 1998).

“While the number of tokens in a corpus refers to the total numbers of words, the
number of types refers to the total number of unique words.” (Baker et al., 2006: 162).
When every word form in a spoken or written text is counted, even if the same word occurs
more than once, it means ‘token’. For example; the number of tokens in ‘It is difficult to
solve it’ is six although the same word is used twice. This type of counting, i.e. tokens are

useful to discover the length of a book or the number of words in a line, text, or book.

When each word is counted once in a spoken or written text no matter if the word
occurs more than once, it means ‘type’. For example; the number of types in ‘It is difficult
to solve it’ is five. Counting types aids in determining the number of words needed to

understand for a particular activity, eg. to watch a movie, to read a newspaper, or novel.

When headword and its inflected and reduced forms are counted as single, it means
‘lemmas’. So, lemmas are helpful to find out learning burden of words, which was defined
as the amount of effort required to learn it by Nation (2006). The reason behind counting

lemmas like this is to consider that if a learner knows ‘talk’, it is easy for him/her to
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understand ‘talks’. Whilst, as Agan (2008) stated the same form is counted as different
lemmas if the form occurs in different part of speech such as ‘walk’ as a verb or ‘walk’ as

a noun are different lemmas, so recognition of noun and verb forms are necessary.

While counting word families, various uses of the words such as noun, adjective
and verb are included. In other words, word families consist of a base word with its both
derived and inflected forms whereas lemmas are the words from the same category. Bauer
and Nation (1993) give the following example for the logic behind counting word families.
When the readers learn the word ‘marmelize’, which is a British colloquial, for ‘to beat
up’, they can understand ‘She marmelized him’ or ‘He fully deserved his marmelization’.
Bauer and Nation (1993) also divided this comprehension into six levels to provide better
presentation of inflection and affixation so, counting words as word families provides more
comprehensible evaluation than lemmas in planning vocabulary development programme
if the levels are considered. Briefly, words are counted as ‘types, tokens, lemmas and word

families’ all of which are helpful with a particular aim.

2.3.2. Vocabulary Repetition

Repetition, necessary for consolidating new words, is also an important variety of
vocabulary learning strategy, as most of the learners cannot acquire a word just after
encountering the word for the first time. Laflamme (1997) indicated that it is essential for
learners to repeat or to practice the words in order to comprehend the words accurately and
to use them appropriately. The importance of repetition in language teaching and learning
was reported earlier by Nagy et al. (1987), stating that if the words occur only once in a
text, the participants can achieve only 5% of accuracy in a multiple-choice question on
word meaning. Recently, Alcaraz (2010) also investigated the relationship between
frequency of words and vocabulary learning. A group of 9-14 years old EFL students were
tested both receptively and productively, demonstrating that frequency of exposure has a
significant role on delayed retention, so a combination of extensive and intensive repetition

is recommended for effective vocabulary learning.

When recognizing the importance of vocabulary repetition, a debate on the issue

that how many times words should be repeated. Saragi et al. (1978) studied the effect of
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exposure frequency of words, and observed that 93% of their subjects learnt the words
encountered six times or more. Nation (1990) concludes that learners require 5-16
exposures for learning new words in context. Horst et al. (1998) pointed out that words
encountered eight times or more could be learned more effectively whereas Thornbury
(2002) claims that students remember words which are repeated at least seven times over a
spaced interval.

Recently a study conducted by Ozdem (2010) also proved that there is a significant
relationship between exposure frequency and word knowledge observing that the students
even after five exposures did not know the majority of words, productively, however,
exposures more than eleven times enabled students to gain productive vocabulary
knowledge. Webb (2007) also studied exposure frequency among Japanese learners and
proposed that word knowledge increases with repetitions, stating that if learners are given
ten times exposure, considerable learning of words occurs. However, Webb (2007) also
claimed that EFL learners, compared with native and ESL learners are in need of more

than twice the number of repetitions to learn a word.

Therefore, two points in language teaching and learning are clear enough to
conclude; at first one encounter is insufficient to gain word knowledge, even to get passive
vocabulary knowledge as studies generally suggest more than five exposures and secondly,
EFL learners due to the lack of language use outside the classroom need more repetitions

in order to gain word knowledge and proficiency.

2.4. Course Books in Foreign Language Learning / Teaching

The term ‘course book’ means, “ a textbook of which the teacher and, usually, each
student has a copy, and which is in principle to be followed systematically as the basis for
a language course” (Ur, 1996: 183). Therefore, the terms, ‘course book’ and ‘textbook’

were used interchangeably in the current study.

Cunningsworth (1995) stated that course books in language teaching and learning
can serve as a resource for students and teachers. For this reason, a course book,

considered as the second most important factor in EFL classrooms next to teachers
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(Davison, 1976), is so important that it sets the direction, content, and to a certain extent
the way lesson is taught (McGrath, 2002). Thus, when EFL situations such as Turkey are

considered, course books are viewed as the sole resources (Inal, 2006).

For this reason, the first and the most important role of course books in language
teaching and learning is the relationship between teachers and course books. The
relationship requires a critical approach for teachers, and it was asserted that the images
teachers have for course books are significant in the sense that their attitudes and beliefs
have impact on the efficiency of the book (McGrath, 2002). Recognizing this importance,
McGrath (2002) surveyed the teachers’ and learners’ views for course books and compared
learners’ attitudes with the teachers’ attitudes towards course books. When the metaphors
for a course book used by English language teachers largely from Hong Kong are
examined, it may be concluded that teachers have a gap as to their orientation towards
course books as they considered course books as a choker, a map, a thick wood, a
smokescreen and a pair of shoes. Some other examples of learners’ metaphors were a pair
of glasses, a beggar, a meteor, a glass of water, like milk, toxic, and supermarket. McGrath
(2002) valued these metaphors more revealing in the sense that whether positive or
negative, the nature and strength of learners’ metaphors significantly reflect the importance

learners attach to course books.

However, Cunningsworth (1995: 7) explains the roles of course books in ELT as:

A resource for presentation material (spoken/written)

A source of activities for learner practice and communicative interaction

A reference source for learners on grammar, vocabulary, pronunciation, etc

A source of stimulation and ideas for classroom language activities

A syllabus (where they reflect learning objectives which have already been determined)
A resource for self-directed learning or self-access work

A support for less experienced teachers who have yet to gain in confidence.

The aforementioned roles become more meaningful according to the situations. In
other words, if a useful book developed with a structural view is used in a communicative
teaching situation, the book will be useless and the roles of the book will become
meaningless not because of itself but because of the inappropriateness of the situation.
Therefore, Kayaoglu (2011) states that nothing can be more detrimental to the EFL classes

than a course book inadequate for students and teachers’ needs and expectations as “All
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teaching/learning situations are unique.” (McGrath, 2002: 10). Therefore, it is essential to

mention the course books in Turkey as for the present study.

2.4.1. Course Books in Turkish State Primary Schools

As Turkey draws closer towards entry into the European Union with the recent
developments in various areas such as education, health, and political affairs and as
awareness of globalization increases, teaching foreign language especially, English which
Is the widely taught foreign language in Turkey like in many other countries all around the
world, has become one of the most important issues for the Ministry of Education in
Turkey. Therefore, EFL teaching has been witnessing great changes with immense

challenges currently, especially for the last decade.

One of the most significant changes to improve EFL teaching was in the
curriculum including subject matters to be taught; methods, techniques and materials to be
used; purposes to be achieved, assessment and evaluation methods, outcomes and
objectives of the education system. The Turkish Ministry of Education in 2006 put the
Constructivist English Programme, English Language Curriculum for Primary Education-
Grade 4,5,6,7 and 8, which is based on acquiring , understanding , questioning, ranking,
comparing and contrasting, summarizing, connecting and matching skills besides the four

main skills-listening, reading, speaking and writing into practice (Ersoz et al., 2006).

The renewed curriculum underlined the principles of the Common European
Framework of Reference, where communicative competence is emphasized. Thus, the
English curriculum gives voice into the need to grow up students who can communicate in
the target language fluently (Ersoz et al., 2006). In order to foster students’ all language
skills; reading, writing, speaking and listening in the new curriculum, new course books
are determined to be assigned to the students each education year to be used compulsorily

with no expense spared to the students attending state primary schools.

The books were ; ‘“Time for English 4/5°, ‘My English 4/5° , ‘Build up English 6’ ,
‘Quick Step 6°, ‘Let’s Speak English 7/8’°. The books have been evaluated from that time
and revised when required. Now, ‘Spot on’ and ‘My English’, locally published in 2008,
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are used in Turkey interchangeably in all state primary schools. Allotted time for English
language course is; 2 hours of compulsory and 2 hours of elective courses per week in the
4™ and 5™ grades; and 4 hours of compulsory and 2 hours of elective courses per week in
the 6™, 7" and 8™ grades (Ersoz et al., 2006).

As course books are determined by the Ministry of Education, the importance of
selecting suitable course books is out of teachers’, educators’, or learners’ judgment in the
primary schools, in Turkey, although contributing as wide range of users as possible is a
meaningful way to find a consensus in using course books effectively. In other words,
“The selection of material to be used jointly in an ELT class should be selected as wide
range of users as possible. This is likely to increase the wisdom associated with the
selection and increase the sense of ‘ownership’ of the decision” (Chambers, 1997: 34),
then, course book evaluation may compensate for this insufficiency of ownership,
providing insights about the strengths and weaknesses of the books.

Moreover, because of the fact that EFL teachers and course books are L2 learners’
main source for exposure to language as teaching and learning take place only in language
classrooms (Ersoz, 1990), course book evaluation and teachers’ awareness of the strengths
and weaknesses of the books deserve higher importance in language teaching and learning

in Turkey.

Then again, 8" grade level students take an exam at the end of the education year
called SBS (Level Determination Test) in which English questions are involved on the
basis of syllabus. So, the ‘course book’, in practice, becomes the syllabus itself,
determining the content and the way language is to be presented in a typical EFL
classroom (Kayaoglu, 2011). This makes course books an indispensable resource to
conduct efficient EFL teaching in Turkey. Which is why, this study exploring vocabulary
coverage of course books aimed at gt grade students may bring valuable insights to be

discussed.

Moreover, the insights become more meaningful when the features of young

language learners and adolescents are considered. Because,
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.. the information to be obtained from the analysis of coursebook evaluation is of utmost

importance not only for understanding the merits and appropriateness of the current

coursebook but also for the effectiveness of language teaching in general. This, in turn, is

likely to help identify priorities for designing a text book in the future and to provide a

guideline for the decision making process. (Kayaoglu, 2011: 342).

In other words, course book evaluation provides insights for effective language
teaching methods in general and improvements for future course books although the main
purpose is to diagnose the strengths and weaknesses of the book. Therefore, to obtain
gainings from course book evaluation in a broader size just as in the mentioned way, it is
crucially important to consider the features of the learners as learners’ needs and

expectations are vital priorities to be reflected in course books and fundamental to effective

language teaching.

“The term ‘young learners’ refers to children from the first year of formal
schooling (6 years old, in our case) to 12 years of age” (Ersoz et al., 2006: 37). On the
other hand, “Adolescence is a time when eleven or twelve-year-old embarks upon a
complete transformation of mind and body that spans the next 5 or 6 years” (Ersoz et al.,
2006: 119). It was also stated in the curriculum that teaching adolescence itself is a

challenge, requiring more flexibility and more patience.

For this reason, course books in the 6™, 7", and 8"grades take on another important
role with the teachers, because it is too difficult to generalize about adolescence.
Requirement to provide greater individual learning during lessons, which is almost
impossible by directly following a course book step by step or explaining a mass of
knowledge. That means flexibility and patience are EFL teacher’s first duty while teaching
to adolescents. However,

It should be borne in mind that regardless of their age, children need input that is
comprehensible, developmentally appropriate, redundant (repeatedly received from a
variety of sources), and accurate (grammatically correct with proper word choice and
pronunciation). They are eager to use the language productively when it is functional and
communicative (representative of actual speech and personally relevant), frequent (ample
opportunities to practice), redundant (speak repeatedly on the same topic), and consistent
with their identity (less formal, peer-oriented, expressive use of language). (Ersoz et al.,
2006: 38).

As stated, EFL teaching should be functional and communicative with as much
authentic practises as possible. Therefore, vocabulary in course books aimed at 8™ grade

25



level in Turkish state primary schools are expected to involve high frequency words with
sufficient repetition in order to enable students to communicate in an easier and more

fluent manner.

2.4.2. Vocabulary in Course Books

As language teaching materials in language teaching are probably the main ‘tools
of the trade’ (Littlejohn, 1998: 204), in this international process of communication trade,
course books, having a considerable influence on classroom practice (McDonough and
Shaw, 1993), are valued as the most powerful device. As course books serve as the basis
for much of the language input, “There is no doubt of the importance of vocabulary in EFL
coursebooks” (Alcaraz, 2009: 61). This inevitable importance also includes many
challenges, because, as indicated by Thornbury (2002) course books are considered
sources for words and the main problem of words in course books is to be able to
determine essential vocabulary from endless number of words. To put the dilemma into

perspective, it was stated that;

In order to make the dictionary definitions easy to understand, we have written them using

only the words in the following list of just under 3 000 words. The words in the list were

carefully chosen according to their frequency in the language and their value to students as

a ‘core vocabulary’ of English. (Wehmeier and Ashby, 2000: 1592).

This explanation was for a dictionary at an advanced level, but even in advanced
levels, definitions of words from English to English are given on the basis of frequency for

providing accurate comprehension.

Dilek (2009) also values vocabulary load, sequence of the vocabulary, and
recycling as important dimensions to be evaluated in course books. These issues again give
voices to the importance of vocabulary in course books, and this importance increases the
importance of high frequency words. This can be put into perspective by applying the well-
known ‘i+1” Comprehensible Input Hypothesis proposed by Krashen (1982), meaning that
ideal EFL reading materials should be comprehensive and a little beyond readers’ current
level of competence to lexical selection. This application was explained in the lexical
approach proposed by Lewis (1993) and was adapted by Agan (2008) explaining that

vocabulary in course books should match students’ ability and learning experiences with a
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reasonable amount, order, and repetitions. Also, vocabulary in course books should be in
line with language teaching approaches in the curriculum and the objectives.

Briefly, the important role of vocabulary in course books comes from challenges to
select words from endless number of words in a language appropriately and to distribute
the words within the book in such a way that learners can have sufficient practice. Then, as
Thornbury (2002) stated, high frequency words are the first requirement presented to
learners and as repetition is a must for learning, to evaluate a course book in terms of its
vocabulary load, distribution, and repetition may provide clearly visible implications for

effective vocabulary teaching.

2.4.3. Course Book Selection and Evaluation

“Course books are perceived by many to be the route map for any ELT program,
laying bare its shape, structure, and destination, with progress, program, and even teacher
quality being assessed by learners in terms of sequential, unit-by-unit coverage” (Sheldon,
1988: 237). However, it becomes more difficult or it may be impossible to find the right
course book meeting learners’ requirements completely, because there is some concern that
ELT course books contradict rather than reflect contemporary developments in applied
linguistics although course books are widely used in language classrooms (Hutchinson and
Torres, 1994). This difficulty, strengthened by the aforementioned mismatch, is weakened
further when it is considered that there is no perfect course book totally suited to a
particular teaching situation as argued by Cunningsworth (1984), explaining that it is the
teacher’s task to find his own way by adapting course books if needed. Nevertheless,
course books should match the context, in which the book will be taught, the learner needs,
which is another difficult task to achieve, thorough needs analysis, plus the aims and

objectives of teaching programme.

In order to provide the consistency between the course book and language teaching
components, it was claimed that; “Everyone involved in the learning process should be
allowed to contribute in the decision making process” (Inal, 2006: 24). This contribution is

avoided in situations like Turkey, to standardize EFL teaching, because of the fact that
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EFL is a part of the assessment for the entrance of quite prestigious schools. In other

words,

However, governments’ position in relation to the use of certain coursebooks for use in
language classes across the country is quite justifiable with the fact that language
instruction is to be standardized to some extent and foreign language has become part of the
assessment for the entrance to the relatively prestigious state secondary schools.
Furthermore, once teachers and schools are left on their own to make their own decision
concerning what textbooks are to be used, then it would be very hard to have a program
with central core and a systematic syllabus, only inviting a more chaotic atmosphere.
(Kayaoglu, 2011: 343).

Course book evaluation is also a method for diagnosing the strengths and
weaknesses of course book (Cunningsworth, 1995). This diagnosis aids teachers, and thus
learners in gaining awareness with regard to how to use the book in a more effective way,
because recognition of a problem may be assumed to be the first step towards improvement
or solution. Then, improvement in course books becomes a way to amend and improve a
curriculum (Nemati, 2009). In respect of course book evaluation, Cunningsworth (1995)
talks about ‘pre-use’, ‘in-use’, and ‘post-use’ evaluation, by explaining that course book
can be assessed before it is used, during its use, or after use depending on the purposes.
‘Pre-use evaluation’, the most difficult one to be conducted, is providing reasonable
insights regarding potential performance of the course book whilst ‘post-use’ evaluation
provides retrospective assessment. On the other hand, ‘in-use evaluation’ measures the
value of the book as the book is being used. In other words, ‘in-use evaluation’ provides
more reliable results than ‘pre-use evaluation’ in the sense that it makes measurement
whilst ‘pre-use evaluation” makes prediction. Therefore, ‘post-use evaluation’, which can

measure the actual effect of the book on users, stands as the most valuable.

As discussed course book evaluation is of utmost importance in the language
teaching field. At first, it enables us to identify the strengths and weaknesses of the book,
which thus aids teachers to adapt course books more efficiently. Course book evaluation is
a kind of contribution with regard to course book selection after its use, providing potential
ways to open the right revision doors for the future. Moreover, it manifests suitable ways

to enhance the efficiency of language teaching in general.

Lastly, course book evaluation is mostly unavoidable and it stands as a means to

improve language teaching theories and methods, especially in EFL situations. The status
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of course books in foreign language teaching situations is just like the positions of black
boxes of the puzzle. In other words, once the black boxes are removed from or misplaced
into the puzzle, then, it would be burdensome to solve the puzzle instead of having fun.
Then, course book evaluation in an EFL situation is discovering the burdens and approving
ways to remove the burden from EFL teachers or learners. Because of the benefits of
course book evaluation, it is essential to consider; how should a course book be evaluated?

So far, various criteria were proposed to evaluate course books. Tucker (1975)
suggested four criteria derived from a combination of the linguistic and pedagogical
components of language teaching analysis to assess course books written for either first or

second language speakers. They were:

e The completeness and appropriateness of the items presented;

e  The activities suggested for practising the items selected;

e The sequencing of vocabulary, particularly the functional load, rate and manner of
entry and re-entry;

e The relevance of its contexts and situations, and so on.
(cited in Williams, 1983: 252)

Regarding the relevance of these criteria, Williams (1983) also proposed seven
principles, which can be used while applying checklists to an ESL course book. Williams
(1983: 253) claimed that a course book should ‘give introductory guidance on the
presentation of language items and skills (general)’, ‘suggest aids for the teaching of
pronunciation: e.g. phonetic system (speech)’, ‘offer meaningful situations and a variety of
techniques for teaching structural units (grammar)’, “distinguish the different purposes and
skills involved in the teaching of vocabulary (vocabulary)’, ‘provide guidance on the initial
presentation of passages for reading comprehension (reading)’, ‘demonstrate the various
devices for controlling and guiding content and expression in composition exercises

(writing)’, and ‘contain appropriate pictures, diagrams, tables, etc. (technical)’.

In addition to above mentioned features, ‘program, teacher, learner, content, and
pedagogy’ are other 5 suggested criteria to be evaluated in course books (Richards, 1993).
In a similar way, Cunningsworth (1995) proposed that course books should correspond to
the learners’ needs by matching the aims and objectives of the language-learning program,

reflect language uses that the students need for their own purposes, take account of
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students’ needs without imposing strictly a rigid ‘method’, and have a clear role by

mediating between the target language and the learner to support learning.

Cunningsworth (1995: 41) suggested six criteria in order to evaluate the lexical

presentations in ELT materials:

e Is vocabulary learning material included on its own right? If so, how prominent is it? Is
it central to the course or peripheral?
e How much vocabulary is taught?
o Isthere any principled basis for the selection of vocabulary?
e Is there any distinction between the active and passive vocabulary, or classroom
vocabulary?
e Isvocabulary presented in a structured, purposeful way?
e Are learners sensitized to the structure of the lexicon through vocabulary-learning
exercises based on
- semantic relationships
- formal relationships
- collocations
- situation-based word groups?
o Does the material enable students to expand their own vocabularies independently by
helping them to develop their own learning strategies?

As language teaching is multifaceted, when the criteria of course book selection
and evaluation are examined, it may be concluded that the main issues in course book
selection and evaluation are; ‘program factors, teacher factors, learner factors, content
factors, situational factors, psychological and pedagogical factors’. For example, as for
‘learner factors’, “The textbook should prepare the students psychologically, culturally and
linguistically to benefit from classroom teaching.” (Kayaoglu, 2011: 344). Therefore,
questions in course book evaluation are addressed to these issues to explore whether the
course book is sufficient to provide psychological, cultural and linguistic benefits for the
students.

2.5. Related Studies on Vocabulary in the Textbooks and Course Books

Because of the previously mentioned importance of vocabulary, and the significant
role of course books in language teaching and learning, researchers have given
considerable weight to vocabulary coverage studies in textbooks and course books around
the world, however, it is essential to note that studies related with vocabulary in Turkey

mainly focused on teaching techniques such as vocabulary teaching through literary texts
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or games whereas studies analyzing course books investigated different issues such as
gender, the appropriateness of curriculum, and task types in course books.

2.5.1. Related Studies on Vocabulary in the Textbooks and Course Books
in Turkey

There is only one study available and directly related with vocabulary coverage of
course books in foreign language teaching area in Turkey although there have been a few
studies conducted with the purpose of discovering the vocabulary coverage of Turkish

course books.

Agan (2008) examined the vocabulary load of the English course books for Grade
10, which was used in all state high schools in Turkey for English teaching. Agan (2008)
compared vocabulary coverage of the book with vocabulary sizes of the students using the
book and stated that the difficulty level of the course book in terms of its vocabulary
coverage was above the level of students, therefore, it was claimed that the learners cannot

acquire sufficient comprehension of the book during lessons.

In another study regarding the vocabulary of an EFL course book, Dilek (2009)
conducted a survey to explore teachers’ and students’ opinions about the vocabulary
aspects of an EFL course book; New Bridge to Success used mostly in Turkish Anatolian
High Schools. Dilek (2009) stated that both the students and the teachers felt negative,
about the vocabulary aspects of the course book and pointed out the necessity for revising
the book.

Whilst, Karadag and Kurudayioglu (2010) investigated the vocabulary coverage of
the Turkish books (1-5 grades) used in primary schools by comparing the vocabulary of the
books with the objectives of the recent curriculum for Turkish and with the vocabulary
level of the students. Karadag and Kurudayioglu (2010) stated that vocabulary of the books
was presented so randomly that there was no conformity either with the curriculum or with
the students’ vocabulary, and suggested that vocabulary of Turkish course books should be

systematized by considering the students’ level and the objectives of the curriculum.
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Kurudayioglu (2011) also examined 6", 7", and 8"grade level students’ word
knowledge in their Turkish composition papers and observed that the students could use 27
different words from each 100 words.

These studies reveal that there is still no planned syllabus reflected neither in

Turkish nor in English course books for efficient vocabulary teaching in Turkey.

2.5.2. Related Studies on Vocabulary in the Textbooks and Course
Books Abroad

Miranda (1990) investigated the vocabulary of 16 three level (Level 1, Level 2, and
Level 3) English course books used in Spanish Secondary Education (BUP in the eighties)
to examine the size of the common lexical core. From the 9159 different words appearing
in the course books, a corpus was produced and used as a database, Total Lexical Set, to
compare the vocabulary of the books. The results demonstrate that the vocabulary of some
course books was insufficient quantitatively, and range, which was supposed to mean
frequency in this study, was not reflected in vocabulary of course books as a valid

criterion.

In another study on vocabulary input of Spanish textbooks used in primary and
secondary education, Catalan and Francisco (2008) focused on word type, word frequency,
frequency rank, and the percentage they represent in the whole EFL textbooks. 2 textbooks
in the 4™ grade level and 2 textbooks in the 6" grade level were analyzed by means of the
textual analysis program, Word Smith Tools. It was reported that there were important
discrepancies concerning the number of words, their distribution, and word types among
textbooks within the same educational level, which meant the students using different
textbooks in the same level will be exposed to different words. Thus, the lack of systematic
criteria in vocabulary selection in course books even in the course books of same
educational level was indicated with various suggestions to EFL teachers, material

designers, and publishing firms.

Koprowski (2005) adopted range and frequency for investigating the usefulness of
lexical phrases in three British contemporary course books designed for intermediate

learners by dividing the phrases into the following groups; collocations, phrasal verbs,
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compounds, binominals, idioms, fixed expressions and semi-fixed. The COBUILD Bank
of English was used to assign the usefulness score for the categorized words. As the course
books were not structured around a body of useful lexical phrases and the vocabulary
coverage of the books was topic-based, ELT publishing firms and material designers were

suggested to consider frequency and range as criteria for vocabulary coverage of the books.

Tseng (2008) explored the vocabulary selection in elementary school English
textbooks in terms of vocabulary size, frequency and repetition. 4 textbook series were
analyzed by applying Range programme with West’s (1953) General Service English List.
Vocabulary coverage of the textbooks was found too high when compared with the
suggested word list by the Ministry of Education in Taiwan, and too far the level of the
target learners, which thus claimed to prevent comprehension for learners by considering
Krashen’s (1982) input hypothesis. Also, exposure frequency for vocabulary was reported
to be too insufficient, and a large number of low frequency words in the textbooks was

claimed to reveal the lack of authenticity in vocabulary of the textbooks.

Alcaraz (2009) analyzed an EFL course book, used in numerous 3"levels of
primary schools in the Region of Murcia, to discover the frequency level of the book by
using West’s (1953) General Service English List. The results obtained from Range
suggested that a significant number of target words in the book belong to the first most
frequent 1000 words. With a deep consideration of data, Alcaraz (2009) claimed that
vocabulary selection of the book was based on functionality although recent corpora
studies remarked the priority of frequency for course book vocabulary selection.

The Malaysian English Language Textbooks for Form 1 to Form 5 were examined
to analyze the vocabulary load, distribution and repetition (Mukundan and Aziz, 2009). It
was reported that most of the 2000 high frequency words were covered in the textbooks,
however, distribution of the words within and across the textbooks and exposure frequency

were insufficient for effective vocabulary acquisition.

Criado (2009) also applied West’s (1953) GSL to explore the lexical frequency and
distribution of words within a textbook. The chosen textbook was; Valid Choice as the

approach of the book was the Communicative Method adjusting the Common European
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Framework. It was reported that the amount of vocabulary in the textbook was not in line
with the frequency list of General English, and repetition activities was insufficient as in
the results of the other studies. In addition, Criado (2009) stated that the amount of words
in the first most frequent 1000 word list and in the second most frequent 1000 word list

was too unbalanced according to the results of psycholinguistic studies.

These studies suggest that although significant role of high frequency words in
CLT has been indicated as providing learners, especially beginner and intermediate
learners, language comprehension and production more easily, the words are not presented
in the course books and the textbooks reasonably. Moreover, although repetitions are
required to enhance vocabulary learning, it may be concluded that neither material
designer nor publishing firms take account these issues while developing course books or
textbooks. In other words, systematic vocabulary presentation in course books and
textbooks are reflected in none of the results of the aforementioned studies. Depending on
the literature reviewed here, the next chapter of the study is on the design of the study to
examine the patterns of vocabulary loading, distribution, and repetition of an EFL course
book (Grade 8).
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CHAPTER THREE

3. METHODOLOGY

3.1. Introduction

This chapter illustrates the instruments, data collection procedure and the analysis
of the obtained data.

3.2. The Instruments

This corpus-based study which sought to determine to what extent the 2000 high
frequency words of General English are represented in an EFL course book; Spot-On,

Grade-8 employed a purposive sampling method.

“In linguistics a corpus is a collection of texts (a ‘body’ of language) stored in an
electronic database.” (Baker et al., 2006: 48). Nevertheless, in order to define corpus-based
study, it is also essential to divide ‘corpus-based’ study from ‘corpus-driven’ study. In
‘corpus-based’ study, a corpus is used as a source of examples within a smaller data set to
check researcher intuition or to examine the frequency and/or plausibility of the language
whilst the corpus itself is the data and the patterns in it are focused to express regularities
and exceptions in a language in ‘corpus-driven’ study (Tognini-Bonelli, 2001). Therefore,
the corpus in the current research is three ready-made word lists available with Range, and
on the basis of the lists, an EFL course book was examined because it was reported that
“textbooks still shy a way from corpora” with a few exceptions although “Corpora and
corpus-based research can have an impact on syllabus design, on the preparation of

textbooks, dictionaries, grammars, and course books.” (Aijmer, 2009: 7).

In order to investigate the patterns of vocabulary loading, distribution and repetition

in an EFL course book, following questions were addressed.



1. What are the general characteristics of vocabulary loading in the 8" grade level
EFL course book (Spot-On, Grade-8)?
1.1. To what extent are the 2000 high frequency words of General English
covered in the course book?
1.1.1. Which words in the academic word list are used in the course
book?
1.1.2. What are the infrequent words used in the course book?
1.2. To what extent are the 2000 high frequency words of General English
covered in each unit of the course book?

2. How often are randomly selected words from the 2000 high frequency word lists

of General English being distributed within the 8" grade level EFL course book?
2.1. How often are randomly selected types covered in the course book from
the 2000 high frequency word lists of General English being distributed

within the 8™ grade level EFL course book?

3. How often are the words repeated in the 8" grade level EFL course book (Spot-
On, Grade-8)?
3.1. How often are the 2000 high frequency words of General English
repeated in the course book?
3.2. How often are the 2000 high frequency words of General English
repeated in each unit of the course book?

3.2.1. The Course Book

The course book, ‘Spot on, Grade-8” was published by National Education Press in
2010. The first edition of the book was printed in 2008. The book was structured in 16
main units. Each unit has a different topic, claimed to be chosen on the basis of
constructivist approach adjusting to the principles of Common European Framework. Also,
the book involves as much visual illustrations as possible (Spot on, Grade 8, Teacher’s

Book: 13).
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Each unit of the book has sections between nine and eleven. (See Unit 1 in
Appendix-1). These sections with the allotted time were as in the following Table 1.

Table 1: The Sections of the Course Book with the Allotted Time

Sections of the Units Offered Time (Minute)
1. Respot 10
2. Listening 40
3. Reading 40
4. Spot Light 30
5. Language Spot 25
6. Check Spot 25
7. Speaking 40
8. Writing 40
9-11. Chant/ Fun/ Melody Spot 20

Go to workbook Activities 20

Source: Spot on, Grade 8, Teacher’s Book (Bacanli et al., 2010: 11).

Suggested time in a total for each unit is 290 minutes. This roughly equates to 5
hours per week. Because of time restraints due to the school timetables such as ‘Dyned
Courseware’, a computer programme for EFL teaching, ‘assessment and evaluation’, and
‘performance tasks and project works’, the ability to complete all of the units may be
diminished. As long as I have observed as an EFL teacher, ‘listening spots’ are eliminated
mostly as assessment in Turkey is generally conducted in written ways, especially with

multiple-choice tests.

On the other hand, ‘reading spots’ were focused on mainly for 3 reasons. The basic
reason for the selection was in that there is a consented relationship between reading and
vocabulary learning. In other words, it is in reading that vocabulary plays the most
significant role as reading results in vocabulary knowledge (Krashen, 1989), and
conversely the most significant handicap for readers is the lack of sufficient vocabulary
(Read, 200). Secondly, some parts do not present vocabulary. For example, ‘task spots’
and ‘writing spots’ are mostly consisted of instructions for language production.

Alternatively, ‘melody spots’ in general stands for pronunciation, which is only one aspect
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of word knowledge whilst ‘language spots’ stands for grammatical rules. Lastly, as long as
I observed as an EFL teacher ‘listening spots’ are not studied completely as assessment for
EFL is still done mostly in written ways. Therefore, vocabulary selection, sequencing, and
repetition were searched by analyzing the ‘reading spots’ on the basis of the 2000 high
frequency words of General English (West, 1953) in each unit separately and in the book

as a whole.

3.2.2. Range Programme

Another instrument of the study was a computer programme, called Range. The
programme is available in two versions; Range with GSL/AWL and Range with BNC. In
this study, Range with GSL/AWL was chosen, because it includes high frequency words of
General English and the aim of this study was to analyze the words in terms of their
frequency led by the fact that these words occur about 80% of the running words in all
kinds of written texts (Nation and Waring, 1997). Thus, high frequency words facilitate
comprehension once they are learned. Therefore, the proportion of the most frequent words

in an EFL course book gains importance.

The Range programme has two different parts; Range, known previously as
‘Fvords’ and “VocabProfile’ and Frequency, called as ‘Words’. Range and frequency were
programmed by Alex Heatley, and designed by Paul Nation and Averil Coxhead. There is
no need to seek permission as its use is free (Heatley et al., 2002).

Range is used to compare the vocabulary of up to 32 different texts consecutively
and frequency runs on a text file to create a frequency list of all the words in a single text.
The output is in an alphabetical list, or a frequency ordered list giving the rank order of the

words, their raw frequency, and the cumulative percentage frequency.

For each word in the texts, Range provides a range or distribution figure (how
many texts the word occurs in), a headword frequency figure (the total number of times the
actual headword type appears in all texts), a family frequency (the total number of times
the word and its family members occur in all the texts), and a frequency figure for each of

the texts the word occurs in. It can be used to discover the coverage of a text by certain
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word lists, creating word lists based on frequency and range, and to discover shared and

unique vocabulary in several pieces of writing.

Range may be used to compare a text against vocabulary lists to see which words in
the text are and are not in the lists, and to see what percentage of the items in the text are
covered by the lists. Range can also be used to compare the vocabulary of two texts to see
how much of the same vocabulary they involve and where their vocabulary differs. For
example, Range may be used to discover what low frequency words are in an exam

question paper, a technical information note or a text aimed at foreign readers.

Range may be used to check the vocabulary of simplified ‘reading spots’ or
language course books to examine how many of the words in the texts are among the high
frequency words of English. Range may also be used to determine how much learning the
vocabulary of one text provides in comparison with the words in a different text. There are

also three ready-made word lists available with the programme.
3.2.2.1. The Base Word Lists in Range

There are three base word lists available with Range. The first includes the most
frequent 1000 words of English. The second includes the 2™ 1000 most frequent words,
and the third includes words not in the first 2000 words of English but which are frequent
in upper secondary school and university texts from a wide range of subjects. All of these
base lists include the base forms of words and derived forms.

The first 1000 words consist of around 4000 forms or types. The sources of these
lists are A General Service List of English Words by West (1953) for the first 2000 words,
and The Academic Word List by Coxhead, 1998-2000 containing 570 word families. The
lists include both American and British spellings. Range can also be used with different
aims in combination with the three base lists that are available with it. In combination with

the three lists, it has been used so far to answer the following questions:

e What common vocabulary is found in all these texts?

e How large a vocabulary is needed to read this text?

39



e If alearner has a vocabulary of 2000 words, how much of the vocabulary in the text
will be familiar to the learner?

e What are the words in the text in which the learner is not likely to know?

e How well does the course book prepare learners for the vocabulary in newspapers?

e How rich a vocabulary to second language learners use in their free writing?

It is not a must to use the base lists. New word lists can be created, or existing base
lists can be adopted, however, ready-made word lists available in the programme were
used as the focus of the present study is on high frequency words of General English. So,
before preparing the texts for analysis, the Range with GSL/AWL was run on the PC by

following the instructions given in the programme.

3.3. Data Collection Procedure

3.3.1. Preparing the Texts for the Analysis

As mentioned earlier, ‘reading spots’ of the course book were used for the analysis.
The analysis of the units was undertaken with the exception of Unit 5 as the aim of that
unit was to make students become conscious of the events in Turkish history on the basis
of Mustafa Kemal Atatiirk’s contributions into the Turkish Independence War. In other
words, Unit 5 needs no evaluation in terms of its vocabulary as lexical items to talk about

national history are essential themselves.

Firstly, the ‘reading spots’ were transferred into the computer environment as
image files by scanning. It is essential to note that before scanning the‘reading spots’, the
image quality of the scanning should be at least 300 dpi for obtaining more accurately read
texts by the program. Then, they were transformed into word files by using a PDF
transformer programme, Abby Fine reader. Transforming was done by Abby Fine reader
11. However, some parts include so much visual illustrations that they could not be
transformed. For this reason, Unit 4 (Tamara’s Dream Dictionary,; p. 44-45), Unit 12
(Identifying Strengths and Weaknesses; p. 141), Unit 14 (Sensible Precautions for Global
Warming; p. 159), and Unit 15 (The Sun Dance Hotel; p. 172) were written in Microsoft

word programme.
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Moreover, ‘reading spots’ in Unit 10(A Modern Short Story; p.117 and Unit 16
(Understanding Others; p. 188) were in hand-written, so these parts were written in
Microsoft word programme. After transforming and writing were completed, the texts
were prepared for the analysis. The texts had to be modified in order to obtain reliable

results from the program because Range counts each separate item as a word.

Firstly, the proper names were deleted from the texts (See Table 2 and Table 3).

Table 2: The Original Extract from the Course Book in Unit 8

At 06.30 p.m.

Kim: Has Tessa arrived yet?

Paula: No, she hasn't.
Kim: Where is Trevor?

Paula: He's just come. Look!

Table 3: The Modified Text for the Analysis in Unit 8

At 06.30 p.m.

Secondly, punctuation marks were deleted and dashes were used to show the erased
punctuation marks (See Table 4 and Table 5).
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Table 4: The Original Extract from the Course Book in Unit 1

A True Friend! It is not always easy to have a true friend. There are some
special qualities about a true friend. One of them is being honest. A true friend is
honest. They always listen to you and tell you what they really feel. Another quality
is being reliable. A true friend is always there when you need them. For example, if
you are in trouble you can phone your friend for help. A true friend is also supportive
and helpful. They cheer you up and encourage your dreams. A true friend also has a
good sense of humour. They make you laugh. Friendship is like a sensitive flower, so

you should treat your friends in a nice and kind way. So, why don’t you get together

with your friends and have fun? Good times make great memories.

Table 5: The Modified Text for the Analysis in Unit 1

A True Friend - It is not always easy to have a true friend - There are some
special qualities about a true friend - One of them is being honest - A true friend is
honest - They always listen to you and tell you what they really feel - Another
quality is being reliable - A true friend is always there when you need them - For
example - if you are in trouble you can phone your friend for help - A true friend is
also supportive and helpful - They cheer you up and encourage your dreams - A true
friend also has a good sense of humour - They make you laugh - Friendship is like a
sensitive flower - so you should treat your friends in a nice and kind way - So - why
don’t you get together with your friends and have fun - Good times make great

memories -

Thirdly, short forms were turned into the long forms (See Table 6 and Table 7).

Table 6: The Original Extract from the Course Book in Unit 4

It's hard to believe that dreams have no meaning at all. But it's so much fun to
understand what they're trying to tell us! We developed this dictionary, so you can
understand the meaning of your dreams. Keep in mind that this is just for fun and you

shouldn't take it seriously!
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Table 7: The Modified Text for the Analysis in Unit 4

It is hard to believe that dreams have no meaning at all. But it is so much fun to
understand what they are trying to tell us! We developed this dictionary, so you can
understand the meaning of your dreams. Keep in mind that this is just for fun and you

should not take it seriously!

Also, letters indicating parts such as A, B, Cs should be deleted, but instruction

parts were eliminated in the analysis as the focus is directly on the ‘reading spots’.

Lastly, after separating the hyphenated words, the modified word texts were saved

as rich text format which is the unique file format for the program to obtain reliable results.

3.3.2. The Analysis

Once Range was run on the PC, the ‘reading spots’ in the book were modified to
obtain accurate and reliable results from the program as it counts each separate item as a
word. The analysis was carried out firstly for the ‘reading spots’ of the course book, as a
whole, by applying Range and then separately for the ‘reading spots’ in each unit of the
book to search to what extent the 2000 high frequency words are represented in the book.

It is essential to note that an error occurred during analysis. The number of lines
was too long, so as a remedy explained in the instructions part of Range, the files in rich
text format were saved in Word 97-2003 firstly and resaved choosing Text only with Line
Breaks (*. Txt) to get an input file in DOS (ASCII) format with line breaks. Then, to
search the distribution patterns of words, 10 words were randomly selected from 2000 high
frequency words using random generator from Graph Pad  Software
(http://www.graphpad.com/quickcalcs/randomselect2.cfm, 15.03.2012), (See Appendix-4).

The selected words and the derived forms in the 2000 high frequency list are presented in
Table 8.
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Table 8: Randomly Selected Words from the 2000 High Frequency Word Lists

Randomly Chosen Number Randomly Selected Types with their Derived Forms from the

Numbers of Words Lists according to the Numbers

634 - (WL 1) PROGRESS 0
2 PROGRESSED 0
PROGRESSES 0
PROGRESSING 0
PROGRESSIVE 0
PROGRESSIVELY 0

874 - (WL 1) TOO 4

1177 - (WL 2) CLOTH 1
6 CLOTHS 0
CLOTHING 0
CLOTHES 2

WHOLE 0
WHOLENESS 0
WHOLLY 0

8 935 - (WL 1)

10 64 - (WL 1) ATTEMPT 0
ATTEMPTED 0
ATTEMPTING 0
ATTEMPTS 0

The selected words were prepared as a base list in Range and the list with the
exception of the ready-made lists was used to plot the distribution patterns of the selected

words. The analysis was carried out separately for each unit. Also, to enhance the validity
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of the results of vocabulary distribution, 10 words from the types occurring in the course
book were selected randomly, too, using random generator from Graph Pad Software

(http://www.graphpad.com/quickcalcs/randomselect2.cfm, 19.03.2012), (See Appendix-5).

Randomly selected 10 words from the types occurring in the course book are in Table 9

with their derived forms in the lists.

Table 9: Randomly Selected Words from the Types Occurring in the Course Book

Randomly Chosen Randomly Selected Types Randomly Selected Types with
Numbers Number of Types from from the Course Book their Derived Forms from the
the Course Book according to the Numbers List according to the Numbers

1 154 - (WL 1) FURTHER FAR 1
FARTHER 0
FARTHEST 0
FURTHER 0
FURTHEST 0
2 329 - (WL1) PUTTING PUT 1
PUTS 0
PUTTING 0
3 297 - (WL 1) OR OR1

4 196 - (WL 1) HOPES HOPE 0
HOPED 0
HOPEFUL 0
HOPELESS 0
HOPELESSNESS 0
HOPES 0
HOPING 0
5 363 - (WL 1) SCENE SCENE 0
SCENERY 0
SCENES 0
6 62 - (WL 1) CANNOT CAN 1
CANNOT 0
CANS 0
CANNED 0
CANNING 0
7 384 - (WL 1) SMALL SMALL 1
SMALLER 0
SMALLEST 0
SMALLNESS 0
8 289 - (WL 1) OFFICE OFFICE 0
OFFICER 0
OFFICERS 0
OFFICES 0
9 300 - (WL 1) OTHER OTHER 0
OTHERS 0
10 382 - (WL 1) SIX SIX 0
SIXES 0
SIXTEEN 0
SIXTEENTH 0
SIXTEENTHS 0
SIXTH 0
SIXTHLY 0
SIXTHS 0
SIXTIES 0
SIXTIETH 0
SIXTIETHS 0
SIXTY 0
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Again, these words were prepared as a base list and the analysis was undertaken
separately for each unit by excluding ready-made lists in the programme to plot the
distribution patterns of vocabulary in the book. Lastly, the second part of Range
programme, Frequency was used to answer the third question dealing with the repetition
patterns of words in the book. For this, all of the ‘reading spots’ were copied on one file as
Frequency can run on one text at a time. Also, ‘reading spot’ of the course book in each
unit was also analyzed with Frequency separately in order to search repetition patterns of

the 2000 high frequency words within the units.
3.3.2.1. Output of the Computer Analysis

Range provides a table displaying how much coverage of a text involves each of

the three base lists. An example of the result analysis for Unit 1 is in Table 10.

As seen from Table 10 the analysis starts with the number of lines and words in the
text. The number of lines in Unit 1 is 11, and the number of words is 140. Then, the table
asserts which lists have been used. All of the ready-made lists available in the programme
were used. There are three base lists; the first list including the most frequent 1000 words
of General English, the second including the 2™ most frequent 1000 words of General
English, and the third list consisting of Academic Words in English. The list goes on with

the types and word families separately for each word lists, covered in the texts of the book.

Numerals under the heading ‘TOKENS’ in Table 10 assert how many tokens in
the text belong to the base word list one, two, or three. It is the total counting of words no
matter how many times they are used. For example, ‘the’ is used six times, so it is counted
as six tokens, but numerals under the heading ‘TYPES’ show how many types there are in
the text belong to the base wordlist one, two, or three. However, in this part, each word is

counted once. In other words here ‘the’ is not six but counted as one type.
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Table 10: Analysis of Unit 1 in Range

Processing file: C:\Users\Fatma\Desktop\diiz metin belgesi, spot analysis\UNIT 1.txt
Number of lines: 11
Number of words: 140
Reading: C:\Users\Fatma\Desktop\BASEWRD1.txt
Reading: C:\Users\Fatma\Desktop\BASEWRD?2.txt
Reading: C:\Users\Fatma\Desktop\BASEWRD3.txt

WORD LIST TOKENS/% TYPES/% FAMILIES
one 130/92.86 67/88.16 58

two 8/5.71 7/9.21 7

three 1/0.71 1/1.32 1

not in the lists 1/0.71 1/1.32 27277

Total 140 76 66

Number of BASEWRDL1.txt types: 4119 Number of BASEWRD1.txt families: 998
Number of BASEWRD2.txt types: 3708 Number of BASEWRD2.txt families: 988
Number of BASEWRD3.txt types: 3107 Number of BASEWRD3.txt families: 570

Table of Ranges: Types
76  Words appear in 1 input files
Table of Ranges: Families
66  Words appear in 1 input files
Types Found In Base List One
TYPE RANGE FREQ F1
A 1 10 10
ABOUT 1 1 1
ALSO 1 2 2
ALWAYS 1 3 3
AND 1 5 5
ANOTHER 1 1 1
1 2 2
1 2 2

The heading, ‘FAMILIES’ shows the number of word families; i.e. counting words
according to their family group. Percentages of each base word list next to the numerals of
types, tokens, and word families show the proportion of each counting concerning the
distribution of the items in the frequency list. In other words, the number of list one tokens
in Table 10 is 130 which constitute the 92.86% of the total number of tokens in the text.
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Numerals below the heading ‘RANGE’ suggest how many passages the word has
been used in. As one text was analyzed, the value of range is 1 for all of the words in Table
10. Numerals below the heading ‘FREQUENCY” indicate how many times the same word
has been used. The following parts of the results of analysis in Unit 1; i.e. types found in
Base List 1, 2, 3 and types not found in any base list were not included in Table 10 as it
was too long.(See Appendix-6).

For the analysis, types were taken as a basis because types are helpful to investigate
the number of words required to know for those using the book. Therefore, as the aim was
not to find out the length of the book, the tokens were not taken as a basis in discussion,
but taken into consideration roughly to discover the reliability of the data by examining the
number of types in relation with the number of tokens, and as the students using that book
are in the 8" grade who still do not usually guess the meaning of a word by relating it into
another familiar word from its word family, the discussion was not on the basis of word

family.

In order to evaluate the results in a more comprehensible way Excel software was
used to form tables and figures according to the result files from Range and Frequency.
‘Reading spots’ in each unit were analyzed and discussed in this way, and finally, the
results were shared with Paul Nation, one of the pioneers in the field of vocabulary, in

order to obtain an expert opinion on the results after the analysis was carried out.
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CHAPTER FOUR
4. FINDINGS AND DISCUSSION
4.1. Introduction

As mentioned in the previous chapter, the answer of the first question; i.e. the
vocabulary load of the course book (Spot-On, Grade-8), was examined by comparing the
words in the ‘reading spots’ of the course book with the three base lists available with
Range. Firstly, the book as a whole and then each unit of the book were examined. After,
10 words randomly selected from the 2000 high frequency word lists, and 10 words
randomly selected from the types occurring in the course book were programmed into the
Range separately as a base list to plot the distribution patterns of the selected words within
the book. Lastly, for investigating the patterns of repetition, Frequency was applied firstly
to the ‘reading spots’ of the course book as a whole, and then to the units of the book in
turn. For the results of the analysis from Range, tables and figures were prepared by using

Excel software in order to discuss the results in a more comprehensible way.
4.2. Vocabulary Load of the Course Book

The aim of the first question was to investigate the vocabulary load of the course
book. The question was;

1. What are the general characteristics of vocabulary loading in the 8" grade
level EFL course book (Spot-On, Grade-8)?
1.1. To what extent are the 2000 high frequency words of General English
covered in the course book?
1.1.1. Which words in the academic word list are used in the course
book?

1.1.2. What are the infrequent words used in the course book?



1.2. To what extent are the 2000 high frequency words of General English
covered in each unit of the course book?

In order to derive the answer of the question 1.1., the book was analyzed as a

whole. The results obtained from Range displaying the vocabulary level of the book are in
Table 11.

Table 11: Vocabulary Load of the Course Book

Processing file: C:\Users\Fatma\Desktop\tiim spot.txt
Number of lines: 176
Number of words: 2200
Reading: C:\Users\Fatma\Desktop\BASEWRD1.txt
Reading: C:\Users\Fatma\Desktop\BASEWRD?2.txt
Reading: C:\Users\Fatma\Desktop\BASEWRD3.txt

WORD LIST TOKENS/% TYPES/% FAMILIES
one 1853/84.23 505/67.60 371

two 172/7.82 115/15.39 96

three 63/ 2.86 48/ 6.43 45

not in the lists 112/ 5.09 79/10.58 ?7977?
Total 2200 747 512

Number of BASEWRDL1.txt types: 4119 Number of BASEWRD1.txt families: 998
Number of BASEWRD?2.txt types: 3708 Number of BASEWRD2.txt families: 988
Number of BASEWRD3.txt types: 3107 Number of BASEWRD3.txt families: 570

Table 11 gives the total number of types, tokens and families obtained from the
entire analysis of ‘reading spots’ from the course book. The results indicate that there are

512 different word families, 2200 running words (tokens) and 747 distinct words (types).

When the ‘tokens’ of the book are examined, it is observed that there are 2200
tokens in the course book. Approximately 84% (= 1853) of the tokens are among the words
from the most frequent 1000 word list. Approximately 8% (= 172) of the tokens are among
the second most frequent 1000 word list. Approximately 3% (= 63) of the tokens are
among the academic word list; and, approximately 5% (= 112) of the tokens are lower
frequency words which are not in the most frequent 1000 and 2000 word list, and the

academic word list.
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Briefly, ‘reading spots’ of the course book cover 2200 tokens which are counted to
consider how many times each word is used in the book, and approximately 92% (= 2025)
of them are in the most frequent 1000 and 2000 word lists, which thus means
approximately 8% (= 175) of them are not among the high frequency words of General

English.

As the main focus on discussion is on ‘type’ with the aim of the study the results of

types covered in the course book are in Figure 1.

Figure 1: Types in the Course Book

15,39%

B Word List 1 : 505 Word List 2 : 115

Word List 3 : 48 B Infrequent Words: 79

As seen in Figure 1, there are 747 types in the ‘reading spots’ of the course book.
The figure indicates that Word List 1 asserts its dominance over the Word List 2, 3 and
infrequent words although the book aims at 8" grade in which Word List 2 is expected to

be presented with a reasonable number.

505 of the types in the course book which is approximately 68% of the types exist
in Word List 1 involving the most frequent 1000 words of General English. 115 types,
which is approximately 15% of the types occurred in the book are in the List 2 and 48
types constituting approximately 6% are in the List 3. There are 79 types, constituting
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approximately 11% of the types in total, which are not in these lists. In other words, 127
types constituting approximately 17% of the types used in the book are not among the most
frequent 1000 and 2000 words.

Other question was;
1.1.1. Which words in the academic word list are used in the course book?

The results obtained from Range provided that the course book covered the types

from the academic list as in Table 12.

Table 12: Academic Words Covered in the Course Book

ANALYSIS DESIGNING INSTRUCTIONS PSYCHOLOGISTS
AWARE DETECTIVE INTELLIGENCE RANGE
AWARENESS DOMINANT INTERACTION RATIONALLY
CAPABLE ECONOMIC JOB RELAX
COMMUNICATION ENERGY MAJOR RELIABLE
CONCENTRATE EXHIBIT MENTAL RESEARCH
CONCEPT FACILITIES OBVIOUSLY SECURE
CONFLICT FUNCTIONS PERSPECTIVE STRATEGIES
CONTACT GENERATE PHYSICAL STRESSFUL
CULTURE IDENTIFY POSITIVE STYLES
DEMONSTRATIONS IDENTIFYING PREDICT TEAM
DESIGNED INCIDENT PROMOTION TOPIC

As academic words are considered as appropriate for learners in upper secondary
schools, the number of academic words may be concluded to be too low to be removed
from the book as the book is aimed at the 8" level, and when the words are examined on
the basis of the topics of the units in which they are used, it may be concluded that they are
topic-based words. For instance; ‘analysis’ occurs in Unit 12 which is about identifying
personal strengths and weaknesses. ‘Intelligence’, ‘Psychologists’, and ‘Research’ are the
words used in Unit 9 which is about emotional intelligence. Briefly, academic words in the
course book may be concluded to be used randomly, that is, they are topic-based words,
and their numbers are not problematic when the level of target learners is considered, as

their limited inclusion may be a good preparation for high school.
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Another question aims at discovering the number of infrequent words covered in

the course book;

1.1.2. What are the infrequent words used in the course book?

When the results obtained from Range were examined, infrequent words, i.e. the

types in none of the lists, used in the book are in Table 13.

Table 13: Infrequent Words Covered in the Course Book

ACNE EMOTIONS LEISURE SEPERATE
ANECDOTE EMPATHY METERS SNOOKER
BADMINTON FANTASTIC METRO SOLAR
BALLROOM FOLK MISUNDERSTANDS SOOTHE
BESTSELLER GEL MORALE SPA

BINS GOLFING MUSEUM STEPSISTERS
BORED GUY NECKLACE STRENGTH
BRAIN-BASED HEMISPHERE NOTEBOOK STRENGTHS
BRAINED HEMISPHERES OKAY SUMMIT
MAYOEING HOLISTIC OUTDOOR TALENTED
CAREER HOSTESSES PANICS TEENAGERS
CAREERS HUGE PARASAILING TENNIS
CLASSMATE HUMOUR PERSONALITY TERRIFIED
CLIMATE INNOCENCE PIRATE TRADITONAL
COMPETITIVE INNOCENT PLASTIC VASES
CONDITIONING INTERPERSONAL REBUILD VIEWPOINT
COOKERY INTERVIEWER RECYCLE VITAMIN
COUNSELOR INTUITIVELY REUSE VITAMINS
DEVOLOPING IRRITATED RINSE WEAKNESSES
EMOTIONAL JIGSAW SCHOLARSHIP

The words written in bold in Table 13 may be eliminated from the list because

these words may now be addressed as high frequency words although they were not in the

past when the 2000 high frequency word lists were developed. Nevertheless, as any

language evolves as the living styles of the people using that language, the words in bold

now widely occur in modern life. For example, today sports other than football such as

tennis, badminton, golfing and parasailing are popular in Turkey or gels are usual products

for personal hygiene recently. Also by considering the fact that ‘okay, vases, vitamin,



plastic, career, empathy, panics and meters’ are borrowings used in Turkish language, it
may be concluded that there is not a significant number of infrequent words in the course
book.

4.2.1. Vocabulary Load of Each Unit of the Course Book

The aim of the second part of the first question was to investigate the vocabulary

load of the units of the course book separately. The question was:

1.2. To what extent are the 2000 high frequency words of General English covered

in each unit of the course book?

To answer this question units of the book were analyzed in turn and the results

obtained from Range were as in Table 14.

Table 14: Vocabulary Load of Each Unit of the Course Book by Counting the

Number of Types
Units Word List 1 Word List 2 Word List 3 Infrequent Words
Unit 1 67=} 88.16 % 7=}9.21% 1=} 1.32% 1=} 1.32%
Unit 2 49=} 79.03% 4=} 6.45% 4=} 6.45% 5=} 8.06%
Unit 3 34=} 65.38 % 6=} 11.54% 4=} 7.69% 8=} 15.38%
Unit 4 78=} 79.59% 15=} 15.31% 3=} 3.06% 2=} 2.04%
Unit 6 77 =} 82.80% 8 =} 8.60% 4=}430% 4=} 4.30%
Unit 7 85=} 84.16% 10=} 9.90% 0.00 6=} 5.94%
Unit 8 61=} 93.85% 3=}4.62% 0.00 1=} 1.54%
Unit 9 60=} 72.29% 6=} 7.23% 10=} 12.05% 7=} 8.43%
Unit 10 94=} 86.24% 8=} 7.34% 1=} 0.92% 6=} 5.50%
Unit 11 62=} 77.50% 10 =} 12.50% 4=} 5% 4=} 5%
Unit 12 39=} 67.24% 4=} 6.90% 8=} 13.79% 7=} 12.07%
Unit 13 53=} 74.65% 10 =} 14.08% 5=} 7.04% 3=} 4.23%
Unit 14 74=} 78.72% 8=}8.51% 2=}2.13% 10=} 10.64%
Unit 15 78=} 66.10% 19 =} 16.10% 6=} 5.08% 15=} 12.71%
Unit 16 96=} 89.72% 5=}4.67% 2=} 1.87% 4=} 3.74%
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When the number of types and their percentages in each unit were examined, it is
observed that neither vocabulary load nor the distribution of word lists across the units, not
the patterns of vocabulary distribution, is consistent. When Word List 1 is examined in
Table 14, it is observed that it reaches in its highest number of types in Unit 16 which
involves 96 types, and Word List 1 has the fewest number of types in Unit 3 which covers
only 34 types, but, when the percentages are examined, it may be observed that Word List
1 is in the highest point in Unit 8 which constitutes about 94% of the total types in the unit.

This difference results from the noticeable differences of the length of the units.

The percentages, which are more reliable than the number of types, are focused to
examine the vocabulary load of each unit firstly. When the percentages of Word List 1 are
examined in Table 14, the vocabulary level of the units is as in the following ascending

order.

Unit3 < Unit15 < Unit12 < Unit9 < Unit13 < Unit1l < Unit14 < Unit?2
65% 66% 67% 72% 75% 78% 79% 79%

<Unit4 < Unit6 < Unit7 < Unit10 < Unitl < Unit16 < Unit 8
80% 83% 84% 86% 88% 90% 94%

There are five units among 65% and 75%, seven units among 76% and 86%, and
three units are among 87% and 94%. In this order, the determining role of the length of the
units on the vocabulary coverage was hindered by focusing on the percentages; however,
there is approximately 29 percent of difference between the highest coverage and the
lowest one. Beside this difference, it was observed that there is a more significant

inconsistency between the vocabulary coverage of Word List 1 and Word List 2.

When the percentages of Word List 2 are examined in Table 14, it is observed that
Word List 2 is not involved in the units with a reasonable number. The vocabulary level of
the units on the basis of the percentages of Word List 2 is as in the following descending
order.
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Unit15 > Unit4 > Unit13 > Unit11 > Unit3 > Unit7 > Unitl > Unit6
16% 15% 14% 13% 12% 10% 9% 9%

> Unitl4 > Unit10 > Unit9 > Unit12 > Unit2 > Unit 16 > Unit 8
9% 7% 7% 7% 6% 5% 5%

There is about 11 percent of difference between the unit which involves the highest
percentage of words from Word List 2 and the unit covering the lowest percentage of
words from the 2" most frequency 1000 words of General English. Although this
difference is less than the difference between the highest percentage of words in Word List
1 and the lowest one, the inclusion of words from the list 2 is too small to compare with
those in the list 1.

When Table 14 is examined, it is observed that the inclusion of words from Word
List 3, and the number of infrequent words are not high. Two units; Unit 7 and Unit 8 do
not involve any academic word from the list 3 and only two units are above 10%; Unit 12
constituting approximately 14% of the types in the unit, and Unit 9 constituting
approximately 12% of the total types in the unit. And, four units are above 10% in its
coverage of infrequent words. Approximately 15% of the types in Unit 3, approximately
13% of the types in Unit 15, approximately 12% of the types in Unit 12, and approximately

11% of the types in Unit 14 are among infrequent words.
As mentioned earlier, the length of the units affects the harmony between the

number of types and the percentages of them. The vocabulary load of each unit according

to the number of types is as in Figure 2.
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Figure 2: Vocabulary Load of Each Unit of the Course Book by Counting the
Number of Types
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When Figure 2 was examined, the patterns of vocabulary loading neither in high
frequency lists nor in the others have a balanced coverage and the inconsistency of the
distribution of word lists is clearly visible. Even though it is supposed that in this book the
first most frequent 1000 words of General English were aimed to present, in spite of the
level of the course book, the Word List 1 does not have a consistent line either in its
loading patterns or its distribution within the units as seen in Figure 2.

Briefly, when the patterns of vocabulary loading of the book were analyzed, it was
observed that Word List 1 dominated the course book, however, when each unit was
analyzed separately, it became clear that the vocabulary loading of the book was
unsystematic in distinct units as it was observed that even the dominant word list does have

inconsistent coverage with varying values in distinct units.
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4.3. Distribution of Randomly Selected High Frequency Words within the
Course Book

As explained before, to plot the distribution patterns of high frequency words
within the book, 10 words from the 2000 high frequency word lists were selected
randomly, then the words with their derived forms were prepared as a base list to run on
the Range by excluding the ready-made word lists available with the programme. The
distribution of words was examined on the basis of their range, i.e. the number of ‘reading
spots’ the words are used, and frequency, i.e. the number of times the words are used.
After, to enhance the validity of the results 10 words were selected from the types in Word
List 1 and Word List 2 occurring in the course book. As the selection was random, the
words were selected from the list 1. Range and frequency values of the selected types with
their derived forms were examined to highlight the distribution patterns of high frequency

words, too.

4.3.1. Distribution of 10 Randomly Selected Words from the 2000 High
Frequency Word Lists

Randomly selected words were analyzed in Range and the results of the distribution

values of high frequency words of General English are as in Table 15.

Table 15: Distribution of 10 Randomly Selected Words from the 2000 High
Frequency Word Lists

Randomly Selected Words The Units Range Frequency  Range Frequency
in Total in Total
REALLY 0 Unit 1 1 1
Unit7 1 1
2 2

PROGRESS 0

PROGRESSED 0

PROGRESSES 0

PROGRESSING 0
PROGRESSIVE 0
PROGRESSIVELY 0
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Table 15 (Continue)

Randomly Selected Words The Units Range Frequency  Range Frequency

in Total in Total

TOO Unit 6 1 1 1 1

CLOTH1
CLOTHS 0
CLOTHING 0
CLOTHES 2 Unit 14 1 1 1 1

WHOLE 0
WHOLENESS 0 - - - - -
WHOLLY 0

As may be observed in Table 15, the distribution values of 10 randomly selected

words from the 2000 high frequency word lists are too low to mention the distribution
patterns of the words within the book. In other words, only 2 words may be said to be
distributed within the book. ‘Really’ occurs in 2 units with 2 frequencies in total, which
thus means that the word occurs once in both of the texts. But, ‘Or’ as a conjunction, which
is used in a wide range of texts, is covered in 4 units with 5 frequencies in total. On the

other hand, ‘too’, and ‘clothes’ are represented only in 1 text with 1 frequency in the



course book, and 6 randomly selected words; ‘progress’, ‘praise’, ‘wheel’, ‘swim’,

‘whole’, and ‘attempt’ are not covered in the book.

4.3.2. Distribution of 10 Randomly Selected Words from the Types

Occurring in the Course Book

10 words randomly selected from the types covered in the course book from Word
List 1 and Word List 2 were examined to enhance the validity of the results plotting the
distribution patterns of vocabulary in the book. Randomly selected 10 types were analyzed

in Range and the results are as in Table 16.

Table 16: Distribution of Randomly Selected 10 High Frequency Types Covered in

the Course Book

Randomly
Selected Types from The Units Range Frequency  Range Frequency
the Course Book in Total in Total
FAR 1 Unit 14 1 1
FARTHER 0 =
FARTHEST 0 =
FURTHER 0 Unit 15 1 1
FURTHEST 0 = 2 2
PUT 1 Unit 16 1 1
PUTSO - - -
PUTTING O Unit 13 1 1
2 2
OR1 Unit 2 1 1
Unit 4 1 1
Unit 10 1 1
Unit 14 1 2
4 5
HOPE 0 -
HOPED 0 -
HOPEFUL 0 -
HOPELESS 0 - 1 1 1 1
HOPELESSNESS 0 -
HOPES 0 Unit 11
HOPING 0 -
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Table 16 (Continue)

Randomly
Selected Types from The Units Range Frequency  Range Frequency
the Course Book in Total in Total

MAY 1 Unit 1 (May) 1 1
MAYNOT 0 Unit 2(May) 1 1
MAYS 0 Unit 3(May) 1 2
MAYNED 0 Unit 4(May) 1 1
MAYNING 0 Unit 6(Maynot) 1 1

Unit 7(May) 1 1
Unit 8 (May) 1 1
Unit 9(May) 1 1
Unit 14

(May- maynot) 1 6-1
Unit 15(May) 1 2

OFFICE 0 Unit 10 1 1 1 1
OFFICER O -
OFFICERS 0 -
OFFICES 0 -

SIXO0 Unit 7 1 1
SIXES 0 -
SIXTEEN 0 Unit 6 1 1
SIXTEENTH 0 -
SIXTEENTHS 0 -
SIXTHO -
SIXTHLY 0 -
SIXTHS 0 -
SIXTIES 0 -
SIXTIETHO -
SIXTIETHS 0 -
SIXTY 0




As may be observed in Table 16, it may be concluded that approximately half of
the selected words are distributed within the course book with varying values whereas 4 of
the words do not have values in Range more than 1. ‘Hope’, ‘scene’, ‘small’, and ‘office’

with their derived forms are the words covered in only 1 text with 1 frequency.

‘Far’, ‘put’, and ‘six’ are the words covered in 2 texts. ‘Far’ with its derived forms
occurs in two texts in Unit 14 and Unit 15 with 2 frequencies in total. ‘Put’ with its derived
forms is represented in Unit 13 and Unit 16 with 1 frequency for each; ‘six’ with its

derived forms is covered in Unit 6 and Unit 7 with 2 frequencies for each.

‘Or’ and ‘other’ are the words covered in 4 texts with 5 frequencies in total. ‘Or’, a
widely used conjunction occurs in Unit 2, 4, and 10 once and in Unit 14 twice whereas

‘other’ with its derived form occurs in Unit 7, 9, and 15 once and in Unit 16 twice.

‘May’ with its derived forms is the word which has the most meaningful
distribution within the course book as it occurs in 10 texts with 18 frequencies in total.
Therefore, it may be concluded that randomly selected types from the 2000 high frequency
word lists are not distributed within the book in one hand, randomly selected high
frequency types from the course book, on the other hand, are distributed within the book so
randomly that their distribution seems to result from unavoidable occurrence of the

functional words.
4.4. Repetition Patterns of the Words in the Course Book

The aim of the third question was to explore the patterns of vocabulary repetition

within the course book. The question was;

3. How often are the words repeated in the gt grade level EFL course book
(Spot-On, Grade-8)?
3.1. How often are the 2000 high frequency words of General English
repeated in the course book?
3.2. How often are the 2000 high frequency words of General English

repeated in each unit of the course book?
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4.4.1. Repetition Patterns of the 2000 High Frequency Words in
the Course Book

Opportunities for exposure frequency of vocabulary provided for the students in the
course book were investigated by analyzing the ‘reading spots’ of the book as a whole in
the second part of Range; Frequency. The results obtained from Frequency provided that

the words with frequencies higher than 10 are as in Table 17.

Table 17: Types with Frequencies Higher than 10 in the Course Book

Words in Frequency Word Lists Frequency Percentage Cumulative
Order Percentage
THE Word List 1 99 4.50 4.50
AND Word List 1 82 3.73 8.23
TO Word List 1 61 2.77 11.00
A Word List 1 53 241 13.41
YOU Word List 1 53 241 15.82
IN Word List 1 41 1.86 17.68
OF Word List 1 41 1.86 19.55
IS Word List 1 39 1.77 21.32
IT Word List 1 30 1.36 22.68
WAS Word List 1 30 1.36 24.05
YOUR Word List 1 28 1.27 25.32
THEY Word List 1 26 1.18 26.50
ARE Word List 1 24 1.09 27.59
HE Word List 1 23 1.05 28.64
1 Word List 1 21 0.95 29.59
HAVE Word List 1 18 0.82 30.41
THAT Word List 1 18 0.82 31.23
FOR Word List 1 17 0.77 32.00
MAY Word List 1 16 0.73 32.73
HAS Word List 1 16 0.73 33.45
AT Word List 1 15 0.68 34.14
NOT Word List 1 14 0.64 34.77
WE Word List 1 14 0.64 35.41
WITH Word List 1 14 0.64 36.05
HER Word List 1 13 0.59 36.64
SHE Word List 1 13 0.59 37.23
WILL Word List 1 12 0.55 37.77
MAKE Word List 1 11 0.50 38.27
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As may be observed in Table 17, there are 28 types with frequencies higher than 10
in the course book. 8 of them are with frequencies higher than 30, 7 of them have
frequencies between 20 and 30 and 13 of them have frequencies between 11 and 20.
Briefly, as there are 747 types in total in the course book, 28 types constituting

approximately 4% of the types existing in the book are repeated higher than 10 times.

However, when those types repeated higher than 10 are examined, it is observed
that they are the words such as articles, subject pronouns, auxiliary verbs, helping verbs,
and prepositions which are the words presented generally to the beginner learners on
purpose. In other words, it may be concluded that their frequency values result from their
functions, and they are not recycled on purpose. Nevertheless, prepositions, articles, and
auxiliaries cause enormous problems for Turkish EFL learners. For this reason, their
repetitious occurrence may be considered as essential, as long as they are repeated with

some other words.

Moreover, as for the repetition patterns of the 2000 high frequency words, Table
17 indicates that there is no word with frequencies higher than 10 from the 2" most
frequent 1000 words of General English, that is, all of the types repeated more than 10
times in the course book belong to Word List 1.

The results obtained from ‘Frequency’ software provided that the words with

frequencies between 6 and 10 are as in Table 18.

Table 18: Types with Frequencies between 6 and 10 in the Course Book

Words in Word Lists Frequency Percentage Cumulative
Frequency Order Percentage
IF Word List 1 10 0.45 38.73
ABOUT Word List 1 9 0.41 39.14
AN Word List 1 9 0.41 39.55
BUT Word List 1 9 0.41 39.95
GOOD Word List 1 9 0.41 40.36
OUR Word List 1 9 0.41 40.77
THIS Word List 1 9 0.41 41.18
FRIEND Word List 1 8 0.36 41.55
ONE Word List 1 8 0.36 4191
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Table 18 (Continue)

Words in Word Lists Frequency Percentage Cumulative
Frequency Order Percentage
SO Word List 1 8 0.36 42.27
TRUE Word List 1 8 0.36 42.64
DO Word List 1 7 0.32 42.95
DREAM Word List 1 7 0.32 43.27
FROM Word List 1 7 0.32 43.59
LIKE Word List 1 7 0.32 4391
THEIR Word List 1 7 0.32 44.23
THERE Word List 1 7 0.32 4455
TIME Word List 1 7 0.32 44.86
ALSO Word List 1 6 0.27 45.14
CHILDREN Word List 1 6 0.27 4541
EMOTIONS Infrequent Word 6 0.27 45.68
GET Word List 1 6 0.27 45.95
HIS Word List 1 6 0.27 46.23
IMPORTANT Word List 1 6 0.27 46.50
LANGUAGE Word List 1 6 0.27 46.77
LEARN Word List 1 6 0.27 47.05
ME Word List 1 6 0.27 47.32
MORE Word List 1 6 0.27 47.59
NEW Word List 1 6 0.27 47.86
OBJECT Word List 1 6 0.27 48.14
ON Word List 1 6 0.27 48.41
TOP Word List 1 6 0.27 48.68
TRY Word List 1 6 0.27 48.95
us Word List 1 6 0.27 49.23
USE Word List 1 6 0.27 49.50
WHAT Word List 1 6 0.27 49.77
WHEN Word List 1 6 0.27 50.05

Table 18 indicates there are 37 types repeated between 6 and 10 times in the course
book. 11 of them have frequencies between 8 and 10; 7 types occurred 7 times; and 19
types are repeated 6 times. In other words, 37 types constituting approximately 5% of the

types which exist in the whole book are repeated between 6 and 10 times.

Table 18 also asserts that 36 of the types are the words which are among the 1%
most frequent 1000 words of General English and 1 of them (= emotions) is an infrequent
word. Therefore, it may be concluded that none of the types covered in the course book

from Word List 2 are recycled within the book higher than 5 times.
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The results obtained from ‘Frequency’ software provided that the words with
frequencies between 3 and 5 are as in Table 19.

Table 19: Types with Frequencies between 3 and 5 in the Course Book

Words in Word Lists Frequency Percentage Cumulative
Frequency Order Percentage

CAKE Word List 2 5 0.23 50.50

EMOTIONAL Infrequent Word 5 0.23 50.95

JOB Word List 3 5 0.23 51.41

LIFE Word List 1 5 0.23 51.86

MY Word List 1 5 0.23 52.32

OR Word List 1 5 0.23 52.77

RIGHT Word List 1 5 0.23 53.23

TELL Word List 1 5 0.23 53.68

THINK Word List 1 5 0.23 54.14

ALWAYS Word List 1 4 0.18 54.55

AS Word List 1 4 0.18 5491

BE Word List 1 4 0.18 55.27

BELIEVE Word List 1 4 0.18 55.64

CLIMB Word List 2 4 0.18 56.00

COULD Word List 1 4 0.18 56.36

DAY Word List 1 4 0.18 56.73

FUN Word List 2 4 0.18 57.09
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Table 19 (Continue)

Words in Word Lists Frequency Percentage Cumulative
Frequency Order Percentage
HELP Word List 1 4 0.18 57.45

INTERVIEWER Infrequent Word 4 0.18 57.82

MUCH Word List 1 4 0.18 58.18

OFFER Word List 1 4 0.18 58.55

OWN Word List 1 4 0.18 58.91

REUSE Word List 1 4 0.18 59.27

SEEING Word List 1 4 0.18 59.64

SHOULD Word List 1 4 0.18 60.00

SUMMER Word List 1 4 0.18 60.36

TH Word List 1 4 0.18 60.73

WHILE Word List 1 4 0.18 61.09

AM Word List 1 3 0.14 61.41

BECAUSE Word List 1 3 0.14 61.68

BEING Word List 1 3 0.14 61.95

COLOUR Word List 1 3 0.14 62.23

CONFIDENCE Word List 2 3 0.14 62.50

DOWN Word List 1 3 0.14 62.77

EXAMPLE Word List 1

0.14 63.05

FEEL Word List 1 3 0.14 63.32

FIND Word List 1 0.14 63.59

FRIENDS Word List 1 0.14 63.86

HALF Word List 1 3 0.14 64.14
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Table 19 (Continue)

Words in Word Lists Frequency Percentage Cumulative
Frequency Order Percentage
HARD Word List 1 3 0.14 64.27
HIM Word List 1 3 0.14 64.41
HOME Word List 1 3 0.14 64.55
INFORMATION Word List 1 3 0.14 64.68
INTERESTED Word List 1 3 0.14 64.82
KEEP Word List 1 3 0.14 64.95
LATER Word List 1 3 0.14 65.09
LEARNING Word List 1 3 0.14 65.23
LOOK Word List 1 3 0.14 65.36
MUST Word List 1 3 0.14 65.50
NEVER Word List 1 3 0.14 65.64
NO Word List 1 3 0.14 65.77
PLEASE Word List 1 3 0.14 65.91
POLICE Word List 2 3 0.14 66.05
POSITIVE Word List 2 3 0.14 66.18
RECYCLE Infrequent Word 3 0.14 66.32
SOMETHING Word List 1 3 0.14 66.45
STARTED Word List 1 3 0.14 66.59
TAKE Word List 1 3 0.14 66.73
TURN Word List 1 3 0.14 66.86
TWO Word List 1 3 0.14 67.00
UP Word List 1 3 0.14 67.14
WAY Word List 1 3 0.14 67.27
WORDS Word List 1 3 0.14 67.41
WORK Word List 1 3 0.14 67.55
WRONG Word List 1 3 0.14 67.68
YET Word List 1 3 0.14 67.82

In Table 19, there are 105 types repeated between 3 and 5 times in the course book.
19 of them have 5 frequencies, 38 of them have 4 frequencies and 48 of them have 3
frequencies. In other words, 105 types constituting approximately 14% of the types in total
which exist in the course book are repeated between 3 and 5 times.

Table 19 also indicates that 85 types with frequencies between 3 and 5 are among
the first most frequent 1000 words and 12 types with frequencies between 3 and 5 belong
to the Word List 2.
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When the results obtained from Frequency are examined, it is observed that 131
types have 2 frequencies and 446 types have 1 frequency. As there are 747 types in the
course book, when the types with 1 and 2 frequencies are excluded, the remaining types
suggest that only 170 types constituting approximately 23% of the types in total are

repeated more than 2 times.

Briefly, 446 types constituting approximately 60% of the types in total are not
recycled in the course book, 131 types constituting approximately 17% of the types in total
are repeated only 2 times, 105 types constituting approximately 14% of the types in total
are repeated between 3 and 5 times, 37 types constituting approximately 5% of the types in
total are repeated between 6 and 10 times, and 28 types constituting approximately 4% of

the types in total are repeated more than 10 times.

The percentages of frequency values of the types in the course book may be clearly

observed in Figure 3.

Figure 3: Frequency Values of the Types in the Course Book
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The results in Figure 3 suggest that more than half of the types existing in the
course book have no repetition within the book with 1 frequency in total. Moreover,
approximately 17% of the types in total have 2 frequencies. Therefore, it may be asserted
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that approximately at least 77% of the types in the course book are not recycled within the
book in parallel with any result of the exposure frequency studies (Horst et al., 1998;
Hwang and Nation, 1995; Nation, 1990; Ozdem, 2010; Saragi et al., 1978; Thornbury,
2002; Webb, 2007).

When these percentages are examined separately for Word List 1 and Word List 2,
it may be concluded that the results for exposure frequency are not sufficient, too.

Repetition values of the types in Word List 1 are as in Figure 4.

Figure 4: Frequency Values of the Types in Word List 1 in the Course Book
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With Figure 4, approximately 70% of the types covered in the course book from
Word List 1 are not repeated higher than 2. Thus, it may be concluded that although Word
List 1 is dominant on vocabulary of the book, the words are not repeated within the course
book sufficiently. Nevertheless, the recycled words, which are too low in number, are

commonly used functional words such as subjects, possessives, articles, and pronouns.

Repetition values of the types in Word List 2 are as in Figure 5.
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Figure 5: Frequency Values of the Types in Word List 2 in the Course Book
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The results in Figure 5 suggest that Word List 2 is both low in humber and less in
repetition. In other words, 91 types constituting approximately 79% of the types in Word
List 2 do occur once in the course book. Moreover, 12 types constituting approximately
10% of them do have 2 frequencies. Thus, it may be concluded that only 12 types
constituting approximately 10% of the types in Word List 2 are recycled within the course
book. By considering exposure frequencies, i.e. frequencies between 3 and 5, occur with
interval as here the course book was analyzed as a whole, it seems to be impossible or very
difficult for the learners using the book to learn the words in Word List 2 even receptively

without other opportunities for exposure to the words.

4.4.2. Repetition Patterns of the 2000 High Frequency Words within the
Units of the Course Book

Vocabulary repetition was investigated also within the units. The question
addressed with this aim was;

3.2. How often are the 2000 high frequency words of General English repeated in

each unit of the course book?
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The results obtained from Frequency provided that frequency values in each unit of

the course book are as in the Table 20.

Table 20: Frequency Values of the Types within the Units of the Course Book

Frequencies Frequencies Frequencies 2 1 Total Types
The Units Higher between between Frequencies Frequency
than 10 6 and 10 3and5

Unit 2 - - 4 14 44 62

Unit 4 2 4 11 23 58 98

Unit 7 1 5 13 13 69 101

Unit 9 - 2 8 12 61 83

Unit 11 2 - 8 17 53 80

Unit 13 - 5 8 6 52 71

Unit 15 1 1 13 18 85 118

In Total 36 132 876 1267




As may be observed in Table 20, even within units, the majority of frequency

values amassed in 1 frequency and 2 frequencies. When the number of words with

frequencies higher than 2 are examined, it may be concluded that the words are not

recycled sufficiently as the number of words lowers while the frequency values are

increasing and this decreasing also indicates that there is considerable shortage of recycled

words even in distinct units.

Therefore, as observed in Figure 3, exposure frequency with intervals is not

provided for learners in the course book and as observed in Table 20, exposure frequency

is too low within units.

When the repetition values of the 2000 high frequency words are examined within

units separately, the results are as in Table 21.

Table 21: Frequency Values of the Types with their Belonging Word Lists within the
Units of the Course Book

Frequencies Frequencies Frequencies 2 1 Total Types
Higher between between Frequencies Frequency
than 10 6 and 10 3and5
43=} WL1
Unitl 5=}WL1 4=3WL1 15=} WL1 6=} WL2 76
1=} WL2 1=} WL3
1=}Infrequent
32=} WL1
Unit 2 4=3WL1 13=} wWL1 3=} WL2 62
1=} WL2 4=} WL3
5=}Infrequent
8=} WL1 22=} WL1
Unit 3 1=} WL1 3=} wL1 1=} WL2 5=} WL2 52
1=}Infrequent 4=} WL3
7=}Infrequent
46=} WL1
Unit 4 2=} WL1 4=} WL1 10=} WL1 18=} WL1 7=} WL2 98
1=} WL2 5=} WL2 3=} WL3
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Continue (Table 21)

Frequencies Frequencies Frequencies 2 1 Total Types
Higher between between Frequencies Frequency
than 10 6 and 10 3and5

11=} WL1 58=} WL1
Unit 7 1=} WL1 5=} WL1 1=} wWL2 10=} WL1 6=} WL2 101
1=}Infrequent 3=} WL2 5=}Infrequent

41=} WL1
Unit 9 - 1=} WL1 6=} WL1 12=} WL1 6=} WL2 83
1=}Infrequent 1=} WL3 9=} WL3
1=}Infrequent 5=}Infrequent

Unit 11 38=} WL1
2=} WL1 - 7=} WL1 15=} WL1 7=} WL2 80
1=} WL2 2=} WL2 4=} WL3

4=}Infrequent

35=} WL1
Unit 13 - 5=} WL1 8=} WL1 5=} WL1 9=} WL2 71
1=} WL2 5=} WL3

3=}Infrequent

14=} WL1 51=} WL1
Unit 15 1=} WL1 1=} WL1 11=} WL1 1=} WL2 16=} WL2 118
2=} WL2 2=} WL3 4=} WL3

1=}Infrequent 14=}Infrequent

74



Continue (Table 21)

Frequencies Frequencies Frequencies 2 1 Total Types
Higher between between Frequencies Frequency
than 10 6 and 10 3and5
53=} WL1
Unit 16 2=} WL1 4=} WL1 14=} WL1 21=} WL1 4=} WL2 107
1=} WL2 2=} WL2 2=} WL3

4=}Infrequent

In Total 11 36 132 212 876 1267

Table 21 asserts the types with their frequency values and with their word lists. It
may be clearly observed that the repetition values are not sufficient although opportunities
for exposure frequency in a course book is expected to be at its highest value within the
units even though the book completely presents topic-based vocabulary. Nevertheless, it is
essential to note that exposure frequency within the units of the course book may be
enriched in other spots of the book considering the limitation of the study as only ‘reading
spots’ of the book are examined in the current research.

When the repetition values of the types in the most frequent 1000 words of

General English are examined within the units, the repetition values are as in Figure 6.

Figure 6: Frequency Values of the Types in Word List 1 within the Units of the

Course Book
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higher than 10
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Figure 6 requires some comments. Although the course book mainly involves
words from Word List 1, it is observed that more than half of the words occurs once even
within the units. In the most optimistic perspective if it is supposed that the words with 2
frequencies were recycled as there is no interval in these values, only 34% of the types in

total are recycled in some way.

However, the results seem to be quite disappointing in terms of effective
vocabulary learning when the level of the course book is considered even if it becomes
possible to learn the words recycled twice in ‘reading spots’ for the students. 344 types
constituting 34% of the types in total in the book from the first most frequent 1000 words
of General English is too low to enable 8" grade students who have been learning English

for five years to communicate with ease.

When the repetition patterns of the types in Word List 2 are examined within the

units, the results are as in Figure 7.

Figure 7: Frequency Values of the Types in Word List 2 within the Units of the

Course Book
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The first striking feature of Word List 2 in Figure 7 is the number of words. In the
8™ grade course book only 123 types from the 2™ most frequent 1000 words of General

English are covered. Moreover, 94 of them constituting approximately 76% of the types in
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total have no repetition. Also, there is no type repeated higher than 5 times in Word List 2.
So, it may be concluded that in the highest level only 29 types from Word List 2 is

recycled even within the units.

When the results for the repetition patterns of vocabulary stated so far are
considered, it may be concluded that the most problematic area of the ‘reading spots’ of the

course book in terms of its vocabulary seems to result from the insufficiency of repetition.

4.5. An Expert Opinion on the Results

When the study was completed, the results (the abstract and the figures) were
shared with Paul Nation, one of the pioneers in the field of vocabulary, in an attempt to
obtain an expert opinion about the findings. To this end, an e-mail was sent to Paul Nation
asking for his comments on the findings and the status of vocabulary in an EFL course
book.

The interview (See Appendix-7: Interview Questions; See Appendix-8: Paul
Nation’s Answers) consists of 5 questions. The first of those questions aims to listen to the
valuable comments of Paul Nation about the course book (Spot-On, Grade-8) in terms of
the vocabulary coverage. Paul Nation points out that it is usual to observe the dominance
of Word List 1 on the vocabulary of course books by highlighting that it is more important
to determine the infrequent words in the course book. As there were only 79 types
determined as infrequent words in the course book, some of which may be eliminated as
they were the borrowings found in Turkish language such as vitamins, meters, and metros
or as they were the words used frequently today such as tennis and badminton although
they were not in the past; it may be concluded that the most significant strength of the

course book was the insignificant number of infrequent words.

Paul Nation also highlights 2 limitations of the study, indicating that the number of
word families is not focused on with the number of types, and stating the importance of
analyzing the data by considering the relationship between the number of types and tokens.
As for the first limitation, word families were not taken into consideration in data analysis,

because the recognition of the words with both the derived forms and inflected forms, that
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is, the ability to guess the meaning of the word, ‘flew’ from a familiar word, ‘fly’, is too

difficult for the 8"grade level students.

On the other hand, considering the importance of the consistency between the
number of types and the number of tokens, which may decrease the reliability of the results
of the study if the number of tokens is too smaller, the vocabulary load of the course book
was presented with the values of both tokens and types (Table 11), however, the number of
tokens were excluded from the analysis within the units as the data was small. Moreover,
Paul Nation reports that the vocabulary load of each unit of the book by counting the
number of types (Figure 2) may reflect the length of the units. For this reason, the
vocabulary load of each unit of the book was examined also by focusing on the

percentages of the types (Table 14) beside the number of types.

The second question of the interview aims to determine the most problematic result
regarding Paul Nation’s valuable opinions. Paul Nation suggests that near half of the types
would occur only once according to Zipf® law. Therefore, the most disturbing result was
considered as the insufficient repetition in one hand because all of the figures displaying
the repetition values (Figure 3: 60%, Figure 4: 51%, Figure 5: 79, Figure 6: 66%) were
higher, on the other hand, the repetition value in Figure 4 demonstrating the repetition

values of the types in Word List 1 was not so problematic.

Considering the fact that Word List 1 asserts its dominance on the vocabulary
coverage of the course book, it may be concluded that the repetition values of the words
are not as unusual as it seems to be at first. Nevertheless, when the repetition values of the
types in Word List 1 is examined as a whole beside the types with 1 frequency value, the
results for the repetition may be concluded as problematic again, because approximately
70% (Figure 4) of the types are not repeated higher than 2, and the types repeated higher

than 5 are the functional words unavoidable to repeat such as ‘a’, ‘an’, ‘the’, and ‘or’.

The third question of the interview aims to provide Paul Nation’s opinions about
the status of vocabulary in an EFL course book. Paul Nation talks about two important
features of vocabulary in an EFL course book; a fairly vocabulary control matching the

needs of the learners, and the requirement of providing plenty of opportunities for
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repetition. Therefore, 8" grade learners may be assumed to require high frequency words
of General English in order to express themselves utilizing highly occurring words due to
the lack of opportunities to use English outside the classroom, nevertheless, Spot-On,
Grade-8 seems to be insufficient to cater for the aforementioned vocabulary control and

opportunities for vocabulary repetition.

The fourth question of the interview asks for the top 3 reasons to present the 2000
high frequency words in an EFL course book. Paul Nation asserts that “Learners get the
greatest return for learning the first 2000 words, these words are of general service and so
are useful no matter what use is made of English, these words cover a large proportion of

any text”.

The last question aims to discover which metaphors Paul Nation uses for
‘vocabulary’, ‘an EFL course book’, and ‘the 2000 high frequency words’ in order to place
the results of the study into the more reasonable circulation. Paul Nation values
‘vocabulary’ as an air, because there is no living without air and there is no language
without vocabulary. Paul Nation considers ‘an EFL course book’ as clothing, which is

useful, but not essential to life.

Also, clothing may be enriched with the accessories, that is, EFL teachers’
adaptations. Paul Nation values ‘the 2000 high frequency words’ as the oxygen in the air.
Therefore, it may be concluded that there is a lack of oxygen in the course book (Spot-On,
Grade-8), that is, the second 1000 high frequency words are not covered in the course book
mostly, so EFL teachers using the course book should provide air, vocabulary, as useful as

oxygen, the 2000 high frequency words, to the students.

Briefly, regarding on the comments of Paul Nation, it may be concluded that EFL
teachers using the course book (Spot-On, Grade-8), should present the 2000 high
frequency words applying different sources, as the book does not involve the words in
Word List 2, by considering the learners’ needs and providing opportunities for repetition

in order to aid the students to breath in the fresh air.
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CHAPTER FIVE
5. CONCLUSION
5.1. Introduction

The conclusions drawn from the findings of the study are in this chapter.

Additionally, implications for ELT, and suggestions for further research are presented.
5.2. Conclusions

This corpus-based study was conducted to explore the patterns of vocabulary
loading, distribution, and repetition in an EFL course book (Spot- On, Grade-8). In order to
investigate to what extent the 2000 high frequency words of General English (West, 1953)
are represented in the book, a computer programme, Range, with three base-word lists

available, was used to analyze the ‘reading spots’ in the book.

To discover the distribution patterns of the 2000 high frequency words within the
book, 10 words from the 2000 high frequency word list and 10 words from the high-
frequency types covered in the course book were randomly selected by using a random
generator from Graph Pad Software, and their distribution patterns with their derived forms
were searched by applying the first part of the programme, Range without the base-word
lists. With an aim of investigating how often the words in the course book are recycled, the

second part of the programme, Frequency was applied.

Concerning the vocabulary selection of ‘Spot-On, Grade-8, it was observed that the
first 1000 high frequency word list dominated the course book. Alcaraz (2009) also
reported that a significant number of target words in an EFL course book belongs to the

first 1000 most frequent words, however, the course book examined in that study was at 3"
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level of primary schools in the Region of Murcia. On the other hand, Mukundan and Aziz
(2009) asserted that most of the 2000 high frequency words were covered in the Malaysian
English Language Textbooks for Form 1 to Form 5. This means that the textbooks were for
the students learning English from one year to five years, and the students studying the
Spot-On, Grade-8 have been learning English for five years. Yet, 505 types constituting
about 68% of the types in total belong to the Word List 1, considered as more suitable for
beginner L2 learners whereas Word List 2, which is considered appropriate mostly for

secondary school learners, constitutes about 15% of the types in total.

In spite of insignificant number of words from Word List 2 in the course book, it
was discovered that the book does cover a limited number of academic and infrequent
words, which, may be considered as a strength of the course book in terms of its
vocabulary coverage. Then, it may be supposed that the vocabulary selection of the book
may have been carried out on the basis of the first 1000 high frequency words of General
English according to the results of the analysis of the book as a whole, however, this
supposition vanished when the vocabulary coverage of each unit was examined separately.
Namely, even though the effect of the length of ‘reading spots’ in distinct units was
prevented by focusing on the percentages separately from the number of types in each unit,
it was observed that the number of words neither in Word List 1 nor in Word List 2 is

balanced in distinct units.

Therefore, it may be concluded that although Word List 1 dominates the course
book, this does not come from any planned selection process. The discrepancies
concerning the number of words from both of the word lists were also reported by Criado
(2009) in a Spanish textbook claimed to have a communicative design adjusting to the
Common European Framework like the course book in this study. Due to the unbalanced
vocabulary coverage, it seems to be reasonable to assume that vocabulary selection in the
book results from topic-based vocabulary selection. Karadag and Kurudayioglu (2010) also
reported random vocabulary selection in Turkish course books (1-5 grades). The existence
of unsystematic vocabulary selection in Spanish course books used in primary and

secondary schools was also cautioned by Catalan and Francisco (2008).
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Vocabulary coverage of the course book as a whole is not appropriate for the level
of secondary school learners, that is, the first 1000 most frequent words are insufficient for
the 8™ grade level learners even if the list was completely covered instead of its coverage
value of 68%, and various units of the course book included high frequency words with a
noticeably different values, which would make vocabulary selection of the course book so
casual that it seemed to result from topic-based vocabulary presentation.

In terms of vocabulary distribution, it may be concluded that randomly 10 selected
words with their derived forms from the 2000 high frequency words have no distribution
within the book as it was found out that none of the selected words except from ‘really’
and ‘or’, which are widely used words having both frequency and functionality, do have
Range values more than 1. Moreover, randomly 10 selected types occurring in the course
book with their derived forms may be concluded to have random distribution which seems
to result from topic-based vocabulary selection although selecting these words from the
course book was a purposeful step to search the distribution patterns of high frequency

words by providing much more content validity.

Although 4 of randomly selected types covered in the book do have no distribution
with their derived forms within the book, ‘Can’ with 10 Range values, and ‘Or’ and ‘other’
with 4 values for each are the words distributed within the book whereas ‘Far’ and ‘Put’
with 2 values in Range are the last words having Range values more than 1. However,
when the functionality of the distributed words is considered, their distribution may be
considered as an unavoidable occurrence in most of the reading texts in English. This
existing priority and unavoidable vocabulary presentation because of ‘functionality of
words’ was also reported in vocabulary of an EFL course book used in numerous 3" level

of primary schools in the Region of Murcia by Alcaraz (2009).

Briefly, only 6 of randomly selected high frequency types occurred in the course
book with their derived forms have distribution, but with differing values which are
meaningful enough to conclude that there is not a systematic distribution in the course
book although Thornbury (2002) stated that the words should be repeated at least 7 times

over a spaced interval. The lack of systematic and sufficient distribution of words was also
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reported on the Malaysian English Language Textbooks for Form 1 and Form 5
(Mukundan and Aziz, 2009).

The results in vocabulary repetition were rather problematic as the course book as a
whole fails to provide learners with opportunities to recycle the words in order to prevent
decaying of the previously learnt words. Nagy et al. (1987) indicated that if the words
occur only once in a text, learners can achieve only 5% of accuracy in a multiple-choice
question, which is the most common evaluation way of EFL in Turkey. When it was
considered that this accuracy comes from receptive word knowledge, the results for
repetition of words within the course book become much more inappropriate, because 446

types constituting about 60% of the types in total have only 1 frequency.

Therefore, it may be concluded that without other opportunities for exposure
frequency, which may be provided by EFL teachers for example, about 40% of the words
in the book may be achieved only with 5% accuracy receptively. By considering the fact
that the units are studied over a spaced interval, the effect of this achievement may
decrease, when possible results for productive word knowledge are considered, the degree

of achievement would decrease, too.

Moreover, when vocabulary repetition was examined within the units, which is the
most optimistic perspective possible to put forward the repetition patterns of vocabulary in
the course book, the results were more disappointing. More than half of the types
constituting about 66% of the types in total from the dominant Word List including the

most frequent 1000 words of General English are not repeated even within the units.

When the suggestions for exposure frequency put forward so far were examined, it
was seen that the lowest number of repetition was 5. Nation (1990) concluded that learners
need 5-16 exposures for learning new words from context whereas Ozdem (2010) claimed
that 5 exposures is insufficient for productive vocabulary knowledge. Even though it was
supposed that 5 frequencies is sufficient, there are only 84 types with frequencies higher
than 4 constituting approximately 11% of the types in total in the course book.
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When exposure frequency was examined within the units, the results were no
better, because less than half of the words do have repetition, but with lower frequencies
than those suggested ones. Moreover, when the implications drawn by Webb (2007) were
examined as he proclaimed that EFL learners are in need of more than twice the number of
repetitions to learn a word than native or ESL learners, it might be concluded that the most
noticeable weakness of Spot-On, Grade-8 was the shortage of significant number of

recycled words.

To summarize, the course book (Spot-On, Grade-8) was analyzed in terms of its
vocabulary load, distribution, and repetition. As for its vocabulary load, it was observed
that the most frequent 1000 words of General English were covered significantly although
in its level, the 2" most frequent 1000 words were more essential. Thus, the 1 weakness
of the course book in its vocabulary coverage was the lack of reasonable number of words
from Word List 2, however, its first and last strength in its vocabulary coverage, was

insignificant number of infrequent words and academic words.

Also, the 2" weakness of the course book was its unbalanced coverage of words
even from Word List 1 dominating the book within the units. The 3™ weakness of the book
in terms of vocabulary distribution was the unsystematic distribution of the words within
the book. The most striking weakness of the book, the 4™ one, was diagnosed as being the
repetition of vocabulary as the words were not recycled highly. It may be concluded that
word frequency values within the course book did not reveal the required amount of
repetition according to the results of the studies about the impact of repetition on
vocabulary learning (Horst et al., 1998; Hwang and Nation, 1995; Nation, 1990; Ozdem,
2010; Saragi et al., 1978; Thornbury, 2002; Webb, 2007).

Briefly, in terms of its vocabulary, the course book has one weakness, which is that
it does not involve significant numbers of infrequent words and academic words, but it
brings at least four weaknesses such as inappropriate vocabulary coverage in the 8" grade
level, unbalanced vocabulary coverage in distinct units, unsystematic vocabulary

distribution, and inadequate number of recycled words with insufficient frequency values.
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5.3. Pedagogical Implications of the Study

Based on the results, the present study suggests mainly four implications; the 2"
most frequent 1000 words of General English are not covered sufficiently in the course
book, in spite of the fact that the Word List 2 is considered as appropriate for learners in
secondary school levels. So, for the first implication, it may be concluded that in terms of
its vocabulary load, the level of the course book is just beyond the level of beginner

learners.

For this reason, EFL teachers should present words from Word List 2 by using
other sources, and EFL material designers and publishers should give greater awareness to
the vocabulary level of the target students and to the frequency as criteria for vocabulary
selection because of the fact that high frequency words are more useful for language
learners to express themselves (Richards, 1974; Nation, 1990; Hwang and Nation, 1995;
Nation and Waring, 1997; Read, 2000; Thornbury, 2002).

Secondly, unbalanced vocabulary distribution of words within the course book give
insights regarding the existence of topic-based vocabulary presentation in the course book
although vocabulary should not be in an ad hoc manner in course books as stressed by
Chen (2009). Therefore, EFL teachers should modify the course book by adding words
while using the book. Also, the Ministry of Education in Turkey should determine the
criteria to be focused at each level (from the 4™ grade level to the 8" grade level), and EFL
material designers, writers, and publishers should present the words in the course books in

a systematic way.

More importantly, as vocabulary repetition neither within the units nor within the
course book is provided sufficiently, EFL teachers should pay attention to the vocabulary
repetition in recycling words as much as possible during lessons. Although the course book
may be stagnant with many repetitious words or high repetition of vocabulary in the course
book may promote memorization, repetition of vocabulary should be provided at least for
the new words determined to be taught at the 8" grade level. The determination of the

words to be taught at each level in formal EFL teaching in Turkey is of the utmost
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importance to systematize vocabulary teaching, that is, determining what to teach
specifically may ease to determine how to teach effectively.

As the impact of frequency and repetition on vocabulary learning and teaching
have been emphasized (Nation, 2000; Read, 2000), more flexibility is required for those
using the book, that is, more vocabulary, more balanced distribution, and more repetition
should be enabled for effective vocabulary learning although the course book itself

requires more flexibility due to its target learners who are adolescents.

Therefore, it may be concluded that using the course book well is just like a
mathematical calculation for EFL teachers; three flexibilities, that is, more vocabulary +
more balanced distribution + more repetition, in terms of its vocabulary, plus one
flexibility for its target learners plus a question mark for a possible undiagnosed flexibility
in somewhere equals EFL teachers’ ability in adapting the book and patience to calculate

the number of flexibilities.

Finally, the clearest implication is that vocabulary in the course book was so
unsystematic that the Ministry of Education in Turkey, responsible for providing the state
primary school learners with course books, should carry out official implementations to
ensure EFL publishers, writers, and designers to systematize vocabulary selection,
distribution, and repetition in course books in order to foster English learning. For instance,
in Taiwan the Ministry of Education provides suggested word lists for elementary school
learners and junior high school students in the Grade 1-9 Curriculum Guidelines although

the lists were also found to be represented insufficiently in the textbooks (Tseng, 2008).

In a similar, but more strategic manner, vocabulary in EFL materials should be
systematized by considering the levels of students, the culture, objectives in the
curriculum, and frequency as a widely endorsed criterion for vocabulary selection in order
to provide conclusive allusions for effective vocabulary teaching, because it becomes more
difficult to teach vocabulary in a systematic way without systematizing vocabulary
presentation in EFL materials. Otherwise, if someone tries to learn most of the words in a
course book in which vocabulary is treated casually, s/he will prepare word lists to

memorize, which was proved to provide passive word knowledge as in the Reading
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Method earlier. In other words, as words are acquired more easily in meaningful contexts,
to cease topic-based vocabulary selection in the course book may not be expected,
however, determining ‘Which words are taught, when, and to whom are the words learnt?’
are crucial in determining the ways for effective vocabulary teaching. In brief, as there is
an endless number of words in a language, a planned way for vocabulary selection at
particular learner levels, is demanded both for EFL teachers and EFL material designers,

writers, and publishers in Turkey.
5.4. Limitations of the Study

The results of this study cannot be generalized onto other course books as the focus
was on the 8" grade level EFL course book. Also, only ‘reading spots’ were used to search
for the patterns of vocabulary loading, distribution, and repetition of the course book, so
the results cannot be generalized onto the other ‘spots’ of the book. Moreover, because
vocabulary level tests measuring learners’ vocabulary level with regard to the high
frequency words could not be applied due to the time restraints in this study, the 8" grade
level learners’ vocabulary level may be tested and compared with the results of the study in

order to provide more reasonable implications.
5.5. Suggestions for Further Studies

This study investigated the patterns of vocabulary loading, distribution, and
repetition in Spot-On, Grade-8 on the basis of the 2000 high frequency words of General
English. Firstly, other word lists, than West’s GSL, will provide different findings for
vocabulary coverage of the book. Also, as ‘reading spots’ were focused in the current
study, another study investigating other sections of the course book such as listening,
speaking, and spot-checks may enable a wider scope for the strengths and weaknesses of

the course book in terms of its vocabulary.

Moreover, the vocabulary level of the students using the course book may be tested
in order to provide more reasonable implications. Lastly, course books from Grade-4 to
Grade-8 may be examined to get insights about the sequence and continuity in vocabulary

selection, distribution, and repetition in primary schools.
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APPENDICES

Appendix 1: Sections of Unit 1 in the Course Book

In this unit:
You will be able to
» describe personal qualities.
» advise others to do
something.

» express opinions and make
choices.

» instruct or direct others to
do something.

» inquire and express how
certain/uncertain one is of
something.

» inquire about and express
expectations.

» ask for and give information
about habits and pastime.



1
Rectangle


_Friendship Rules

C G

J®Re - Spot
Match the pictures with the words. Write them in the correct boxes.
friendly, funny, helpful, polite, rude, generous, stingy

2 —Reading Spot

A. Before You Read

Trevor and his friends are in the office of the student counsellor for the weekly
session. They are talking about friendship. Trevor’s friends are talking about Trevor.

Read the balloons. Then, complete the missing information using the phrases
in the boxes.
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tell the
‘when you need fin|

good at making jokes

He has a good sense of humour.

Trevor is good at making jokes.

Trevor is honest.

He always ................... .

Trevor is reliable.

Trevor is always there .............ccecuun.... :

W[J=>"Go to Workbook page 8; activity 1.
B. While You Read

Here is an article about friendship by Rebecca Swift, the writer of a teen magazine.
1. Read the article. What is the topic of the text? Choose the suitable topic for
the article.

A. The problems of friendship today
B. The qualities of a true friend
C. The difficulty of making good friends
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A True Friend! Itis not always easy to have a true friend. There are some special
qualities about a true friend. One of them is being honest. A true friend is honest.
They always listen to you and tell you what they really feel. Another quality is being
reliable. A true friend is always there when you need them. For example, if you are
in trouble you can phone your friend for help. A true friend is also supportive and
helpful. They cheer you up and encourage your dreams. A true friend also has a
good sense of humour. They make you laugh. Friendship is like a sensitive flower,
so you should treat your friends in a nice and kind way. So, why don’t you get
together with your friends and have fun? Good times make great memories.

2. Read the article again. Tick the qualities that describe a true
friend, put a cross for those that do not describe in the article.
(O A true friend is honest. (O A true friend is crazy.

(J A true friend is reliable. (O A true friend is helpful.

(O A true friend is hardworking. O Atrue friend is funny.

C. After You Read

Who's your best friend? Look at the table below. Tick the qualities of your
best friend. Then write a paragraph about him/her.

Physical Appearance Personality

tall medium height O honest O helpful Dcheen‘ul
O short slim O funnyD hardworking (_J reliable
(O beautiful (J handsome O supportive O kind

My best friend is

m 5~ Go to Workbook page 9; activity 2&3.
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) Spotlight

Think about these sentences.

A true friend is
A true friend

Do these sentences describe
a. the personal qualities of a true friend?
b. the physical qualities of a true friend?

Language Spot

When we describe the personal qualities of someone, for example a friend, we use
the following expressions:

SRR

A true friend has

A true friend is

Describing
personal
qualities

5/ Check Spot

A.

Look at the personal qualities of a true friend. Choose five of them. Which one \\
is the most important quality for you? Write it on the largest piece of the pie on

page 16. Then put the other qualities in order according to their degree of
importance. i

((honest ) (“sincere )
|beau1’iful| ( slim )
—_—

@
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. m_ Friendship Rules

Friendship Pie

B. Work in pairs. Compare your 'friendship pies'. Are they similar or different?
Discuss your pies. Give reasons and explanations.

5¥ Listening Spot

A. Before You Listen
Do you think that friendship is different from or similar to love? Why/Why not?

B. While You Listen

1. Listen to the song “Because You Loved Me” by Celine Dione.
Is she singing the song to a friend or to a lover?

My world is a better
place because of you.
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Beecause You lsoved Mg

For all thosg timegs you stood by me
For all the trath that you made me sge
For all the jog you brought to my life
Tor all the wrong that gou madg right
For gvery dream you madg comg trug
For all the love | found in gou

I’1l be forgver thankful baby

You’reg the ong who held me up

Never lgt me fall

You’re the ong who saw mg through through it all

You wereg my strgngth when | was weak
You werg my voieg when | couldn’t speak
You wereg my ¢yes when | couldn’t sge
You saw the best therg was in me

lsifted me up when | couldn’t rgach

Jou gave me faith coz gou beligved

I'm gvergthing [ am

Because you loved me

You gavg me wings and made me fly

You touchegd my hand | could touch the sky
| lost my faith, gou gave it back to me

You said no star was out of reach

Jou stood by me and [ stood tall

I had your love | had it all

I’'m grateful for gach day you gave me
Maybe | don’t know that much

But | know this much is trug

| was blgssed because | was loved by you

Uou werg my strength when | was weak
Jou werg my voicg when | couldn’t speak
Jou werg my gyes when | couldn’t see
Jou saw the best therg was in me

Lsifted mg up when [ couldn’t reach

You gave me faith coz you beligved

I’'m gvergthing [ am

Becausg you loved me

You werg always there for me
The tegnder wind that carrigd me

7 light in the dark shining your love into my life

You’ve begen my inspiration
Through the ligs you were the truth
My world is a better place because of you
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2. Listen to the song again and match the words on the left with the
expressions on the right. Then paint them with the same colour.

[ S‘l'and o J ( the best in someone ]

[ Grateful ) ( there for someone

( Bring J ( for each day

LMake ) ( joy to someone’s life

( See J ( someone's dreams come true

( by someone

C. After You Listen

Work in groups. How does the singer feel about her lover?
Choose one of the feelings below. How do you know?
Express your opinions to your friends.

e thankful

® angry
® anxious

e worried

| think she is thankful
because she
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J B Speaking Spot

Work with a partner. Get your rolecard and act it out. Role Card B is on page 193.
Look at the Useful Language Box.

RoleCardA -0 _
Your friend always borrows something from you. She / He usually doesn't
return them on time. She / He borrowed your dictionary last month. She

/ He promised she would give it back this week. But, she / he hasn't
returned it yet. Ask her / him why. Advise her / him what to do.

Useful Language Box

OK. T think...
Yes, I'm sure. I'll buy you a new one.

Well. You shouldn't do something like this again.

I'm really sorry.

You can buy me a new one or you can try to find mine.
Are you sure?

8/=Writing Spot

Your friend isn't good at English. She's failed in the exam again.
Advise her what to do.

The Useful Language Box will help you.

Useful Language Box

You can
You should
You shouldn't

You can ask for help from your teacher and check with your friends.
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T[J="Go to Workbook page 10; activity 4. / \ \

You can follow these steps to complete your task.

(J Think about your ideal friend.
O What qualities does he/she have?
() List his / her qualities. (Use your dictionary when necessary.)

O Compare your list with your friends.
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Appendix 2: The First Most Frequent 1000 Words of General English with

their Derived Forms in Baseword List 1 Available with Range 32

Al
ANO

ABLE 0
ABILITY 0
ABLERO
ABLEST 0
ABLY 0
ABILITIES O
UNABLE 0
INABILITYO

ABOUT 1
ABOVE 0
ACCEPTO

ACCEPTABILITY 0

ACCEPTABLE 0

UNACCEPTABLE 0

ACCEPTANCE 0
ACCEPTED 0
ACCEPTING 0
ACCEPTS 0

ACCORD 0
ACCORDED 0
ACCORDANCE 0
ACCORDING 0

ACCORDINGLY 0

ACCORDS 0

ACCOUNT 0
ACCOUNTED 0
ACCOUNTING 0
ACCOUNTSO0
ACCOUNTANT 0

ACTUAL 0

ADD 0O

ACTUALLY 1

ADDED 0
ADDING 0
ADDITION O
ADDITIONAL 0
ADDITIVE O
ADDITIONS 0
ADDS 0

ADDRESS 0

ADDRESSED 0
ADDRESSES 0
ADDRESSING 0

ADMIT 0

ADMISSION 0
ADMITTEDLY 0
ADMITS 0
ADMITTED 0
ADMITTING 0

ADOPT 0

ADOPTED 0
ADOPTING 0
ADOPTION 0
ADOPTIONS 0
ADOPTS 0

ADVANCE0

ADVANCED 0
ADVANCES 0
ADVANCEMENT 0
ADVANCING 0

ACCOUNTANTS 0
ACCOUNTANCY 0

ADVANTAGE 0

ACCOUNTABLE 0

ACCOUNTABILITY 0

ACROSS 1

ACTO
ACTED 0
ACTING 0
ACTION 0
ACTIONS 0
ACTS 0

ACTIVEO
ACTIVELY 0
ACTIVITIES O
ACTIVITY O

ACTOR 0
ACTORS 0

ACTRESS 0
ACTRESSES 0

ADVANTAGES 0
DISADVANTAGE 0
DISADVANTAGES 0
ADVANTAGING 0
ADVANTAGED 0
DISADVANTAGED 0

ADVENTURE 0

ADVENTURES 0
ADVENTURER 0
ADVENTURERS 0
ADVENTUROUS 0

AFFAIR 0

AFFAIRS 0

AFTER 1

AFTERWARDS 0

AGAIN 1
AGAINST 0
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AGE 1
AGED 0
AGES 0
AGING 0
AGENTO0
AGENCY 0
AGENCIES 0
AGENTS 0

AGO 0

AGREE0
AGREED 0
AGREEING 0
AGREEMENT 0
AGREEMENTS 0
AGREES 0
AGREEABLE 0

DISAGREEMENTS 0

DISAGREE 0
DISAGREEABLE 0
DISAGREED 0

DISAGREEING 0

DISAGREEMENT 0

DISAGREES 0

AIR O

ALL 2

ALLOW 0
ALLOWANCE 0
ALLOWANCES 0
ALLOWED 0
ALLOWING 0
ALLOWS 0

ALMOST 0

ALONE 0

ALONGO

ALREADY 0

ALSO 2

ALTHOUGH 0

ALWAYS 1

AMONG 0
AMONGST 0

AMOUNT 0
AMOUNTED 0
AMOUNTING 0
AMOUNTS 0

ANCIENT 0

AND 1

ANIMAL 1
ANIMALS 0

ANOTHER O

ANSWER 1
ANSWERED 0
ANSWERING 0
ANSWERS 0



ANY 1 ARTO0

ANYBODY 1
ANYHOW 0
ANYMORE 0
ANYONE 1
ANYTHING 1
ANYWAY 1
ANYWHERE 1

AS 0

APPLY 0
APPLICATION 0
APPLICATIONS 0

APPLIED O

APPLIES 0 ATTACK 0
APPLICABLE 0 ATTACKED 0
APPLYING 0 ATTACKING 0
APPLICANT 0 ATTACKS 0

APPLICANTS 0
APPLICABILITY 0

APRIL 0
AWAY 1
BACK 1
ARM 1
ARMED 0
ARMS 0
UNARMED 0

AROUND 0

BALLO

ASSOCIATE 0

AUGUST 0

ARTS 0

ARTIST 0
ARTISTICO
ARTISTS 0
ARTISTICALLY 0

BAR 1
BARS 0
BARRED 0
BARRING 0

ASSOCIATIONS 0
ASSOCIATION 0
ASSOCIATING 0

ASSOCIATES 0 BATTLEO
ASSOCIATED 0 BATTLEDO
DISASSOCIATE 0 BATTLESO
DISASSOCIATED 0 BATTLING 0

BEAR 0
BEARING 0
BEARINGS 0
BEARS 0

BACKED 0 BORE 0

BACKGROUND 0 BORN 0

BACKING 0 BORNE 0

BACKS 0

BACKBONE 0

BACKGROUNDS 0

BACKWARDS 0

BACKWARD 0

BECAUSE 1

BALLSO0

BED 1

BEDROOM 1
BEDROOMS 0
BEDDING 0
BEDS 0
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BEGINO

BEGAN 0
BEGINNER 0
BEGINNERS 0
BEGINNING 0
BEGINNINGS 0
BEGINS 0
BEGUN 0

BEHIND 1

BELIEVE 0
BELIEF O
BELIEFS O
BELIEVED 0
BELIEVES 0
BELIEVING 0
DISBELIEF 0

BELONG 0
BELONGED 0
BELONGING 0
BELONGINGS 0
BELONGS 0

BELOW 0

BENEATH 0

BESIDE 0
BESIDES 0

BEST 0
BETTER 0

BETWEEN 0

BEYOND 0

BIG1
BIGGER 0
BIGGEST 0
BIGGISH 0

BILL O
BILLS O
BILLED 0
BILLING 0

BIRD 0
BIRDS 0

BLACK 1
BLACKER 0
BLACKEST 0
BLACKLY 0
BLACKEN 0
BLACKNESS 0
BLACKS 0
BLACKISH 0

BLOOD 0
BLEDO
BLEED O
BLEEDING 0
BLEEDS 0
BLOODY 0

BLOW 0
BLEW 0
BLOWING 0
BLOWS 0
BLOWN 0

BLUE 1
BLUENESS 0
BLUER O
BLUEST 0

BOARD 0
BOARDED 0
BOARDING 0
BOARDS 0

BOAT 0
BOATS 0

BODY 0
BODIES 0
BODILY 0

BOOK 1
BOOKS 0

BOTH 0
BOX0
BOXES 0

BOY 1
BOYHOOD 0
BOYS 0

BRANCH 0
BRANCHES 0
BRANCHED 0
BRANCHING 0

BREAD 1

BREAK 0
BREAKING 0
BREAKAGE 0
BREAKS 0
BROKE 0
BROKEN 0
UNBREAKABLE 0
OUTBREAKS 0
OUTBREAK 0
UNBROKEN 0

BRIDGE 0
BRIDGES 0

BRIGHT 0
BRIGHTEN 0
BRIGHTENED 0
BRIGHTENING 0
BRIGHTENS 0
BRIGHTER 0
BRIGHTEST 0
BRIGHTLY 0
BRIGHTNESS 0
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BRING 1
BRINGING 0
BRINGS 0
BROUGHT 0

BROAD 0
BROADLY 0
BREADTH 0
BROADER 0
BROADEST 0

BROTHER 1
BROTHERS 0
BROTHERLY 0

BUILD 0
BUILD-UP 0
BUILDERS 0
BUILDING 0
BUILDINGS 0
BUILDS 0
BUILTO

BURN 0
BURNED 0
BURNING 0
BURNS 0
BURNT 0

BUSINESS 0
BUSINESSES 0
BUSINESSMEN 0

UNBUSINESSLIKE 0

BUSINESSLIKE 0
BUSINESSMAN 0

BUSINESSWOMAN 0
BUSINESSWOMEN 0

BUT 1

BUY 1
BOUGHT 0
BUYING 0
BUYS 0
BUYERO0
BUYERS 0

BY 1

CoO

CALL1
CALLEDO
CALLING O
CALLS O

CAN1
CANNOT 0
CANS O
CANNED 0
CANNING 0

CAPITAL 0
CAPITALS 0

CAPTAINO
CAPTAINS 0



CAR 1
CARS 0

CAREO
CARED 0
CAREFUL 0
CAREFULLY 0
CARELESS 0
CARES 0
CARING 0
CARELESSLY 0

CARRY 0
CARRIED 0
CARRIES 0
CARRYING 0

CASE 0
CASES 0

CASTLE 0
CASTLES 0

CATCHO
CATCHES 0
CATCHING 0
CAUGHTO0

CAUSE 0
CAUSED 0
CAUSES 0
CAUSING 0

CENTRE O
CENTERO
CENTERIST O
CENTERISTS 0
CENTERS 0
CENTRED 0
CENTERED 0
CENTRAL O

CENTRALIZATIONO

CENTRES O
CENTRIST O
CENTRISTS 0

CERTAINO
CERTAINLY 0
CERTAINTY 0
UNCERTAIN 0
UNCERTAINTIES 0
UNCERTAINTY 0

CHANCE 0
CHANCED 0
CHANCES 0
CHANCING 0

CHANGE 1
CHANGED 0
CHANGES 0
CHANGING 0
UNCHANGED 0
UNCHANGEABLE 0
UNCHANGING 0

CHARACTERO
CHARACTERISTIC O
CHARACTERISTICALLY 0
CHARACTERISTICS 0
CHARACTERIZE 0
CHARACTERIZED 0
CHARACTERIZATION 0
CHARACTERIZES 0
CHARACTERISE 0
CHARACTERISED 0
CHARACTERISES 0
CHARACTERS 0

CHARGE 0
CHARGED 0
CHARGES 0
CHARGING 0

CHIEF O
CHIEFS 0
CHIEFLY 0

CHILD 1
CHILDREN 0
CHILDISH 0
CHILDHOOD 0
CHILDLIKE 0

CHOOSE 1
CHOICE 0
CHOICES 0
CHOOSES 0
CHOOSING 0
CHOSE 0
CHOSEN 0

CHURCH 0
CHURCHES 0

CIRCLEO
CIRCLED 0
CIRCLES O
CIRCLING O
CIRCULARDO

CITY 1
CITIES O
CITIZEN O
CITIZENS 0

CLAIM O
CLAIMED 0
CLAIMING 0
CLAIMS O
UNCLAIMED 0

CLASS 1
CLASSED 0
CLASSES 0
CLASSING 0
CLASSIFY 0
CLASSIFYING 0
CLASSIFIED 0
CLASSIFIES 0
CLASSIFICATION O

CLASSIFICATIONS 0
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CLEARO
CLEARED 0
CLEARERO
CLEAREST 0
CLEARING O
CLEARINGS 0
CLEARLY 0
CLEARNESS 0
CLEARS O

CLOSE 1

CLOSED 0
CLOSELY 0
CLOSENESS 0
CLOSER 0
CLOSES 0
CLOSEST 0
CLOSURE 0
CLOSING 0

CLOUDO
CLOUDY 0
CLOUDED 0
CLOUDS 0

COAL 0
COAST 0
COASTS 0

COINO
COINS 0

COLD1
COLDERO
COLDESTO0
COLDLY 0
COLDNESS 0
COLDS 0

COLLEGE 0
COLLEGESO

COLONY 0
COLONIAL O
COLONIES 0
COLONIALS 0
COLONIZE O
COLONIZATION O
COLONIZED 0
COLONISING 0
COLONIST 0
COLONISTS 0

COLOUR1
COLORO
COLOREDO0
COLORFUL 0
COLORING 0
COLORLESS 0
COLORS 0
COLOURED 0
COLOURFUL 0
COLOURING 0
COLOURLESS 0
COLOURS 0



COME1
CAME 0
COMESO0
COMING 0

COMMAND 0
COMMANDED 0
COMMANDING 0
COMMANDS 0
COMMANDER 0
COMMANDERS 0

COMMITTEEO
COMMITTEES 0

COMMON 0
COMMONER 0
COMMONEST 0
COMMONLY 0
COMMONNESS 0
COMMONS 0
UNCOMMON 0
UNCOMMONLY 0

COMPANY 0
COMPANIES 0

COMPLETEO0
COMPLETED 0
COMPLETELY 0
COMPLETION 0
COMPLETIONS 0
COMPLETES 0
COMPLETENESS 0
COMPLETING 0
INCOMPLETE 0
INCOMPLETELY 0

CONCERNO
CONCERNED 0
CONCERNING 0
CONCERNSO0
UNCONCERNED 0

CONDITION 0
CONDITIONAL 0
CONDITIONS 0

UNCONDITIONAL 0

CONSIDER 0
CONSIDERATION O

CONSIDERATIONS 0

CONSIDERED 0
CONSIDERING 0
CONSIDERS 0
RECONSIDER 0
RECONSIDERING 0

RECONSIDERATION 0

CONTAINO
CONTAINED 0
CONTAINER 0
CONTAINERS 0
CONTAINING 0
CONTAINS 0

CONTENT 0
CONTENTED O
CONTENTING 0
CONTENTMENT 0
CONTENTSO
DISCONTENT 0

DISCONTENTMENT 0

CONTINUE 0
CONTINUANCE 0
CONTINUED 0
CONTINUITY 0
CONTINUES 0
CONTINUING 0
CONTINUOUS 0
CONTINUOUSLY 0

CONTROL 0
CONTROLLEDO
CONTROLLERO
CONTROLLING 0
CONTROLS 0

UNCONTROLLABLE 0
UNCONTROLLABLY 0

UNCONTROLLED 0

CORNO

COSTO
COSTING 0
COSTS 0
COSTLY O

COTTONDO
COULDO
COULDNDO

COUNCIL 0
COUNCILLORO
COUNCILLORS 0
COUNCILOR O
COUNCILS 0

COUNTO
COUNTED 0
COUNTING 0
COUNTLESS 0
COUNTSO0
COUNTABLEO
UNCOUNTABLE 0

COUNTRY 1
COUNTRIES 0

COURSE 1
COURSES 0

COURT 0
COURTS 0

COVERO
COVERED 0
COVERING 0
COVERAGE 0
COVERS 0
UNCOVER 0
UNCOVERED 0
UNCOVERS 0
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CROSS 0
CROSSED 0
CROSSES 0
CROSSING 0

CROWD 0
CROWDED 0
CROWDING 0
CROWDS 0

CROWN 0
CROWNS 0
CROWNED 0
CROWNING 0
UNCROWNED 0

CRYO
CRIED 0
CRIES O
CRYING 0

CURRENT 0
CURRENTLY 0

CUTO
CUTSO0
CUTTING 0
UNCUT 0

DO

DANGER 0
DANGEROUS 0
DANGEROUSLY 0
DANGERS 0
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REFUSAL 0
REFUSALS 0
REFUSED 0
REFUSES 0
REFUSING 0

REGARD 0
DISREGARD 0
DISREGARDED 0
DISREGARDING 0
DISREGARDS 0
REGARDED 0
REGARDING 0
REGARDLESS 0
REGARDS 0



RELATION 0
RELATEO
RELATEDO
RELATES 0
RELATING 0
RELATIONS 0
RELATIONSHIP 0
RELATIONSHIPS 0

RELATIVE 0
RELATIVELY 0
RELATIVES 0

RELIGION 0
RELIGIONS 0
RELIGIOUS 0

REMAIN 0
REMAINED 0
REMAINING 0
REMAINDER 0
REMAINDERS 0
REMAINS 0

REMARK 0
REMARKED 0
REMARKING 0
REMARKS 0
REMARKABLE 0
REMARKABLY 0

REMEMBER 0
REMEMBERED 0
REMEMBERING 0
REMEMBERS 0

REPLY 1
REPLIED 0
REPLIES 0
REPLYING 0

REPORT 0
REPORTED 0
REPORTER 0
REPORTERS 0
REPORTING 0
REPORTS 0

REPRESENT 0
REPRESENTATIVE 0
REPRESENTATIVES 0
REPRESENTED 0
REPRESENTING 0
REPRESENTS 0
REPRESENTATION 0
REPRESENTATIONS 0

REPUBLIC 0
REPUBLICS 0
REPUBLICAN 0
REPUBLICANS 0
REPUBLICANISM 0

RESERVE 0
RESERVES 0
RESERVATION 0
RESERVATIONS 0
RESERVED 0
RESERVING 0

RESPECT 0
DISRESPECT 0
DISRESPECTFUL 0
RESPECTED 0
RESPECTING 0
RESPECTS 0
RESPECTFUL 0
RESPECTABLE 0
RESPECTFULLY 0
RESPECTIVE 0
RESPECTIVELY 0
IRRESPECTIVE 0
IRRESPECTIVELY 0

REST 0
RESTED 0
RESTING 0
RESTLESS 0
RESTLESSNESS 0
RESTS 0

RESULT 0
RESULTED 0
RESULTING 0
RESULTS 0

RETURN 0
RETURNED 0
RETURNING 0
RETURNS 0

RICH 1
RICHER 0
RICHEST 0
RICHLY 0
RICHNESS 0
RICHES 0

RIDE 0
RIDDEN 0
RIDER 0
RIDERS 0
RIDES 0
RIDING 0
RODE 0

RIGHT 3
RIGHTFUL 0
RIGHTFULLY 0
RIGHTIST 0
RIGHTISTS 0
RIGHTLY 0
RIGHTS 0

RING 0
RANG 0
RINGED 0
RINGING 0
RINGS 0
RUNG 0
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RISE 0
RISES 0
RISING 0
ROSE 0

RIVER 0
RIVERS 0
RIVERSIDE 0

ROAD 1
ROADS 0
ROADSIDE 0

ROCK 0
ROCKY 0
ROCKED 0
ROCKING 0
ROCKS 0

ROLL 0
ROLLED 0
ROLLING 0
ROLLS 0
ROLLERO
ROLLERS 0

ROOM 3
ROOMS 0

ROUGH 0
ROUGHLY 0
ROUGHNESS 0

ROUND 0
ROUNDED 0
ROUNDER 0
ROUNDEST 0
ROUNDLY 0
ROUNDNESS 0
ROUNDS 0
ROUNDABOUT 0

ROYAL 0
ROYALTY 0
ROYALLY 0

RULE 0
RULED 0
RULER O
RULERS 0
RULES 0
RULING 0

RUN 1
RAN 0
RUNNER 0
RUNNERS 0
RUNNING 0
RUNS 0
SAFE 0
SAFELY 0
SAFENESS 0
SAFER O
SAFEST 0
SAFETY 0



SAIL 0
SAILED 0
SAILING 0
SAILINGS 0
SAILOR 0
SAILORS 0
SAILS 0

SALEO
SALES 0

SALT1
SALTY 0

SAME 0
SAMENESS 0

SATURDAY 0
SATURDAYS 0

SAVE 0
SAVED 0
SAVES 0
SAVING 0
SAVINGS 0

SAY 1
SAID 0
SAYING 0
SAYS 0

SCARCE 0
SCARCELY 0
SCARCER 0
SCARCEST 0
SCARCITY 0

SCENE 0
SCENERY 0
SCENES 0

SCHOOL 1
SCHOOLINGO0
SCHOOLS 0

SCIENCE 0
SCIENCES 0
SCIENTIFICO
SCIENTIST 0
SCIENTISTS 0

SCIENTIFICALLY 0

SEAO
SEAMAN 0
SEASIDE 0
SEAMEN 0
SEAS O

SEASON 0
SEASONS 0

SEATO
SEATED O
SEATING 0
SEATS 0

SECOND 1
SECONDARY 0
SECONDLY 0
SECONDS 0

SECRET 0
SECRECY 0
SECRETLY 0
SECRETS0

SECRETARY 0
SECRETARIES 0

SEE1
SAW 0
SEEING 0
SEENO
SEES 0
UNSEEN 0

SEEM 0
SEEMED 0
SEEMING 0
SEEMS 0

SELL1
SELLERO
SELLERS O
SELLING O
SELLSO
SOLDO
RESELL 0
RESELLING 0
RESOLD 0

SEND 0
SENDER 0
SENDERS 0
SENDING 0
SENDS 0
SENT 0

SENSE 0
SENSELESS 0

SENSELESSNESS 0

SENSES 0
SENSIBLE O

SENSITIVE 0
SENSITIVITY 0

SEPARATE0
SEPARATED 0
SEPARATELY 0
SEPARATES 0
SEPARATING 0
SEPARATION 0
SEPARATIONS 0
SEPARATIST 0
SEPARATISTS 0

SEPTEMBER 0
SEPT 0
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SERIOUS 0
SERIOUSLY 0
SERIOUSNESS 0

SERVE 0
SERVANT 0
SERVANTS 0
SERVED 0
SERVES 0
SERVING 0
SERVINGS 0

SERVICE 0
SERVICES 0
SERVICED 0
SERVICING 0

SETO
SETS 0
SETTING 0

SETTLEO
SETTLEDO
SETTLEMENTO0
SETTLEMENTS 0
SETTLERDO
SETTLERS 0
SETTLESO
SETTLING O

SEVEN 0
SEVENTEEN 0
SEVENTEENTH 0
SEVENTH 0
SEVENTIES 0
SEVENTIETH 0
SEVENTY 0

SEVERAL 0

SHADOW 0
SHADOWED 0
SHADOWING 0
SHADOWS 0
SHADOWY 0

SHAKE 0
SHAKEN 0
SHAKES 0
SHAKILY 0
SHAKING 0
SHAKY 0
SHOOK 0

SHALL 0
SHAN 0

SHAPE 0
SHAPED 0
SHAPES 0
SHAPING 0
SHAPELESS 0

SHARE 0
SHARED 0
SHARES 0
SHARING 0



SHE 1
HER 1
HERS 1
HERSELF 0

SHINE 0
SHINED 0
SHINES 0
SHINING 0
SHONE 0
SHINY 0

SHIP O
SHIPS 0
SHIPPING 0
SHIPPED 0
SHIPMENTS 0
SHIPMENT 0
SHOOT 0
SHOOTING 0
SHOOTINGS 0
SHOOTS 0
SHOT 0
SHOTS 0

SHORE0
SHORES 0

SHORT 1
SHORTAGE 0
SHORTEN 0
SHORTENED 0
SHORTENING 0
SHORTENS 0
SHORTER 0
SHORTEST 0
SHORTLY 0
SHORTNESS 0

SHOULD 0
SHOULDN 0

SHOULDER 0
SHOULDERS 0

SHOWO0
SHOWED 0
SHOWING 0
SHOWN 0
SHOWS 0
SIDE 0
SIDES 0

SIGHT 0
SIGHTS 0

SIGN 0
SIGNATURE 0
SIGNATURES 0
SIGNED 0
SIGNING 0
SIGNS 0

SILENCE 0
SILENCED 0
SILENCES 0
SILENCING 0
SILENT O
SILENTLY 0

SILVER 0

SIMPLE 0
SIMPLENESS 0
SIMPLER O
SIMPLEST 0
SIMPLICITY 0

SIMPLIFICATION 0

SIMPLIFIED O
SIMPLIFY 0
SIMPLY 0

SINCE 0

SING 0
SINGS 0
SUNG 0
SANG 0
SINGER 0
SINGERS 0
SINGING 0
SONG 0
SONGS 0

SINGLE 0
SINGLED 0

SIRO

SISTER 1
SISTERS 0
SISTERLY 0

SIT1
SATO
SITSO
SITTINGO

SITUATION 0
SITUATIONS 0
SITUATE 0
SITUATED 0

SIX0
SIXES 0
SIXTEEN O
SIXTEENTHO
SIXTEENTHS 0
SIXTHO
SIXTHLY 0
SIXTHS 0
SIXTIES O
SIXTIETHO
SIXTIETHS O
SIXTY 0

SIZE 0
SIZES 0
SIZING 0
SIZED 0

SKY 0
SKIES 0
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SLEEP 1
SLEEPING 0
SLEEPS 0
SLEEPY 0
SLEPT 0
SLEEPLESS 0

SMALL 1
SMALLERO
SMALLEST 0
SMALLNESS 0

SMILE 1
SMILED 0
SMILES 0
SMILING 0

SNOW 0
SNOWS 0
SNOWED 0
SNOWING 0

SO0
SOCIAL O
SOCIALLY 0

SOCIETY 0
SOCIETIES 0

SOFTO0
SOFTEN O
SOFTENED 0
SOFTENING 0
SOFTENS 0
SOFTER O
SOFTEST 0
SOFTLY 0
SOFTNESS 0

SOLDIER O
SOLDIERS 0

SOME 1
SOMEBODY 1
SOMEHOW 0
SOMEONE 1
SOMETHING 1
SOMETIME 0
SOMETIMES 1
SOMEWHERE 1

SON 1
SONS 0

SOON 0
SOONER 0
SOONEST 0

SORTO0
SORTED 0
SORTING 0
SORTS 0
SOUL 0
SOULSO0



SPRING 0 STONEO

SPRANG 0 STONED 0
SPRINGING 0 STONES 0
SPRINGS 0 STONING 0
SPRUNG 0 STONY 0

SOUTH 0

SOUTHEAST 0

SOUTHERN 0

SOUTHERNERS 0

SOUTHWARD 0

SOUTHWARDS 0 STOREO

SOUTHWEST 0 STORED 0

STORES 0
STAGE 0 STORING 0

STAGING 0
STAGED 0
STAGES 0

STRANGE 0

SPEAK 1 STRANGELY 0

SPEAKER 0

STRANGENESS 0
SPEAKERS 0

STRANGER 0
SPEAKING 0

STRANGERS 0
SPEAKS 0

STRANGEST 0
SPEECH 0
SPEECHES 0 STANDARD 0
o STANDARDS 0
SPOKEN 0

STREET 1
STREETS 0
START 1
STARTED 0
STARTING 0
STARTS O

STRIKEO
SPEED 0 STRIKES 0
SPED 0 STRIKING 0
SPEEDSO STROKE 0
STROKE 0
SPEEDY 0 STATION 1

STATIONS 0

STRUGGLE 0
SPIRIT O STRUGGLED 0
SPIRITS 0 STEEL 0 STRUGGLES 0
SPIRITUAL 0 STRUGGLING 0

SPOT 0
SPOTS 0 STILL 1
SPOTTED 0
SPOTTING 0 STILLERO
STILLEST 0
STILLNESS 0 STUDENT 1

STUDENTS 0
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SUBJECT 0
SUBJECTED 0
SUBJECTING 0
SUBJECTS 0

SUBSTANCE 0
SUBSTANCES 0
SUBSTANTIAL 0
SUBSTANTIALLY 0
SUBSTANTIVE 0

SUCCEED 0
SUCCEEDED 0
SUCCEEDING 0
SUCCEEDS 0
SUCCESS 0
SUCCESSFUL 0
SUCCESSFULLY 0
UNSUCCESSFUL 0

SUCHO

SUFFER 0
SUFFERED 0
SUFFERING 0
SUFFERS 0

SUGGEST 0
SUGGESTED 0
SUGGESTING 0
SUGGESTION 0
SUGGESTIONS 0
SUGGESTS 0

SUMMER 0
SUMMERS 0

SUN1
SUNLIGHT 0
SUNNY 0
SUNS 0
SUNSHINE 0

SUNDAY 0
SUNDAYS 0

SUPPLY 0
SUPPLIED 0
SUPPLIER O
SUPPLIERS 0
SUPPLIES 0
SUPPLYING 0

SUPPORT 0
SUPPORTED 0
SUPPORTERS 0
SUPPORTING 0
SUPPORTS 0
SUPPORTIVE 0

SUPPOSE 0
SUPPOSED 0
SUPPOSES 0
SUPPOSING 0

SURE 0
SURELY 0
SURENESS 0
SURER 0
SUREST 0
UNSURE 0

SURFACE0
SURFACED 0
SURFACES 0
SURFACING 0

SURPRISE 0
SURPRISED 0
SURPRISES 0
SURPRISING 0
SURPRISINGLY 0

SURROUND 0
SURROUNDED 0
SURROUNDING 0
SURROUNDS 0

SWEET 0
SWEETNESS 0
SWEETLY 0
SWEETS 0

SWORD 0
SWORDS 0

SYSTEM 0
SYSTEMATICO0
SYSTEMS 0
SYSTEMATICALLY 0

TABLE 1
TABLECLOTH 0
TABLESO

TAKE 1
TAKEN 0
TAKES 0
TAKING 0
TOOK 0

TALK 1
TALKED 0
TALKING 0
TALKS 0

TAXO0
TAXES 0
TAXED 0
TAXING 0
TAXPAYER 0
TAXPAYERS 0

TEACH1
TAUGHT 0
TEACHER O
TEACHERS 0
TEACHES 0
TEACHING 0
TEACHINGS 0
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TEARO
TEARING 0
TEARS 0
TORE 0
TORNO

TELL1
RETELL O
RETELLING 0
TELLING O
TELLSO
TOLDO

TEMPLE 0
TEMPLES 0

TENO
TENSO
TENTHO
TENTHS 0
TERM 0
TERMS 0

TESTO
TESTEDO
TESTING 0
TESTS O

THAN O

THE 1

THEN 1

THERE 1

THEREFORE 0

THEY 1
THEIR 1
THEIRS 1
THEM 1
THEMSELVES 0

THING 1
THINGS 0

THINK 1
THINKING 0
THINKS 0
THOUGHT 0
THOUGHTS 0
THOUGHTFUL 0
THOUGHTFULLY 0
THOUGHTFULNESS 0

THIRTEEN O
THIRTEENTH 0
THIRTEENTHS 0

THIRTY 0
THIRTIES O
THIRTIETHO
THIRTIETHS 0

THIS 1
THESE 1
THOSE 1
THAT 1

THOUGH 0



THREE 0 TWENTY 0
THREES 0 TRAIN 1 TWENTIES 0
THIRD 0 TRAINED 0 TWENTIETH 0
THIRDLY 0 TRAINERS 0
THIRDS 0 TRAINING 0
TRAINS 0
TYPED 0
THROW 0 TYPES 0
THREW 0 TYPING 0
THROWING 0 TYPIST 0
THROWN 0 TYPISTS 0
THROWS 0
vo
UNDER 1
TREE1 UNDERNEATH 0

THUS 0

TIME 1
TIMER O
TIMESO
TIMELESS 0
TIMELY 0

TODAY 1

TONO
TONSO

TOPO
TOPPED 0
TOPPING 0
TOPS 0

TRY 1

TOUCHO0
TOUCHED 0
TOUCHES 0
TOUCHING 0
UNTOUCHED 0

TOWN 1
TOWNS 0

TRUEO

TURN 1

TREES 0

UNION 0
UNIONS 0

TRUTHFUL 0
TRUTHO

TRUEST 0

TRUER 0
TRUTHFULNESS 0
TRULY 0

TRUTHS 0

UNIVERSITY 0
UNIVERSITIES 0

UNTIL 0

TRIED O
TRIES O
TRYING 0
TRIALO
TRIALS O
TRIALING 0
TRIALED 0

TURNED 0 USUAL 0
TURNING 0 USUALLY 0
TURNS 0 UNUSUAL 0
UNUSUALLY 0
ver
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VALLEY 0 WAGE 0
VALLEYS 0 WAGES 0
UNWAGED 0
WEEK 1
WEEKEND 1
WEEKENDS 0
WEEKLY 0
WEEKS 0
VARIETY 0 WALKED 0
VARIETIES 0 WALKING 0 WELL 1
WESTERN 0
VICTORY 0 WANT 1 WESTERNS 0
VICTORIES 0 WANTED 0
WANTS 0
UNWANTED 0 WHEN 1
WHENEVER 0
VILLAGER 0 WATCH 2
VILLAGERS 0 WATCHED 0
VILLAGES 0 WATCHES 0 WHILE 0
WATCHING 0 WHILST 0
VISITO - -
VISITING 0 WAVE 0
VISITOR 0 WAVED 0 WHOL
VISITORS 0 WAVES 0 wiomo
WAVING 0 WHOM 0
VISITS 0 WHOSE 0
WE 1
OUR 1
OURS 1
OURSELVES 0
VOTE 0 Us1l
VOTED 0
VOTERS 0
VOTES 0 WEAR 1
VOTING 0 WEARING 0
WEARS 0
wo WORE 0
WORN 0 WIFE 1

WIVES 0
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WILL 0 WOOD 0
LLO WOODS 0
WILLING 0 WOODEN 0
WILLINGNESS 0 WOODLAND 0
WILLINGLY 0 WOODY 0
UNWILLING 0

UNWILLINGLY 0

WORK 1

WORKED 0

WORKER 0

WORKERS 0

WIND 0 WORKING 0

WINDED 0 WORKS 0
WINDING 0 WORKMAN 0
WINDS 0 WORKMEN 0
WINDY 0

WINTER 0 WORTH 0
WINTERS 0 WORTHY 0
WINTRY 0 WORTHLESS 0

WOUND 0
WOUNDS 0
WOUNDED 0
WOUNDING 0

WISH 0
WISHED 0
WISHES 0
WISHING 0

WITHIN O

WOMAN 2
WOMEN 0
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WRONG 1
WRONGED 0
WRONGING 0
WRONGS 0
WRONGLY 0

YEAR 1
YEARS 0
YEARLY 0

YES 1

YET 0

YOUNG 1
YOUNGER 0
YOUNGSTER 0
YOUNGEST 0
YOUNGSTERS 0




Appendix 3: The Second Most Frequent 1000 Words of General English with
their Derived Forms in Baseword List 2 Available with Range 32

ABROAD 0
ABSENCE 0
ABSENCES 0

ABSENT 0
ABSOLUTE 0
ABSOLUTELY 0
ACCIDENT 0
ACCIDENTS 0
ACCIDENTAL 0
ACCIDENTALLY 0

ACCUSE 0
ACCUSING 0
ACCUSES 0
ACCUSED 0

ACCUSTOM 0
ACCUSTOMS 0
ACCUSTOMING 0
ACCUSTOMED 0

ACHE0
ACHING 0
ACHES 0
ACHED 0

ADMIRE 0
ADMIRING 0
ADMIRES 0
ADMIRED 0
ADMIRABLE 0
ADMIRATION 0

ADVERTISE 0
ADVERTISING 0
ADVERTISES 0
ADVERTISER 0
ADVERTISED 0
ADVERTISEMENT 0

ADVERTISEMENTS 0

ADVICE 0
ADVISORS 0
ADVISING 0
ADVISES 0
ADVISERS 0
ADVISER 0
ADVISED 0
ADVISE 0
ADVISORY 0

AEROPLANE 0
AEROPLANES 0

AFFORD 0
AFFORDED 0
AFFORDING 0
AFFORDS 0
AFFORDABLE 0

AFRAID 1
AFTERNOON 1
AFTERNOONS 0

AGRICULTURE 0
AGRICULTURAL 0

AHEAD 0

AIM O
AIMS 0
AIMING 0
AIMED 0
AIMLESS 0
AIMLESSNESS 0

AIRPLANE 0
AIRPLANES 0

ALIKE 0

ALIVE 0

ALOUD 0

ALTOGETHER 0

AMBITION O
AMBITIONS 0
AMBITIOUS 0
AMBITIOUSLY 0

AMUSE 0
AMUSING 0
AMUSES 0
AMUSED 0
AMUSEMENT 0
AMUSEMENTS 0

ANGER 0
ANGERS 0
ANGERING 0
ANGERED 0
ANGRY 1
ANGRILY 0
ANGRIER 0
ANGRIEST 0

ANGLE 0
ANGLES 0
ANGLING 0
ANGLED 0
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ANNOY 0
ANNOYS 0
ANNOYING 0
ANNOYED 0
ANNOYANCE 0

ANXIETY 0
ANXIETIES 0
ANXIOUS 0
ANXIOUSLY 0

APART 0

APOLOGIZE 0
APOLOGIZES 0
APOLOGIZED 0
APOLOGISE 0
APOLOGISING 0
APOLOGISES 0
APOLOGISED 0

APOLOGY 0
APOLOGIES 0
APOLOGETICO0

APPLAUD 0
APPLAUDS 0
APPLAUDING 0
APPLAUDED 0

APPLAUSE 0
APPLE 1
APPLES 0

APPROVE 0
APPROVING 0
APPROVES 0
APPROVED 0
APPROVAL 0
DISAPPROVE 0
DISAPPROVING 0
DISAPPROVES 0
DISAPPROVED 0
DISAPPROVAL 0

ARCH 0
ARCHING 0
ARCHES 0
ARCHED 0

ARGUE 0
ARGUING 0
ARGUES 0
ARGUED 0
ARGUABLE 0
ARGUMENT 0
ARGUMENTS0



ARRANGE 0
ARRANGED 0
ARRANGING 0
ARRANGES 0
ARRANGEMENT 0
ARRANGEMENTS 0

ARREST 0
ARRESTS 0
ARRESTING 0
ARRESTED 0

ARROW 0
ARROWS 0

ARTIFICIAL O
ARTIFICIALLY 0

ASH 0
ASHES 0

ASHAMED 0
ASHAMEDLY 0

ASIDE 0

ASLEEP 0

ASTONISH 0
ASTONISHING 0
ASTONISHES 0
ASTONISHED 0
ASTONISHMENT 0

ATTENDO
ATTENDS 0
ATTENDING 0
ATTENDED 0
ATTENDANT 0
ATTENDANCE 0
ATTENDANCES 0

ATTENTION 0

ATTRACT 0
ATTRACTS 0
ATTRACTING 0
ATTRACTED 0
ATTRACTIVE O
ATTRACTION 0
ATTRACTIONS 0
ATTRACTIVELY 0
ATTRACTIVENESS 0

AUDIENCE 0
AUDIENCES 0

AUNT 0
AUNTY 0
AUNTS 0

AUTUMN 0
AVENUE 0
AVENUES 0

AVOID 0
AVOIDS 0
AVOIDING 0
AVOIDED 0
AVOIDANCE 0
AVOIDABLE 0
UNAVOIDABLE 0

AWAKE 0
AWAKEN 0
AWOKEN 0

AWKWARD 0
AWKWARDLY 0

AXE 0
AXING 0
AXES 0
AXED 0
AXO0

BABY 1
BABIES 0

BAG 1
BAGS 0
BAGGING 0
BAGGED 0

BAGGAGE 0

BAKE 0
BAKING 0
BAKES 0
BAKERS 0
BAKER 0
BAKED 0

BALANCE 0
BALANCING 0
BALANCES 0
BALANCED 0
UNBALANCED 0

BAND 0
BANDED 0
BANDING 0
BANDS 0

BARBER 0
BARBERS 0

BARE 0
BARING 0
BARES 0
BARED 0

BARELY 0

BARGAIN 0
BARGAINS 0
BARGAINING 0
BARGAINED 0

BARREL 0
BARRELS 0
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BASIN 0
BASINS 0

BASKET 0
BASKETS 0

BATH 1
BATHS 0

BATHE 0
BATHING 0
BATHES 0
BATHED 0

BAY 0
BAYS 0

BEAK 0
BEAKS 0
BEAKED 0

BEAM 0
BEAMS 0
BEAMED 0
BEAMING 0

BEAN 0
BEANS 0

BEARD 0
BEARDS 0
BEARDED 0

BEAST 0
BEASTS 0

BEAT 0
BEATS 0
BEATING 0
BEATENO

BEG 0
BEGS 0
BEGGING 0
BEGGED 0
BEGGARS 0
BEGGAR 0

BEHAVE 0
BEHAVES 0
BEHAVED 0
BEHAVING 0

BEHAVIOUR 0
BEHAVIOURS 0
BEHAVIORS 0
BEHAVIOURAL 0
BEHAVIOR 0
BEHAVIORAL 0

BELL O
BELLSO



BEND O
BENT 0
BENDS 0
BENDING 0

BICYCLEO
BICYCLING 0
BICYCLES O
BICYCLEDO

BIND 0
BINDS 0
BINDING 0
BINDERS 0
BINDER 0

BITO
BITSO

BITTERO
BITTERNESS 0
BITTERLY 0
BITTEREST 0
BITTERERO

BLAME 0
BLAMING 0
BLAMES 0
BLAMED 0
BLAMELESS 0

BOUND 0

BOW 0
BLINDS 0 BOWS 0
BLINDLY 0 BOWING 0
BLINDING 0 BOWED 0
BLINDED 0
BLINDNESS 0

BOAST 0

BRAINO
BRAINS 0
BOASTS 0
BOASTING 0 BRAVE 0
BOASTED 0 BRAVING 0
BOASTFUL 0 BRAVES 0
BRAVELY 0
BRAVED 0
BRAVERY 0

BOLDNESS 0 BREATH 0

BOLDLY 0 BREATHS 0
BOLDEST 0 BREATHLESSLY 0
BOLDER O BREATHLESS 0

BORDER 0 BRIBE 0
BORDERS 0 BRIBING 0
BORDERING 0 BRIBES 0
BORDERED 0 BRIBED 0
BRIBERY 0

BROADCAST 0
BROADCASTED 0
BOTTLEO BROADCASTING 0
BOTTLING 0 BROADCASTS 0
BOTTLES O
BOTTLED 0

BOUNDS 0 BRUSH 0

BRUSHING 0
BOUNDING 0

BRUSHES 0
BOUNDED 0 BRUSHED 0
BOUNDLESS 0
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BUNCH 0 CHAINO
BUNCHES 0 CHAINS 0
CHAINING 0
CHAINED 0

CAMERA O

BURST 0
CAMERAS 0
BURSTS 0 CHALK 0

BURSTING 0 CHALKS 0

CANAL O
CANALS 0
BURIAL 0 CHEAP 1
BURIALS 0 CHEAPNESS 0
CHEAPLY 0
CHEAPEST 0
CHEAPER O

CAPE O

CAPES 0

BUSH O CAPED 0

BUSHES 0
BUSHY 0

CHECKO0
CHECKS 0
CARRIAGE 0 CHECKING 0
CARRIAGES 0 CHECKED 0

BUTTER 1
BUTTERS 0

BUTTERING 0
BUTTERED 0

CAT1

CATSO
CHEESE 1
CATTLEO CHEESES 0
CAUTION O
CAUTIONS 0
CAUTIONING 0
CATINEDO e
CAGED CHESTSO0
CAGING 0 CAUTIOUSLY 0
CAGES 0
CAGED 0
CHIMNEY 0

CALCULATOR 0 CENTSO
CALCULATING 0

CALCULATES 0

CALCULATED 0

CALCULATION 0 CENTURY 0
CALCULATIONS 0 CENTURIES 0
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CIVILISEO

CIVILIZING 0

CIVILIZES O
CIVILIZED 0
CIVILIZE O

CIVILISING 0

CIVILISES 0
CIVILISED 0

CIVILISATION 0
CIVILISATIONS 0

CLAY 0
CLAYS O

CLEANO

CLEANED 0
CLEANER O
CLEANERS 0
CLEANEST 0
CLEANING 0
CLEANLY 0
CLEANS O

CLEANNESS 0

CLERKO
CLERKS 0

CLEVERO

CLEVERNESS 0

CLEVERLY 0

CLEVEREST 0

CLEVERERO

CLIFF O
CLIFFS 0

CLIMB O
CLIMBS 0
CLIMBING 0
CLIMBERS 0
CLIMBER 0
CLIMBED 0

CLOCK 1
CLOCKS 0

CLOTHO
CLOTHSO
CLOTHING 0
CLOTHESO

CLUBO
CLUBBED 0
CLUBBING 0
CLUBS 0

COARSE 0
COARSEST 0
COARSER 0

COARSENESS 0

COARSELY 0

COAT 1
COATS 0

COFFEE 1
COFFEES 0

COLLARO
COLLARS 0

COLLECTO
COLLECTSO
COLLECTING O
COLLECTEDO
COLLECTIVEO
COLLECTIVELY 0
COLLECTORO
COLLECTORSO
COLLECTIONO
COLLECTIONS O

COMB 0
COMBS 0
COMBING 0
COMBED 0

COMBINE 0
COMBINING 0
COMBINES 0
COMBINED 0
COMBINATION 0
COMBINATIONS 0

COMFORT 0
UNCOMFORTABLE 0
DISCOMFORT 0
COMFORTS 0
COMFORTING 0
COMFORTED 0
COMFORTABLY 0
COMFORTABLE 0

COMMERCE 0
COMMERCIAL 0
COMMERCIALLY 0

COMPANION 0
COMPANIONS 0
COMPANIONSHIP 0

COMPARE 0
COMPARABLE 0
COMPARED 0
COMPARES 0
COMPARATIVE 0
COMPARISON 0
COMPARISONS 0
COMPARING 0
COMPARATIVELY 0

COMPETE 0
COMPETING 0
COMPETES 0
COMPETED 0

COMPETITION 0
COMPETITIONS 0
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COMPLAIN 0
COMPLAINTS 0
COMPLAINT 0
COMPLAINS 0
COMPLAINING 0
COMPLAINED 0

COMPLICATEO0
COMPLICATED 0
COMPLICATES 0
COMPLICATING 0
COMPLICATION 0
COMPLICATIONS 0

COMPOSE 0
COMPOSING 0
COMPOSES 0
COMPOSER 0
COMPOSED 0
COMPOSITE 0
COMPOSITION 0

CONFESS 0
CONFESSING 0
CONFESSES 0
CONFESSED 0
CONFESSION 0
CONFESSIONS 0

CONFIDENCE 0
CONFIDENCES 0
CONFIDENT 0
CONFIDENTLY 0

CONFUSE 0
CONFUSING 0
CONFUSES 0
CONFUSED 0
CONFUSION 0

CONGRATULATE 0
CONGRATULATING 0
CONGRATULATES 0
CONGRATULATED 0
CONGRATULATIONS 0

CONNECT 0
CONNECTED 0
CONNECTING 0
CONNECTSO0
CONNECTION O
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REPRODUCE 0
REPRODUCES 0
REPRODUCING 0
REPRODUCED 0
REPRODUCTION 0
REPRODUCTIONS 0

REPUTATION 0
REPUTATIONS 0

REQUEST 0
REQUESTS 0
REQUESTING 0
REQUESTED 0

RESCUE 0
RESCUING 0
RESCUES 0
RESCUED 0

RESIGN 0
RESIGNS 0
RESIGNING 0
RESIGNED 0
RESIGNATION 0
RESIGNATIONS 0

RESIST 0
RESISTS 0
RESISTING 0
RESISTED 0
RESISTIBLE 0
RESISTANCE 0

RESPONSIBLE 0
IRRESPONSIBLE 0
RESPONSIBILITY 0
RESPONSIBILITIES 0

RESTAURANT 1
RESTAURANTS 0

RETIRE 0
RETIRING 0
RETIRES 0
RETIRED 0
RETIREMENT 0

REVENGE 0
REVENGES 0

REVIEW 0
REVIEWS 0
REVIEWING 0
REVIEWED 0

REWARD 0
REWARDS 0
REWARDING 0
REWARDED 0

RIBBON 0
RIBBONS 0

RICE 1

RID 0
RIDS 0
RIDDING 0
RIDDED 0

RIPE 0
RIPEST 0
RIPER 0
RIPENESS 0

150

RISK 0
RISKS 0
RISKING 0
RISKED 0
RISKY 0

RIVAL 0
RIVALS 0
RIVALRY 0
RIVALRIES 0
RIVALLING 0
RIVALLED 0

ROAR 0
ROARS 0
ROARING 0
ROARED 0

ROAST 0
ROASTS 0
ROASTING 0
ROASTED 0

ROB 0
ROBS 0
ROBBING 0
ROBBER 0
ROBBED 0
ROBBERS 0

ROD 0
RODS 0

ROOF 0
ROOFS 0

ROOT 0
ROOTS 0
ROOTED 0

ROPE 0
ROPES 0

ROTO0
ROTTING 0
ROTTED O
ROTS 0
ROTTEN O

ROW 0
ROWS 0
ROWING 0
ROWED 0

RUB 0
RUBS 0
RUBBING 0
RUBBED 0

RUBBER 0
RUBBERS 0

RUBBISH 0



RUDE 0
RUDEST 0
RUDER 0
RUDENESS 0
RUDELY 0

RUGO0
RUGS 0

RUIN 0
RUINED 0
RUINING 0
RUINS 0

RUSH 0
RUSHED 0
RUSHES 0
RUSHING 0

RUST 0
RUSTY 0
RUSTS 0
RUSTING 0
RUSTED 0

SACRED 0
SACREDNESS 0

SACRIFICE 0
SACRIFICING 0
SACRIFICES 0
SACRIFICED 0
SACRIFICIAL 0

SAD 1
SADNESS 0
SADLY 0
SADDEST 0
SADDER 0
SADDEN 0

SADDLE 0
SADDLING 0
SADDLES 0
SADDLED 0

SAKE 0
SAKES 0

SALARY 0
SALARIES 0

SAMPLE 0
SAMPLING 0
SAMPLES 0
SAMPLED 0

SAND 0
SANDY 0
SANDS 0

SATISFY 0
SATISFYING 0
SATISFIES 0
SATISFIED 0

SATISFACTORY 0

SATISFACTIONO

DISSATISFACTION O
DISSATISFYING 0

DISSATISFY 0
DISSATISFIES 0
DISSATISFIED 0

SAUCE 0
SAUCES 0

SAUCER 0
SAUCERS 0

SAWS 0
SAWING 0
SAWED 0

SCALE 0
SCALES 0

SCATTER 0
SCATTERS 0
SCATTERING 0
SCATTERED 0

SCENT 0
SCENTSO0
SCENTING 0
SCENTED 0

SCISSORS 0

SCOLD O
SCOLDS 0
SCOLDING 0
SCOLDED 0

SCORN O
SCORNS 0
SCORNING 0
SCORNED 0
SCORNFUL 0
SCORNFULLY 0

SCRAPE 0
SCRAPING 0
SCRAPES 0
SCRAPED 0

SCRATCH 0
SCRATCHING 0
SCRATCHES 0
SCRATCHED 0

SCREEN 0
SCREENS 0
SCREENING 0
SCREENED 0
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SCREW 0
SCREWS 0
SCREWING 0
SCREWED 0

SEARCHO0
SEARCHING 0
SEARCHES 0
SEARCHED 0

SEED O
SEEDS 0
SEEDING 0
SEEDED 0
SEEDLING 0

SEIZE O
SEIZED 0
SEIZES 0
SEIZING 0

SELDOM 0

SELFO
SELFISHNESS 0
SELFISHLY 0
SELFISH 0
SELVES 0

SENTENCE 0
SENTENCES 0

SEVERE 0
SEVERITY 0
SEVEREST 0
SEVERER 0
SEVERENESS 0
SEVERELY 0

SEW 0
SEWS 0
SEWN 0
SEWING 0
SEWED 0

SHADE 0
SHADINGS 0
SHADING 0
SHADES 0
SHADED 0

SHALLOW 0
SHALLOWNESS 0
SHALLOWEST 0
SHALLOWER 0

SHAME 0
SHAMING 0
SHAMES 0
SHAMEFUL 0
SHAMEFULLY 0
SHAMED 0



SLOW 1
SLOWED 0
SLOWERO0
SLOWEST 0
SLOWING 0

SHUT 0 SLOWLY 0
SHUTTING 0 SLOWS 0

SHUTS 0

SHAVE 0
SHAVED 0
SHAVING 0 SLOPE 0
SHAVES 0 SLOPING 0
SLOPES 0
SIGNAL 0 SLOPED 0
SIGNALS 0
SHEET 0 SIGNALLING 0
SHEETSO0 SIGNALLED 0

SHELL 0

SINCERE 0
§ﬂEtt,SN°G 0 SINCERELY 0 SMOKE 0
SINCERITY 0 SMOKING 0
SHELLED 0 SMOKES 0
SMOKERS 0
SMOKELESS 0
SMOKED 0
SKILL O
SHIELD 0 SKILLED O
SHIELDS 0 SKILLSO
SHIELDING 0 SKILFUL 0
SHIELDED 0 SKILFULLY 0
SNAKE 0
SNAKES 0
SHIRT 1 _
SHIRTS 0 SKIRT 1 SOCK 1
SKIRTS 0 SOCKS 0
SHOE 1 SLIDE O SOLEMN 0
SHOED 0 SLIDING 0 SOLEMNLY 0
. L -
SOLVE 0
SOLVING 0
SOLVES 0
SOLVED 0
SOLUTION 0
SHOUT 1 SOLUTIONS 0
SHOUTED 0
SHOUTING 0

o _
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SORRY 1
SORRINESS 0
SORRIEST 0
SORRIER 0

SOURO
SOURS 0
SOURLY 0
SOURING 0
SOURED 0

SPADE 0
SPADES 0

SPELLO
SPELTO
SPELLSO
SPELLING 0
SPELLEDO
MISSPELT 0

SPIN O
SPUN 0
SPINS 0
SPINNING 0

SPLENDID 0
SPLENDIDLY 0

SPOIL 0
SPOILS 0
SPOILING 0
SPOILED 0

SPORT 1
SPORTING 0
SPORTS 0

STAMP 0

STAINS 0

STAINING 0 STIRO

STAINED 0 STIRS 0
STIRRING 0
STIRRED 0

STAMPS 0 STOMA%[-I!C(;MACHS 0
STAMPING 0
STAMPED 0

STOVE O
STOVES 0

STOLEO

STOLENO

STEALSO

STEALING 0 STRAP 0
STRAPS 0
STRAPPING 0
STRAPPED 0

STEEPNESS 0
STEEPEST 0 STRETCH 0
STEEPERO STRETCHED 0

STRETCHES 0
STRETCHING 0

STEMS 0
STEMMED 0
STRING 0
STRINGS 0
STRINGING 0
STRINGED 0

STIFFNESS 0

STIFFEST 0

STIFFER O

STIFFENS 0 STRIPE O
STIFFENING 0 STRIPES 0
STIFFENED 0 STRIPED 0
STIFFEN O STRIPING 0
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STUPID 1 SWELLO0
STUPIDITY 0 SWOLLENO
STUPIDLY 0 SWELLSO0
STUPIDEST 0 SWELLING 0
STUPIDER 0 SWELLEDO
TEMPER 0
TEMPERS 0

TEMPTO
SUDDEN 0 TEMPTS 0
SUDDENLY 0 SWING 0 TEMPTING 0
SUDDENNESS 0 SWUNG 0 TEMPTED 0
SWINGS 0
SWINGING 0

SUITO
SUITS 0
SUITING 0 TENDER O
TENDERNESS 0
SUITED 0 TAILO
SUITABILITY 0 TAILS 0 TENDERLY 0
SUITABLE 0

UNSUITABLE 0

TERRIBLE O
TERRIBLY 0

SUSPECT 0 TALL 1
SUSPECTS 0 TALLEST 0
SUSPECTING 0 TALLER O
SUSPECTED 0

UNSUSPECTING 0

THEATRE 0
THEATRES 0
TAPO
TAPS 0 THEATRICAL 0
TAPPING 0
SWALLOW 0 TAPPED 0
SWALLOWS 0
SWALLOWING 0
SWALLOWED 0

THIEF 0

TAXI1 THIEVES 0
TAXIS 0

SWEAT 0
TELEGRAPH 0

SWEATS 0
SWEATING 0 TELEGRAPHS 0
SWEATED 0 TELEGRAPHING 0
TELEGRAPHED 0
THIRST 0
THIRSTS 0
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THOROUGH 0
THOROUGHNESS 0
THOROUGHLY 0 TITLE 0

TITLED O

TITLESO
TREAT 0
TREATS 0
TOE O TREATED 0
TREATMENT 0
THREAT 0
THREATS 0 TOES 0 TREATMENTS 0
THREATENS 0 ~TOMORROW1
THREATENING 0 TONGUE 0
THREATENED 0 TONGUES 0
THREATEN 0
~TONIGHT1
TOOLOTOOLSO TRIBE 0
TRIBES 0

THUMB 0
THUMBS 0

TOUGH 0
TOUGHNESS 0
TOUGHEST 0 TRIPO
TOUGHER 0 TRIPS O
TICKET 1 TRIPPING 0
TICKETS O TRIPPED 0

TUBEO
TUBES O

TIDY O

TIDYING 0 TOWEL 0
TIDIES O TOWELS 0

TIDIED O

_ TWIST 0
TOY O TWISTS 0
TOYSO TWISTING 0
TWISTED O
TIGHTNESS 0
TIGHTEST 0 UGLY 0
TIGHTERO TRANSLATE 0 UGLINESS 0
TIGHTLY 0 TRANSLATING 0 UGLIEST 0
TIGHTENSO TRANSLATES 0 UGLIER O
TIGHTENING 0 TRANSLATED 0
TIGHTENED O TRANSLATION 0
TIGHTENDO TRANSLATIONS 0 _

UNCLE 0
UNCLES 0
TIPO
TIPSO
TIPPING 0
TIPPED 0 TRAY 0

TRAYS 0 UPPER 0
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. WARNDO WHISPER 0
UPSET 0 WARNED 0 WHISPERS 0
UPSETTING 0 WARNING 0 WHISPERING 0
UPSETS 0 WARNS 0 WHISPERED 0

URGE 0

URGING 0

URGES 0 WASTE 0

URGED 0 WASTED 0 WICKED 0
WASTES 0 WICKEDNESS 0
WASTING 0 WICKEDEST 0
WASTEFUL 0 WICKEDER 0
WASTEFULLY 0 WICKEDLY 0

VEIL O
VEILS 0
VEILING 0
VEILED 0
WEAK 0
WEAKLY 0 WINE 1
WEAKNESS 0 WINING 0
VERSE 0 WEAKEN 0 WINES 0
VERSES 0 WINED 0

WEATHER 1
WEATHERS 0
WEATHERING 0
WEATHERED 0
VOWEL 0
VOWELS 0 WIPE 0
WIPING 0
WIPES 0
WIPED 0
WIPER 0
WIPERS 0
WAIST 0 WEED 0
WAISTS 0 WEEDS 0
WEEDING 0
WEEDED 0

WITNESS 0
WITNESSING 0
WITNESSES 0
WITNESSED 0

WANDER 0
WANDERS 0 WETO0
WANDERING 0 WETTING 0
WANDERED 0 WETS 0

WORM 0
WHEEL 0 WORMS 0
WHEELS 0 WORMING 0
WORMED 0

WHEELER 0
WHEELED 0
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WORSE 0 WRAP 0
WORST 0 WRAPPING 0
WORSEN 0 WRAPS 0

WRAPPER 0 YELLOW 1
WRAPPERS 0 YELLOWISH 0

A _

WRIST 0
WRISTS 0
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Appendix 4: The Numbers of Randomly 10 Selected from 2000 High Frequency
Words Using Random  Generator from Graph Pad Software
(http://www.graphpad.com/quickcalcs/randomselect2.cfm, 15.03.2012).

Randomly select a subset of subjects.
Sequence # Group 1
664

634
1644
874
1967
1177
1866
935

975

10 64

© o0 ~N o o b~ W NP

(The remaining 1990 of the 2000 subjects were not selected.)
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Appendix 5: The Numbers of Randomly 10 Words from the Types Occurring in the
Course Book Using Random Generator from Graph Pad Software
(http://www.graphpad.com/quickcalcs/randomselect2.cfm, 19.03.2012).

Randomly select a subset of subjects.
Sequence # Group 1
154

329

297

196

363

62

384

289

300

10 382

© o0 ~N o o b~ W NP

(The remaining 495 of the 505 subjects were not selected.)
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Appendix 6: The Results of the Analysis of Unit 1 in Range

Processing file: C:\Users\Fatma\Desktop\diiz metinbelgesi,spot analysis\UNIT 1.txt
Number of lines: 11
Number of words: 140
Reading: C:\Users\Fatma\Desktop\BASEWRD1.txt
Reading: C:\Users\Fatma\Desktop\BASEWRD2.txt

Reading: C:\Users\Fatma\Desktop\BASEWRD3.txt

WORD LIST TOKENS/% TYPES/% FAMILIES
one 130/92.86 67/88.16 58

two 8/5.71 7/9.21 7

three 1/0.71 1/1.32 1

not in the lists 1/0.71 1/1.32 272?77

Total 140 76 66

Number of BASEWRDL1.txt types: 4119 Number of BASEWRD1.txt families: 998
Number of BASEWRD?2.txt types: 3708 Number of BASEWRD2.txt families: 988

Number of BASEWRD3.txt types: 3107 Number of BASEWRD3.txt families: 570

Table of Ranges: Types

76 Words appear in 1 input files

Table of Ranges: Families

66 Words appear in 1 input files

Types Found In Base List One

TYPE RANGE FREQ F1
A 1 10 10
ABOUT 1 1 1
ALSO 1 2 2
ALWAYS 1 3 3
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Types Found In Base List Two

RANGE FREQ F1




CHEER 1 1 1

ENCOURAGE 1 1 1
FUN 1 1 1
HONEST 1 2 2
NICE 1 1 1
PHONE 1 1 1
TREAT 1 1 1

Types Found In Base List Three
TYPE RANGE FREQ F1

RELIABLE 1 1 1

LIST OF FAMILY GROUPS

BASE ONE FAMILIES RANGE TYFREQ FAFREQ F1
A 1 10 10 10
ABOUT 1 1 1 1
ALSO 1 2 2 2
ALWAYS 1 3 3 3
AND 1 5 5 5
ANOTHER 1 1 1 1
BE 1 0 11 11
CAN 1 1 1 1
DO 1 1 1 1
DREAM 1 0 1 1
EASY 1 1 1 1
EXAMPLE 1 1 1 1
FEEL 1 1 1 1
FLOWER 1 1 1 1
FOR 1 2 2 2
FRIEND 1 8 11 11
GET 1 1 1 1
GOOD 1 2 2 2
GREAT 1 1 1 1
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HAVE

HELP

KIND
LAUGH
LIKE
LISTEN
MAKE
MEMORY
NEED
NOT

OF

ONE
QUALITY
REALLY
SENSE
SENSITIVE
SHOULD
SO

SOME
SPECIAL
SUPPORT
TELL
THERE
THEY
TIME

TO
TOGETHER
TROUBLE
TRUE

UP
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WAY 1 1 1 1

WHAT 1 1 1 1
WHEN 1 1 1 1
WHY 1 1 1 1
WITH 1 1 1 1
YOU 1 9 13 13

BASE THREE FAMILIES RANGE TYFREQ FAFREQ F1

RELY 1 0 1 1

time taken was : 1 Seconds

Number of cache nodes read: 24902
Number of cache nodes written: 795
Number of disk nodes read: 0
Number of disk nodes written: 0
Number of nodes per second, 0
Total Number of words, 140
Number of words per second, 140
Number of unique words in tree, 76
Number of unique words per second, 76
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Memory used, 0.95 MB

Size of node, 316 bytes
Memory used by nodes, 0.02 MB
...Finished
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Appendix 7: Interview Questions

1. What are your valuable comments about the course book in terms of its
vocabulary?
=}

2. What is the most disturbing result in your view? Vocabulary coverage,
distribution, or repetition? In other words, which is the most important issue in
vocabulary of an EFL course book according to you?
=}

3. What do you think about the status of vocabulary in an EFL course book?
=}

4.  What are top 3 reasons for you to present the 2000 high frequency words in an
EFL course book in primary or secondary schools?
=}

5. Considering the importance of vocabulary in EFL course books, could you please
tell which metaphors do you use for vocabulary, course book, and the 2000 high
frequency words?

A) Vocabulary is just like a/an =}

B) EFL course book is just like a/an =}

C) The 2000 high frequency words of general English is just like a/an =}

Appendix 8: Paul Nation’s Answers in the Interview

Thanks for your data. Sorry to be so slow in replying but | have had a lot of work to do.

Here are my answers to your questions.

1 The first 1000 words will always cover a very large proportion of any text, including a course book. When
doing analysis the data based on the range program it is really important that you look carefully at the words
which are not in any lists to make sure that they are not errors or the results of hyphenated words, or any other
problem. When | analyse the text I typically run through the program, look at the words not in any lists and then
go back and tidy up the text and perhaps the lists. It also looks as if you're total number of tokens is probably
rather small and so you have to be a little bit careful because the reliability then goes down because of the small
number of tokens. Your figure 1 refers to types rather than families. I'm not sure of the different effect of
counting families compared to type tis, but the result should be rather similar. Your figure 2 is probably a
reflection of the length of each unit. Comparing the number of types in each unit only makes senseif you also

show the number of tokens. This is because the number of types is strongly dependent on the number of tokens.
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2 | guess your figure 5 is a bit surprising. Normally according to Zipf's law, somewhere near half of the types
would occur only once. Your figure shows 79%. This once again could be the result of a small corpus. If it isn't,
then the lack of repetition would be the most disturbing feature because repetition is essential for learning.
Course bookmakers might argue that it is up to the teacher to provide the repetition

3 I don't really know how to answer this question. My main thoughts are that there should be fairly careful
vocabulary control to match the needs of the learners, and that there should be plenty of opportunitiesf or
repetition.

4 Learners get the greatest return for learning the first 2000 words, these words are of general service and so are
useful no matter what use is made of English, these words cover a large proportion of any text.

5 I'm not sure | can answer this question. | guess vocabulary is like air, because you can't use a language
without it. And EL course book is like clothing, useful but not essential to life. The first 2000 words is like the

oxygen in the air.
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